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Abstract

The study investigated the organization and management of community educaticmnassgs s
for poverty reduction indifferent communities in Tanzania. The study was guided by four
specific objectives ohow community education programs mgeinitiated and coordated in
different communitiesthe relevance of community educatiprograms to poverty reduction
availability of human financial and physicatesources for community education prograass
well asthe challenges ithe provisionof community education programshe study employed
mainly qualitatve research approach anged multiple ase study degn. The study was
conducted in Dar es Salaam City (Kinondoni Municipality), Mbeya City, Arusha City and
Mwanza City. The Cities were selected deliberately to capgheealiversity of communities
dealing with different soci@conomic activities. Purposive and convenient sampling techniques
were used to capture 100 respondents of whom 41 evgrertsfrom different Ministries, City
councils, NGOs an@BOs;and 59 wererainees from ifferent government departments, NGOs
and CBOs Information was collected through sestructured interviews, Focus Group
Discussionsand documentary reviews. The collected data were transcrilstslatedand then
analyzed accordintp the research gqagons and suguestionsThe studyfindings divulgedthat
communi t i,ekrs bynexgedsas well as existingproduction challengesin the
communities were the major facter for initiation of community education programs.
Involvement of communitieniselecting educational programs was not effective with shortfalls
in the coordinationof community educatiorprograms for poverty reduction.h@&e was a
problem orntheimplementatiorof available guidelines fahe provisionof community education
prograns. There was notably relevance educational programs offered with exceptional to few
which were not relevantThe increasein production and iname wee the main prominent
outcomesof educational programsence povdy reduction among communitie$he funds
which were disbursed for community education programs were insufficient at a very great
percent contrary to whatere beingrequestedThe challenges iithe provision of community
education programs ian attemptto reduce pverty in different communities byexpertswere:
insufficient funds, lack of transporpoor adoption of communities angoor motivation
Meanwhile, lack of markets, expensive inputs/facilities, difficulties ancess to loans and
repaymentsand lackof capitalwere challengeslisclosed by trainees. The stuthcommends
that involvement of stakeholders in planning for community education programs as well as
effective investment in education by budgetary consideration are crucial for effective provision of
community education fopoverty reductionThere should be extraordinary efforts to construct
irrigation scheme different communities for effective agricultural production throughout the
year, hencencrease in production and income, ultimatelgverty reduction.During policy
planning, there should be as weltagmaticstrategies in placand political will for policy
implementation, so that every polishould be timely implementedithout any diminutive
confessionSince financial constraiatvas a major factor impeded implementation, initiatives for
networking and collaboration witbtherinternal and externalevelopment partners inevitable.
There is a need teave cleaand friendly policies on supporting the poor in differenteasp lke
facilities subsidy, loansand markets for better performance snciceconomic production
activities,hence poverty iction and sustainabBmmunitydevelopment.
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Abstrakt

Die Studie untersuchte die Organisation und das ManagemekbmenunalerBildung als eine
Strategie zur Armutsbekampfung fir verschiedéeeneindenn Tansania. Die Studie orientierte

sich an vier spezifischen Zielen, wi@mmunaleBildungsprogramme initiiert und koordiniert
werden der Relevanz von Bildungsprogrammen fur Amnutsbekampfung, der Verfugbarkeit
menschlicher, physischer urfthanzieller Ressourcen sowie den Herausforderungen bei der
Bereitstellung vorkommunalenBildungsprogrammenlin der Studie mit ihrem hauptsachéh
qualitativenForschungsansatzurden mehree FallstudienunternommenDie Studie wurde in

den StadterDaressalam (KinondoniMunicipality), Mbeya, Arusha und Mwanza durchgefuhrt.
Die Stadte wurden bewusst ausgewahlt, um die VielfaltGEmeindenzu erfassen, disich
sozioOkonomisch  unterschiedlichezusammensetzen Anhand gezielter Stichproben
Auswahierfahren wurden 100 Teilnehmer erfasst, dgsen waredll Beamte verschiedener
Ministerien, Stadtrate, NGOs und CBOsowie 59 Auszubildende aus verschiedenen
Regierungsabteilungen, NGOs und CBOQOsformationen wurden durch haltoukturierte
Interviews, Fokusgruppengesprache und Dokueremtalysengesammelt. Die gesammelten
Daten wurden transkribiert, Ubersetzt und anschlieBend anhand der Forschungsfragen und
Teilfragen analysiert. Die Ergebnisse deuds zeigen dass die Bedurfnisse der Gemeinden,
Plane von Beamten sowie bestehende Produktionsprobleme in den Gemeinden die Hauptfaktoren
fur die Einfuhrung von kommunalen Bildungsprogrammen waren. Die Beteiligung
derGemeinderan der Auswahl von Bildungspgrammen war nicht effektiv, da es bei der
Koordinierungder Programmeu Defiziten kamEin Problembetraf dieUmsetzungrorhandener
Richtlinien fir die Bereitstellung vokommunalenBildungsprogrammen. Die Relevanz der
angebotenen Bildhgsprogramme websesonders grofhur wenige wareirrelevant. Der Anstieg

von Produktion und Einkommen sind die wichtigséfirkungen von Bildungsprogrammen
somit konnte in den Gemeinden die Armut gemindert werd2ie Mittel, die fur die
kommunalenBildungsprogramme ausgeben wurden, reichten im Gegensatz zu dem, was
angefordert wurde, zu einem sehr hohen Prozentsatz nicht aus. Die Herausforderungen bei der
Bereitstellung vorkommunalerBildungsprogrammen zur Verringerung der Armut, wie sie von
den Beamten aufgezeigt vden, waren: unzureichende Mittel, fehlender Transport, schlechte
Annahme der Programmein den Gemeinden schlechte Motivation. In der Zwischenzeit
waren fehlende Markte, teure Investitionen / Einrichtungen, Schwierigkeiten beim Zugang zu
Krediten und RUkzahlungen sowie Kapitalmangel Herausforderungen, die von den
Auszubildenden offengelegt wurden. Die Studie empfiehlt, dass die Einbeziehung von
Interessengruppen in die Planung v&ommunalen Bildungsprogrammen sowie effektive
Investitionen in Bildung dwh haushaltspolitische Uberlegungen von entscheidender Bedeutung
fur eine wirksame Bereitstellung von Bildung fir die Armutsbekampfung sind. Esnsollte
aullerordentliche Anstrengungen unternommen werden, um Bewa&sserungssysteme in
verschiedenen Gemeinden &ine effektive landwirtschaftliche Produktion wahrend des ganzen
Jahres zu errichten und damit die Armut zu reduziék&ihrendder politischen Planung solles

auch Strategien fur die Umsetzung der Polgdben sodasglie MalRhahmemrzeithah und ohne

jede Ausrede umgesetzt werden sollte. Es bedarf einer klaren und freundlichen Politik zur
Unterstltzung der Armen in verschiedenen Bereiche® Stbventionen, Darlehen und Markte

fur eine bessere Leistung in der Produktion, also fur die Verringerung der Armut und die
nachhaltige Entwicklung
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CHAPTER ONE
THE PROBLEM AND ITS CONTEXT
1.1 Introduction
The study soughto investigate he community education programs rgeorganized and
managed as a strategy for povedguctionin TanzaniaThe introduction to the study comprises
background to the problem, statement of the problem, research obje@nedsesearch
guestions. Other components includgnificance of tk study delimitationand limitationof the

study, definition of keyterms, and organization of the thesis

1. 2 Backgroundto the Problem

Education for both rural and urban people has been idengifdclly as one of the crual issues

of developmentThisis duetothefachati t has a great role im ensur
different sectors othe economyand poverty reduction among participantstle education

industry. Education islikely to empowerpeople by increasing their confidenceapacity to

improve their livelihoods angbartakingin all socioceconomic transformation Much more,

education has been identified as one of the vital timslpovertyreductionamong participants

who took into action what they learn in the classrodgmation (Gaspeini & Acker, 2009 Khan

& Khan, 2012. It is therefore arguablihatthe community development and poverty reduction

in general,are possibleonly if; participants value knowledge as a useful gadget in improving

their production.

Further, inthis global perspective, several examples cardiasvn to show the relationship
between investment in education and poverty redudtiogeneral For example in Brazil, the
education sector hasighly developedentirely because of investment ieducation Its
investmentsin people (human capital) haveéaken placein greatpace aiming at icreasing
wor ker s 6 pndenldance economid tlyri®erner, 2004). Given, on the other hand,
the participation in education and the need to acqese knowledge,skills, experiencesand
competencefor the workforce and sustainable development, investment in education is
inevitable. That isvhy; Indonesieand Romanichavedecided to invest mucim education and
health believing that the main assetté poor is their laborThus in order for the poor to

improve their livelihood through effective productioeducation and health asggnificant to



preserveand enhance the quality of labasset (Lanjouw, Pradhan, Saadah, Sayed & Sparrow,
2002, Necula, 2010.

It is true that education, trainiggskills, competene, and good health are athperativeaspects
and key issues for breaking thesanus circle of poor peopledowever, thiscanrot work
effectively unless they areombined with policies enhancing growth and supporting the
provision of these services and other related antipoweahsferprograms (Barrientos & Villa,
2015).For educational prograntse work accordingly in different countries and communities, it
need political will of different governments taespolicies on educatial investmentsif well
implemented theseeducational programshould have the capacity tmake a considerable
contribution to the global reduction of poverty and vulnerability in ciffié countries and

communities athegloballevel.

For the increase of the competitiveness on the global economic market, education can be a
significant force for development and modernization as a strategy for more production of good
quality, and povety reduction among participantshis has been adopted by China @rdatia
afterrealizing the contvery of increasing number of impoverished and differences in income
distribution To reduce the problem, these countsgessewn educationdevelopingthe human

capital of the pograsone of the most important action domain of economic and social policy in
terms of longterm poverty reductiorand economic inequalities (Aksentijevic, Bogovic & Jezic,
2006 Knight, Shi & Quheng, 20Q7 All in all, the problenof poverty globally, needs serious
attention to fight against due to its impacon individuals, different communitiesand natios at

large

There isa wide consensus that poverdyd ignorance is a very dangerous combination and
growing cancer in many communities in developioguntriesand Africa in particular. This is

due to the fact thait affects people in all socieeconomicaspects(Ahmad & Batul, 2013,
Galabawa &Narman 2004 Khan & Khan 2012. A couple ofevidencefrom Africa can be

revealed tarealize the current status of poverfy.good example is Nigeria which is currently

leading for GDP in Africa, its former capitslpopularly knownas t he countrwey 6s ec

centre, itspeople (about 60%o live below he international paerty ling that is its people are



earning less thari US dollar per day(Abosede, Campell, Okechukwu, Salakkande &
Oneywenyi, 2010)Additionally, 60%of Nai r obi 6 s popul ati ons ifthe c:
slums.The poorest iban dwellers spend up to % of their income on staple food &oaxfam,
2009).Despite the fact that at present Kenya is one of the most highly literate countries in Sub
Saharan Africa, but more than 60% of its people beeow the poverty line (MohajarR013).

This is very dangerousstheseevidenceare drawn from urbaareaswhich seem to be better
compared to rurahreaswhere its poverty is ahe extreme Accordingly, Gasperini and Acker

(2009) divulget h a't Ainearly one out of six peoael e of
suffering from hunger and illiter@g)yThesend t he
statistics need serious actions tothken by different governments and stakeholdersnsure

that the poverty status is reduced if not alleviated.

It has been suggested by different scholarb@m poverty can be reduced. Majority of scholars
suggested that education agse of the vital tools for poverty reduction. Other scholars went
beyond by arguing that the formal provision of ediactatannot solve the problem ofianging
society.For this reasgneducation has to be redefined in the context of community to make it
receptiveto thedesirefor betterlivelihoodsin the community (Aande, 2007)Therefore, ae of

the toolsfor alleviaing poverty in different communities is throughe provision of relevant
community education to empower communities in utilizitigeir available scarce resources.
Indeed the provision of community education needs to be amgjanizedand managed to ensure
that all communities are equally served and use the gained knowledge, skiterapetence
effectively for better livelihoodin consequencevhen adult and communitylecation programs
are well organized and managdbey can function asan effective instrumentfor liberating
peopleand breaking the soous circleof poverty This can beeffectively done with combined
efforts by public sectors, private sectors like NGIdsl community participatioAbdi, 2012
Aswan, 2011Mushi, 2010.

The governmenof Tanzaniasince independence has struggled to develop an educational system
which aimed atinter alia poverty reduction. Howeverhé¢ expansion of education seciar
Tanzanigpromotes the certification that lesstth unemployment problems because graduates from

different levels of education tend to move from rural areas to urban areas to seek formal



employment. This is due to the fact that there imismatchbetwea the curriculum used in
schools andhe actual environment from which students come (Nasongo & Musungu, 2009;
Kadenyi & Kairuki, 2011).For example,he studythatwasdoneby Kater, Mlekwa, Karegero,
Mushi, and Kadege (1994) disclosé h aWhen thie pasliteracy programs were launched, the
objective was to ensure that such programs were relevant to theesoaimmic concerns of the
people. The programs that have been designetatimdo not seem to disseminate the kind of

skills and knowledge the pe@pheed to improvtheir socice c onomi ¢ (dY)di ti ons o

Therefore, the persistence of poverty among community members laidogt uncertaintyn
operatiomlization of community education programsThis affects the intended outcomes and
realizations ofthe respective educational proganhence discouragg participants to attend
othereducationaprograms in futureAccording to the Tanzaniduman Development Repaut
2014, it shows that 64%f people of Maifand Tanzania are paoand 31.3%live in extreme
povety. This is according to MultichensionalPovertylndex (MPI). However, according to the
incomebased povertheadountfrom the year2012 household budget survey estimates poverty
and exteme poverty levels at only 28.2% and 9.78spectively(URT, 2015) Both measures
share common implications of poverty being hign the other handthe quality of community
education has been paorthe extenthat many of the potential benefits @mmunityeducation
have not been realized, hence, Hemefits ofeducatioml programs being in question. Indeed
poor quality ofcommunityeducation is a result of several processes in which organization and

other managerial functions cannot be left @edgwood 2007).

Well organized and managed commuregucation programs can ptgely affect community

me mb eachg&wiement and empower them with knowledge, slkaltgl judgments essential to
help them make responsible choices in life. A well organized and coordinated community
educationprogram and commuity development are two inseparable and mutually supportive
processes in the active and productive life of pee@dghumi, 1981; Scott & Davis, 200 lose

and effective consultation andoordination are among decisive entities to the optimal
accomplishrent of objectivesin relation to investment ireducation This gives a power for
higher authorities to ensure that all nesagg actions to be done lexpertsat higher authorities

with their subordinates are taken into consideration. These actions godsiedities include



preparing a plan based on identified needs with infrat$ the community andespective
agencies. Thenappointing qualified coordinators and providing them with the necessary
resources for coordination of policies and programs, @mluctinga regular evaluation and

reporting on program implementation (Falconer, 2007; Mulwa, 2010).

Clearly, the success of any educational program depends on strategic coordinationiswhich
importantasa management aspeetnd a single guiding fraemwork that enables planning across
the providersand agencies of community educatiprograms Effective coordination can be
well done if thereare effective strategic plans for community education progr@woagrdination

is easily done if the strategic plans hdweendevelopedwith clear requirementfor effective
implementation. Thiforms a baseline from which monitoring and evaluatioh community
education programsccur. To ensure the effectiveness of these commurtication programs,

it is necessary for each community education provider and agency to tdopini vision for
human capital. Alsdo plan, implementcoordinate,evaluateand periodically reexamine its
implementatioreffectivenessThe purpse of coordiation and evaluatioprocesses i ensure
the realization ofntended outcomes and its sustainability for better livelihobdommunity

membersn their localitiesMichigan State Board of Education, 2005).

1. 3 Statement of the Problem

Community education programs have badentified as one of thetools for community
development and poverty reductiorhe objectives of community educatiorclude; equipping
the community with skills and kowledge to mobilize resources aaddress felt @edswhich
addresssocioeconomicaspectdor poverty reductionHowever, despitehe establishment and
provision of community education program$y different providers and agencieslike
Government departmenfdGOs,and CBOspovertyhas not yebeenrediwced as expectedhus
lack of sufficient information or datbom different reviewediterature onhow community
educationprogramsare organizecand managet Tanzaniao the extent that the poverty status
has not been reduced as expet for more tha®0 years ofndependencemotivatedthe needs to

conduct this stdy

Indeed, poor organization and management of community education programs lead to persistence



of poverty among community members. This is due to the fact that different communities lack
relevantknowledge, skillsand competencdor production in differat sectors othe economy

As the factthat for effective production and sustainable development, the needs of the
community with respective well organized and managed educational programs is not only crucial
but also a necessatgol for community develpment. Therefore, there waa dire need to
conduct this study in orddo investigate how ammunity education prograsrwereorganized

and manageds a strategy for poverty reductionTanzania.

1.4 Objectivesof the Study
The main objectiveof this studywasto investigate howcommunity education programs were
organized and managedastrategyor poverty reduction inlifferent communities in Tanzania.
The followingwerespecific objectives:
1) To investigate how community eduiat prograns wereinitiated andcoordinated
in different communities
2) To explore the relevanad community educatio programs t@overty reduction
3) To examne the availability of human, physical and fiscasources for
community education programs

4) To find out the ballenges in provision of community education programs

1.5 Research Questions
The study waguided by the following research questions
a) How were community education programs initiated and coordinated in different
communitie®
i.  What werehefactors for initiatingcommunity education programs?
ii. How were community membergvolved in selecting community education
programs?
iii.  How wereeducatioal programs coordinatéd
iv. ~ Which framework/guidelias were used in providing community education

programs?

b) How relevant wasommunity educatioprogramsn poverty reductiod



I How educationafrainings relatel to communitiesociceconomic activitied
il. What wee mechanisms in place to trace prosperity of traimdier educational
training?

ii. What wee theoutcomes of these educational programs?

c) Which resourcesvere availableto ensire effective provisiorof community educatio
programs?
I How was the financial budget for community education programs?
il. How was the budget trend of community education programgdst 5 years?
iii. How weas the situation of qualified human resources for community education
programs?

V. Which training books/manuals weeavailable for community education programs?

d) What wee the challenges inthe provision of community education programs ian
attempt to reduce poverty in different communities?
I Which challenges we faced in providing community education programs?
. How were challengesncounteredo ensurehe attainment of objectives?
ii. Which suggestions coulde made for effectiveun-up of community education

programs?

1. 6 Significance of the Study

The significarce of this studyis evident in both theoretical and practical termstherbetter
provision of community education for poverty reduction. dreécally, the study findingsra
constructive for broademg the thoughtful in organizatioand management of community
education programs as a strategy for poverty reductymcipally, the organization and
management of community education programs rteednvolvementof all stakehtders in
planning, organizing, coordinating, and evaluating community education profpamiective
implementation Additionally, both financial and human resourcese crucial for effectie

provision ofcommunity education programs for community development and poverty reduction.



The findings from thistudyare considered useful to contribute new scientificknowledgein

the field of community education. Hpprehens the necessity of organizing andanaging
community education programs givéhe availableesourcesnamely human, physical and fiscal
resources. The findingsnveiledthe constraintsand challengethatwere facingooth expertsand
traineesn conducting educationatainings with respgective possible practical solutiotss reduce

the poverty status in Tanzania and elsewhere. Moreover, the §ndlggs have added
information to the existing literature on organization and management of community education

programs.

Practically,the indings from this studgdded practical insights on organization amdnagement
of community educationprograms that might assisixpertsof community education othe
provision of educatioal programsfor solving problems in their respective communities
sustainable community developmefibe findingsinformedthe policy implementing agencies in
educationon how to involve stakeholders in planning and implementing educapoogfams

and prepareall necessaryeed to ersure that the policy and plaase implementable

The findings fromthis studyhave madea contributionto the necessity of involving trainees as
the end user in selecting educational programs as per their preferences for edidapitien;
hence increase in production and povergduction. Finally, the study findingsopefully will
inspireandlay a foundation tootherresearchers to conduct related studies on organization and

managemenif community education programs in order to widen the scope.

1.7 Delimitation of the Study

The studywasconductedn Dar es Salaam CitgKinondoni Municipality), Mbeya City Arusha
City and Mwanza Cityas multiple site case studies. vasconfined only to educain aspect as
one ofthe vital tools for poverty reductionnot another facto(s). Moreover, the studgoveed

only the following community educatioproviders and agencies: Governmeneghrtments,
NGOs, and CBOs but not othesrovidersof community educatiodike media and religious

authorities.



1. 8 Limitation of the Study

In view of the fact that the study used mainly qualitative approach to investigatedmomunity
education programs we organized and managed as a strategy for poverty reduction, it was
limited in terms of generalization. The study was conduassg a small saple and mainly in

urban andsuburbanareas, thus generalzation of the study findings couléde subjective and
should be approached with caution. However, the evidence that was provided in this study mainly
based on participant insights, opingprand experiences reflecting their situation in their

localities.

1.9 Definition of Key Terms

Community: a group of people living in a given geographical area, sirak some common
interests and goals

Community Education education provided to a group of people living in a particular
geographical area to develop their knowledge, skdlsd competencedetermined by their
cultural, social, economic and political needs. It is within the commuoytyhe communityand
for sustainablecommunitydevelopment.

Community Development the process abuilding up communities ahelocal level to improve
various aspectsf their lives to bring about empowermesglfsufficiency, and control over
resources in their environment.

Poverty: a state or condition in which a person or commurdigk$ basic need$o enjoy a

minimumstandard of life that isonsidered acceptable asocietylike food, cloth andshelter

1. 10 Organization of the Thesis

The thesis is organizemto six chapters. Chapter one encloses the general introduction that
containsbackground to the problem aitd context,statement of the problem, objectives of the
study and research questions. Othexdude the significance of the study, delimitationand
limitation of the study. [@finition of keytermsandan ovewiew of the organizationof the thesis

are also discussed in this chapter.

Chapter two covers literature review. Babsectionsinclude nature and scope of community

education,organizationof community education programs, policy context on education and
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developmentand management of community education programs. Gihetopics include
poverty issues empirical studies conducted in and outside Tanzania, conceptual framework,

synthesisand knowledge gap in the literature.

Chapter three containsesearch methodology. Its subsequent topredude philosophical
paradigm underpinning the study, research approach, research design, geographical site of the
study,thetargetpopulation of he study, sampling techniques and sample size. Figtitidopics
includedata collection method¢he pilot of research instruments, data analysis procedures, the
trustworthiness of data and ethical considerations.

Chapter foumpresentsddatg analysis ad interpretation of study finding¥he data presentation,
analysis and interpretation are fiormed with research objectiveesearch questionand sub
guestionsThe study was guided by four research objectives as artidudgbeevious sections

Chapter five discusses the major study findings overarching research objectives and questions.
The discussion integrates the objectives, questams existing literaturdor checking the
consistency, alignments, contrasind controversy. The integrationf aesearch objectives,
guestions and existing literaturewas done purposely to serve the arrival at a sound final

conclusion for realistic recommendations.

Chapter six summarizes the research procedural in general from the beginning to the end. It as
well summarizes the key research findings, conclusionglications and recommendations for

practice policy and further researcithe next chaptgresents the literature review of this study.
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CHAPTER TWO
COMMUNITY EDUCATION, ITS MANAGEMENT AND POVERTY ISSUES

2.1 Introduction

This chapter encloses a review of literature related to this stuctyvéts the rature andscope of
community educationprganizationof community educationand policy context ondzication
and development in Tanzania. Other topinslude management focommunity education
programs andoovetty issues. Further, it covemmpirical sudies conducte@utside Africa, in
Africa, andin Tanzaniaconceptual frameworkas well assynthesisand knowledge gap in the

literature

2. 2 Nature and Scope of Community Education

2. 2. 1Community education

Ezimah (2004) defines community education aagprocess aimed at raising consciousness,
spreading understanding and providing the necessaly &kithe social economic, political and
cultural development of the community. Akande (2007) defines community education as
education geared towards theti@aration of community needs and problems. Generally,
community education refers tal@cation povided to a group of people living in a particular
geographical area to develop their knowledge, skilslcompetenceletermined by their socio
economicneeds. It is within the communijtpy the communityand for sustainableeommunity

development

Community education and other nformal education programs are designed to provide people
with knowledge, skillsand competencdo perform effectively in their development efforts in
their communities.Community education has specific content, purposdivety system,
monitoring and evaluation.It should be noted that for community education to be effective, it
should capture the desire of the community itselfe @o that ground, it easies the applicatbn

the knowledge and skills gained during edigreal training to actual production activities in
differentcommunitiesThus, community education pgemisedon the ground that education can
be made relevarfAkande, 2007BaduNyarko & Zumapkeh, 2004
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The ultimate goal of community education isetldevelopment of sefjuiding, selfdirected
communities which are able to identify and satisfy the needs of all community metieasl
&Vigyan, 1990; Brookfield, 1983Poster, 1982 The aims of community education among
others include enabling community members to use knowledge and skills to solve different
problems in the community. By acquiring knowledge and skills, the community members are in a
good position to tackle different challenges that are pertaituirtgeir surroundingsnicluding
production activities. Solving their problems in the society enables development among

individualsand community at large.

It is clea that to be successfutommunityeducationand other basic education programs must
begin with the careful angis of the real needs of learners and empower them with the
knowledge and skills needefCampbell & Baikoloff, 2006; Fext & Farrington, 2010). The
analysis of community needs must involve the communities themselves so that what could be
identified as aneed should be emerging from the community. Thus, by so doing, the planned
strategies to address the community needs will be successful since some opinions from the

community members on how to address their needs will betresommunities themselves.

However, community education and other ffiormal education cannot be successful without
government and voluntary organizations efforts. This is due to the fact that basic learning needs
are complex and diverse, to the extent that meeting thene@liires strategies and actions which

are integral to overall development plans and efforts (Onuoha & Nwosu,. 2018yiversity of
community needs is due to the félecat within a community there are different undertakings by
communiyy membersthemselves, dedgi their commonalities. As a result, tackling of the
problems can bdlifficult to satisfy each community member at a hundred percent due to
differences in their preferenceBhus, for better achievemermtcarefulneeds assessment of the

community needs #t need intervention by community education is decisive.

2. 2. 2 @mmunity participation in educational programs and sustainability
Community participation in education is widely recognized as a vitgr in the efforts to
remove barriergo attaining objectives of any community education program. Succeasfil

effectiveengagementf all stakeholders including community membenspowers communities
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to participateeffectively with a senseof ownershipin multiple facets of educatiol@ommunity
participationcultivates thanoral supportandstrengtheathe relationship, henceustaimbility of
the program or projecAdditionally, one of the advantages of involving local communities
initial stage is to find innovative andcoupled up solutims to specific local problems.
Subsequently,coordinate deliverywith appropriate managementin the midst of sturdy
accountability(Kintz, 2011 Shore, 2008

The involvement of stakeholders and target beneficiaries of educational programs should be
effective from all stages starting from the planning stage, implementation to evaluation stage;
otherwise the results will be discontinuation of some of the programs or projdgligabeth

(2009) emphasizethat regardless how webducators or facilitators think they know their
audiences, listening to stakeholders is an important task during the planning and needs
assessment stagBy listening to the stakeholders, educators and coordinators will understand
more fully on the currenstatus of the communitjhencedefine goals, objectives and identify
stakeholders and potential collaborators for effective implementation of educational programs

and sustainability.

2. 2. 3 The ole of community education in development

Community Devepment Development can be seen as a transformational process characterized
by increased productivityEducation and development are two inseparable rangbrocally
supportive processes in the active and productive life of the people or community (Zonnoll
2003; Gasperini & Acker, 2009; Ishumi, 1981; Ladd, 2011; Mensah, 20IA)s, ommunity
developmentlenoteshe process duilding up communities dhelocallevel to improve various
aspectf their lives to bring about empowermesglf-sufficiency andcontrol over resources in

their environmentCommunity e€lucation on its own plays the role of facilitating the communities

to see the opportunities available in the communiggnce utilize the available resources

optimally for individual and commuty development.

Kotze (2012)addsthat in pursuit of effective and relevant community development, educators,
learners and practitioners in the developmenieed to be trained. Thereafter, thewst be

involved in teaching and learning experiencesaligressing challenges of poor communities to



14

make communitybaseddevelopment a reality and leading them to their desfilys can only

work if everyone at his or her position accomplishes his or her responsibilities while considering

that communityeducaion is agooddriving agent for the community succemsd development

The idea has been supported\bgrner (2004)whoi nsi st s t hat AEducati on
earning potentials of individuals and productivitytbé economy A more educated workforce

producesiigh-valueout put , which contribute¢ld o growth a

2.3 Organization of Community Education Programs

Organization: The act of breaking down a plan into activities, grouping those activitids a
allocating resources for implementation towards the intended doasa process of division of

labor, authority, and resources among the organi
allows them to achieve organizational goals (Vanagas & Stanke€014). Generally,
organizationas one of the functions of management denibiegprocess adrranging people and

other resources to work together to ensure accomplishment of objedithegnportanceof
organization among others includés rational use of available resources, harmonization of

organizational processes, and control purpose for effective coordination of efforts.

Bhattacharyya (2009) argues that since human needs are satisfied through economic
undertakingsof organized groupss pertheir interestsand goalscommunitymembersshould

work as teamworko accomplishobjectives At the same time agrganizing, it isimperativeto

specify the job and responsibilities of all participartsis through well thoughtout work
distribution ad precise managementsystem; an organizéion can subsist successfuy.
Neverthelessfor effective performancein this pursuit, it isvery importantthat group efforts

ought to be appropriatelyorganized and coordinated across education progafeder &
Farrington, 2010; Oxenham, 2008).

2.4 Policy Context on Educdion and Development

Policy constitutes the intentions of the legitimate decisnaking bodies that have the authority
and resources to orient, guide aodjanize the education system I{&re, 2008).Generally,
policy planningand management arerucial aspects oéll educationendeavorsThey are so

important aspects to be considered tfog most wantecbutputs and outcomes die education
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system For example,Tanzania educatiompolicy has always aimed at combatipgverty,
ignorance anddisease, thus has a guiding philosophy for development which is used for several
educationalimplementationsit reads:i The gui ding phil osophy of
Tanzania is the aokwement of seifelian c e 0 , (180B,Tp. ix). This denotes that
implementation ofiny educational program should targetseff-relianceamong participants to

realize theidevelopment.

However, n the pastthere has been an introductioheducationapolicies and practices which
were and are still being formulated without involving stakeholders in decision makargl
hence they become unsuccessful (Mushi, 201®.obvious that whethe policy is formulated
without involving key stakeblders its possibility of facing difficulties during its ingphentation

is of agreatpercent. Challenges and difficulties in implementing policy oetwen management
undermines the methodology of polidgrmulation by not considering steps for effective
engagement of stakeholdeltsis at this juncture that, Suresh (2001) suggest that the management
and higher authorityin generalneed to empower organizations and individuals for taking over
their responsibilities for their own fututey involving themin decision making right from the

beginning.

2.5 Management of Community Education Programs

2. 5. 1Planning of community education

Planning is a rational process of preparing a set of decisions for future action directed at
achieving goals and objiees by optimum means (Mosha, 200&@enerally, planning is the
primary function of the management since every activity needs to be planned before
implementation. However, it is suggested that while planning for the future, it is better to take
into consderation the past experiescand current situation for successful implementation.
Therefore, ducational policiesormulation andplanning arepre-requisitefor diversification of

educational aspects for mapparenand efficient usef available resorces

In order toensuresustainable anohiscellaneoutiumanprospect in a long run, éformulationof
educational policies dealing with all tharicaciesof sustaimbility and proficient management

for theirflourishingimplementations to beanticipated Carron &CartHill, 1991). However, the

a |
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problem of most planners particularly on community education programsgest on the
identification of learning needs and assessindguhe&e demands of those communities for better
implementation of thoseducational programs By failing to identify the learning needs of
communities automatically raise the doubt on its implementation and successful attainment of

objectives and goals in place.

Identification of learning needs and assessing the futuredéshas been a serious problem in

the sense thatommunity education programs are diverse and complex in nature, thus foreseeing
the specific need®r some years to come, becomes difficAlthoughthis has been noted to be

the problem, several schadain the field of planning agree thatapning for community
education could play an important part in national development in African countries, provided
thatit is geared to specific needBdttery, 2004;Chiuri & Kiumi, 2005; Forojdla, 1993. The

same idea has been insistedOnuoha and Nwosu (2013) that adult and community education
programsin generalshould be closely linked with needs, intereatelaspirations ofearnersn

order to cultivate their motives dheir sociceconomiadevebpmentgoals.

2. 5. 2Coordination of community education

Coordination is the process of combining together workers with different but interrelated work
tasks in order to achieve organizational goals (Vanagas & Stankevic, 2014). Coordination can
also bereferred asthe establishmeniof communication channels betweewailable human
resourcegxecuting differentesponsibilitiegowardsthe attainmentf specified objectivesThis
denotes that poor coordination of people in performing various tasks ®weakcifidirection

will lead to the poor attainment of goals due the haphazardexecution of taskslt is insisted

that coordination and effective public leadership is needed to sustain a conwbaség

educatiorprogram for effective attainment objectives Kretzmann, 2008; Wallace, 2008).

Effective coordination of community education needsdbeduciveenvironmentfor attaining
its goals likeaccountableleadership, strong politat will, and stability forequitablesocic

economicdevelopnent (Campbell & Baikaloff, 2006Feder & Farrington, 2030Coordination
in any pursuit is very important for better coherence and effective perfornagnsebdivided

tasks are expected aign with the purpose of the organizatiorAny successful educatnal
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program implementation and smoatm-up highly depends on arrangements and interactions

with various stakeholders at different levels.

While the need for better coordination between various programs is obvious, there is pnobably
uniform or degre of coordinationdue to the diversity of community education programs
Therefore, coordination shouldgo with jeopardizingthe great organizational flexibility of
community education programs to provide relevant and effective answers to specific changing
and training need®©ne of the major problenfacing implementation of government programs is
lack of coordination and cohmnce amss departments, institutions, organizatj@rs programs

itself (Carron &CarrHill, 1991; URT, 2012).

2. 5. 3Financing of community education programs

The financing of education wolves the expenditureof a large sum of money to different
edwational programs and levels. Forojala (1993) argues that the increasing trend of financing
and expenditure on education is due to the fact that the vast majority of people recognize the
tremendous rolef educationn development.Since financing of edation is a critical problem

in the accomplishmenibof educational objectives, it is an area which should be taken into
consideration for all aspects of planning in the education sector (Mosha, 2006)

Provided that financing of educationn general,is problematic, specifically community
education programseed more vigorous attention due to its diversity. The attentiveness on
financing community education programs is based on its complexities in capturing all the
community needsThat is whysome sholars claimed thatommunity education programs
require unique planning, financirend good management (Mushi, 2010; University of British
Columbia, 2012)The reason for this uniquenessdueto the fact that community education

programs are demand delv, thusare neither constant nor consistent.

The literaturereveas that community education providers receive funds from a range of public
and private sources including individuals, business rorg#ions, sponsoysand donors
(Government of Victoria,2008; Leveille, 2012; Nafukhq Wawire & Lam, 2011 These

financiers support different community education programs depending upon the objectives of the
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organizationitself and type of community education programs to be offdtad.at this ground
that some community education programs are being supported more compared to others.
Basically the objectives of the financier on respective programs determine the continuity and

sustainability of cash flow towards some educational programs and communities.

It is clear that one of the setbacks in implementing community education programs is inadequate
funding (Onuoha & Nwosu, 2013). Thudfeetive approaches tthe financingof education in
general,are crucial if education systems in developing countries are to meet the dogh-of
quality education for allfor sustainable developmentThis is only possiblefithere will be
sustainable financial suppddr community education programs. Approachzthe financingof
education and community education in particular need to be taken into consideration and in
different perspectives. That is why it is suggested ¢hatnt financing methods in developing
countries are obsolete and in serious needetdrm (Mosha, 2006).This includes rational
allocation of financial resources to different educationalsadtors.

2.6 Poverty

Povertyis defined by an encyclopedia @&bfe conditionof not having the means to afford basic

human needs such eeanwater, nutrition, healthcare, education, clothiagds h e | Ahmad o .

and Batul (2013 ef i ne poverty as fAthe | ack of access
endurable |ifeo. Among the opportunitmes whi
poverty) and education (education povert@enerally, poverty can be defined asstate or

condition in which a person or communigcksessentials to enjoy a minimum standard of life

and weltbeing that's considered acceptablé¢h@society likefood, clothes andsheltes. Much

more, internationally, an individual person is recognized to be poor if he/she lives under 1 US
Dollar per day.For real, poverty isa complicatedphenomenorwhich can haveniscellaneous

means of measuring it.

2. 6. 1Absolutepoverty
The term absolute poverty has been defined by different scholars in severaRo@ysling to
Instituto Nacional De Estadistica (in/e) absolute poverty is defined as a situation in which the

individud 6 s basi c needsotharmwerdsntleete is @dackeof leadic goods and
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services normally related to food, housiagd clothes.Other scholarslefined absolute poverty

as thecondition characterized by severe deprivation of basic humeaals like food, clothes,
shelter, and otheservices comprisinglean andsafe drinking water, health, aretlucation.
Generally absolute poverty refers to the situation when an individual person fails to meet basic
needsand social servicefor an extended period of time.okWever, thenature of the choice as to

what constitute basic needssisbjective(Forster, 1994).

2. 6. 2Relative poverty

Relative poverty is the situation in which people in a certain society lack minimum amount of
income tomeet the average standard of livingleir society incomparison to other people of a
distinct population. Other literature defseelative poverty as a standard which is defined in
terms of society in whichndividual livesand which therefore differs between countries and
overtime Instituto Nacional De EStadistica (in/e) elaborates that relative poverty locates the
phenomenon of poverty in the society under study. Thus, anduodl person is regardeaspoor
whenis in a clearly disadvantaged situation either fiicially or socially wih regardto other
peoplein their environment. Therefore, the judgment of who is poor depends upon the level of
development of the society under study. As that the, ca&ecriterioncannot be transferred to
other society which has different level ofvéépment, hence different criterfar classifying

who is poor. For example one country can consider somebody is poor when his/her annual
income is less than 5,000 Euros while thigerion for another country, a personrégarded as

poor if his/her anual incomes less than 8,000 Euros.

2. 6. 3 Measurementof poverty

Foster (1998) describ¢hat poverty measurement is based on a comparison of resources to needs
of an individual person, familysociety or the country as a wholEhus, a person or family is
considered to be poor if its resources fall short of the poverty threshold. This denotes that an
individual person or family can be described as poor if his/her available resources like financial
resources cannot cater the neefisuch a person or familiikewise, Ravallion (2010) adds that
thewidestmeasurement of economic welfasecurrent income and expenditure on consumption
derived from a samplgurveyof househtuls. And thaincome is typically the preferred indicator

in OECD countries.
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Therefore,it shouldbe notel that poverty can be measured as per individual person thus being
aggregated ttherespectivdamily to know the status of the family or househditdother aspects

to clear the doubts, poverty lines haveebeaised to identify and measure the poverty level of an
individual person, family, society or the counatylarge. Absolute poverty and relative poverty
lines have been commonly used to measure the povéhys,a basicdeprivation that underlies

a given index or characteristics may be absautelative deprivation.

1) Absolute poverty lines

These are lines used to measure or reflect the value of resources needed to maintain the minimum
level ofwell-beingof an ndividual person, family, society or countBavallion (2010)adds that
absolute poverty lines aim to measure the cost of certain basic needs which are often interpreted
as physiological minimégor human survival Otherliteratures clarify that the reglts of absolute

poverty lines can be taken from sensitive economic development and shared out homogenously
amongsthe population This denotes that the agreed absolute poverty line set out can be used to

measure the status of poveirtynore than one cantry.

For example in aglobal context, an individual person who lives on less than a dollar a day is
poor. Thisis the absolute poverty line set by the World Bgiavallion & Chen, 2009)
Generally poverty lines vary across the world from undlddSDollar per person per day to over

40 US Dollar depending upon the common understanding of the global definition of poverty.
However,absolute poverty lines are mostly used to measure the poverty level of an individual
person or family in developing coures than in developed countries.

i) Relative povertyihes

Relative poverty lines do nasserto represent physiological minimal for human survasfor

absolute poverty linesather it is typically a set afconstanproportion of meatmedianincome

or consumptionRelative poverty lines classify people in the society under studywo groups

that is the poor and the rest. The classification is based on monetary variables such as income and
expenditure as key indicatorRelative poverty lineshange from one country to another

depending upon thevel ofdevelopment andgtandard of living of such countrigowever,

relative poverty lines treat different countrieghe same way if thosmuntries have the same
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mean/median incoma have the gae definition of basic needs. Relative poverty lines tend to
dominate in developed countries thameveloping countrie@-oster 1998; Ravallion & Chen,
2009; Ravallion2010).

lii) Multi-Dimensional eprivation

This is another means of measuripgverty of an individual person, family or society under
study. Although annual income which igs theory,seens to be the best optiofor measuring
poverty and reflecting household economic capacity, it provaidg a partial view. Mult
dimensional degivation goes beyond monetary aspect siike family has other assets/goods
like television, ars, telephones, fridgeand others that form a part of their total weathd

influence the standard of that household.

The approach of Mukdimensional defivation also goes beyond by lookirag the nature of
shelter or housing by looking at the naturetiod floor, doors, windows, light in the rooms,
roofing, bathrooms/showers as well as toilets. Instituto Nacional De Estadistica (in/e) adds that
multi-dimensional deprivation alslinks to social exclusion or the lack of access to certain goods
andservices like clean and safe water, education and hesaftices This kind of poverty is also
referred as severe poverty. A person is considered persisteatijgng-termpoverty) if he/she

has been classified as poor for three years consecutively.

2. 6. 4 Relationship betweeneducation and poverty reduction

The role of education on poverty reduction or the relationship between education and poverty
reduction is one ofhe issues reviewed. Most dffie literatures concludethat there isa positive
relationship between education and poverty reduction (Aswad, ZZdlabawa & Narman, 2004;
Isack, 2013 Khan & Khan, 2012; Wedgwood, 20P7This has been much insisted by Sarkar
(2015) that onlyeducation cammprovethe socialand economic status of the community that has

beendeprivel in a respective society.

It is clearly known that any kind of education hasrdle to play to participants whether being
formal, nonformal or informal education. But it depends upon the nature of educatiothend

nature ofparticipants as well. For examplénna & Maikano(2014) argue that adult education



22

also plays a major role is soeeconomicdevelopmenthowever growth will not reduce poverty
unless poor people are able to actively participate in developactimities This implies that
education is there to boost¢wklopmenbf people who have decided to engage in development
processes by widening up the understanding and doing thirrgmane advanced way for better
production.

However, Ahmad and Batul (2013) conducted the studyherrelationshipamong povest,
education expenditureand education status in Pakistan; it wiasind out that there is nong-

run relationship between poverty and education variables. Though, these scholars agree in some
situations that better education can be seen as a factarotitaibutes to povertyeduction via

some trickle downmechanismsTherefore, due to its complexities, povergductionneeds
combined efforts from government entitiesyil societies, private sectors, NG@sd other
relatedorganizations to break thigsscous cicle, provision of community education being one of
them(Gudic, Parkes & Rosenbloom, 2012).

2.7 Empirical StudiesDoneOutside Africa

Renceand Mcalister (2011) did a study on strengths and challenges of commugatyizing as

an educatiorreform dgrategy in New York. The study revealed that community organizing
approach to school reform has led to sueessch as increada educational funding and more
equitable distribution of education resourcdswever, the study recommenthat comnunity
organizers do not need to tak@eutralstance on problems in the education system, ndhelp
need to balance competing demands arising. Rather community organizing starmsciggh

mission to do whatever is necessary to improve the qumatitysion of communityeducation.

Similarly, Bodilly, Augustine &Zakara(2008) examined efforts by six communities to ioyg

arts education provisiomm Santa MonicaAs well, among others, the study investigated the
conditions fostered/impeded coordioat of arts education among orgarieas and the
strategies to impve the situation in the communitieShe findings show that some urban
communities have not given up the struggle to preserve arts education through collaboration and
coordination amongroviders of arts educatioAnd that effective leadership thatdapableuses

inclusive leadership styleandbeingstable over time can be a solution &detterway forward.
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Neverthelessthe aspeadf how arts education wasganizedandthe issue ofinancial resources
for such educational programwas not touched as an important input for facilitation and

implementation of educational programs in general.

2.7.1 Empirical studies conducted in Africa

Mensah (2011) did awtly on the impact of commiip-based education on rural development in
Botswana. The findingdi vul ged t hat active studentsd invo
community participation in rural development activities. Additionally, the stahclude that
greatpercent affirmthat communitybased educatiohas transformed the graduates in terms of

their levels of education, soecaronomic involvementhence signifiant contribution to

c o mmu n develommerd in Botswana. However, the study shows that the said education was
offered in rural schools setting®Nothing has been saaboutthe organizabn and management

of communitybased education out of school or forregdtem.

As well, the studyby Jinna and Maikano (2014) on the role of adult education in national
developmentin Nigeria disclosed thatadult and nofformal education has been appdhen
neglected. The study tracélie neglection since colonial era with the aim of educating vevy fe

by paying attention to formal education. The study adds that the complications and the problem
of organizing and administering the nfmrmal educatiorareanother reason for the neglestill,

the study is silent on how these Aimmmal education progmswereorganized and administered

to realize its complications to the extent of being negledibdrefore, my study stikoughtto

know how community education programereorganized and managed as a strategy for poverty

reduction.

2.7.2 Empirical studies undertakenin Tanzania

Swad (1999) did a study on womesducational needs analysis &oralternativeapproach to adult
education in Tanzania. The findings rewtthat Integrated Communitdased Adult Education
(ICBAE) programs did not promote the acquisition and development of basic knowledge and
functional skills relevant to women And that the instructional method used WREFLECT
technique in which somef the facilitators were not competent in using ithe studydid not

disclose the guiding framework which was guiding the implementation of those educational
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programs to ensure acquisition ateldopment of knowledge and functional skills relevant to

thosewomen.

The study by Isack (2013) dhe contributionof Integrated Communitidased Adult Education
program in poverty reduction aimed at investigating the extent to which the Ministry of
Education and Trainingvas involved in formulating overall policies and directives as well as
making follow up of ICBAE progrens andhow the CBAE programs playe@ partto reduce
poverty The findings indicated that ICBAE contributed to poverty reduction through income
generating projectsStill, the study left some questions which negtb be clear, for example
how were thoseprograms organizednd managed? Which strategies were used to identify the
educational needs of those communities? itttk programs played a role to reduce the poverty,
which framework should be adopted so that it couldige all over the country fosustainable

development?

2. 8 Conceptual Framework

The study on organization and management of conitynieducation programs requiregh
appropriate model in order to guide data collection and analysis. In this $fiedyfied
Stufflebeam (2003) CIPP Modelwas taken as a guidéor data collection andanalysis on
organization and management of community educatimgramsas a strategyfor poverty

reduction.The formulation of conceptual framewoslasguided by human capital theory.

2. 8 1 Human capital theory

Human capital refers tthe accumulatedtock of skills and talents, andntanifestsitself in the
educated and skilled workforce in the prevailing societyman capitatan be increased through
formal, nonformal and informal edwtion and training Many workers increase their
productivity by learning new skills and perfecting the old ones whiltheiob. It is suggested
that the most valuable of all capital is that invested in human béBeyker, 1962;Becker,
1975;0gunade2011)

The appraisal of human capital theory embabkskfrom 1776tot he 19606 s, when

and pragmaticfoundations of the field were articulatbg a couple of human capital theorists

t
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(Sweetland, 1996). nThéeWe al t h of nat i oithfoomulgtddzhe Basis oAwhatm S
was later to become the science of human capital964 Becker published his monograph

fiHu ma n cas Eextansaoh opapers hehad published in 1960 and 196&ith the latter
theoretical frameworkormulation that preided an extensivedepiction of what is currently

known asi Hu ma n Ca p i (Texeira, Z0i4Becker cnanaged to come up with Human
Capital Theory as a result of criticisms andights by other pionee@d economists like M.
Friedman, T.W. Schultand J. Mincer. Currentlfhe humancapital theory is the most influential

and prominent economic theory of Western education. It has been used by different countries in
setting the framework of government policies

i) Assumptionsof human capital theory

The human capital theory rest®n several assumptions with regata investment in human
capital (education) versus production. Soméhefassumption®f human capital theory among
others include the following:

The human capital theory rest on the assumption thaducation is highly instrumental and
necessary to improve the productivity productive capacity of the population a given
community or societylt emphasizefiow education increases the productivity andtieiicy of
workers by increasing the level of cognitive stock of economically productive human capability.
Much more the theoryhighlights that education is aengine of growth and key tevelopment

in every society based on its quality anpdntity.

Human capital theory stresses the significance of education as the key to participation in the new
global economy as a result of radical changes in public and private sectors as introduced recently
as a response to globalizatid@lmendarez, 2011) Human @pital theory assumethat
schooling/education raises earnings and productivity mainly by providing knowledge, skills and a

way of analyzing and solving problems in a respective society (Becker, 1994)

i) Criticisms ofhuman capital theory
Despite the fet that human capital theory is currently the prominent theory that is being used by

different governments globally when determining inwestts in educationstill, it is being
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criticized by some scholars in one way or another. Notably, some scholaesiviieat:Politics
and culture influence economy of a respective society but not education on its own. This is the

view by economist(Polanyi, 2001)

Another critic of the human capital theortigtsociety and culture cannot be arbitrarily split off
from the economy. Clearly both the society and culture shape the preferences of individuals in
various ways This is idea raised by economic sociologists when trying to challenge the human
capital theory. Despite the fact that the human capital theory wpsymnded by Beckestill, as

the founder raises some demarcation thdtjcation contributes to differences in earnings
between people and only in certain circumstances (Becker, .19845 is a circumstantial

concern as to what extent education can deter the differences in earnings.

Further, the circumstances can recline on the fact thaemefits of vocational and professional
education are limited tdhe individual who is educatedcamily backgroundhas déects on
earning asstudents withbetterfamily background are expected to have more opportunities and
possibilities to access ftiigher levels of educationith respective benefitPespite the facthat
humanresources were widelsiccepted as a critical factor for economic thrikemancapital
theorists had taken the analogy too far by turning educationai busineskke activity, hence
emphasizing much othe economigationalmotivationwhich underlies the educatiatecision

And that, he theory is sometimes hard to prove and reminttory as in past economic strength
was largely dependent on the tangible physical assets like land, fagcam@equipment
(Almendarez, 20L1Teixeira, 201%

Despite tle criticismsraisedby economistssociologiss, as well as other human capitiagorists,

the networks that Becker made with other human capital theorists like Jacob Niagedan
essential role in expandirige support for his particular approach to human capital and education
issueslt is however notably that, modern economiséem to agreatinvestment ireducation
andhealthcareare thekeys improving human capitalAnd that people are an important part of

the wealth of the nations as when people ageipped with knowledge and skilisgtimately
increaseéhe economic dput of the natior{fAlmendarez, 201,1Schultz, 196} This is due to the

fact the skilled workforce ug@eir skills and technological advancement for better production.
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Therefore, thebasisfor choosing this theory is due to underlying assumptiont étlacation
increases workeér productivity. For examplethe Republic of Ghana, five years development
plan (1977) as citt i n Littl e ( @dQacatdn i8 jhe m@mincigpad instrumant for i
providing the skills required by the economy and also foproving the overall levels of
efficiency, productivity, technological and managerial performance of the laboui.farbe

same idea lgbeen concluded by Olaniyan@kemakinde (2008) that an educated population is

a productive populationn the sense thhamembers of the given community can use their
knowledge, skillsandcompeteneto improve their production. This is applicalobeterms using
modern ways of production, marketing, networking, planning and budgeting, and using the
available resources bgonsidering its sustainabilithence reduce the poverty in the given

community.

Nyirenda (2013) asserts that it is through education that individuals realize their potential to
contribute to production, wealth creation and execution of various rotethdoindividual,
community andnational developmenAswan (2011) when was examining the impact of human
capital on urban poverty, concluded that there is a positive relationship between human capital
and income. In this context, education has been diésd as a determinant efrning power
amongst those who are educatadcomparison with those who aret educated However,
education is not the sole earning determinant; there are otheedoeational factors that
influence earnings likeetwoking power, economic climatejemographic factorand political

will. Indeed,a wealthof any country is not the determinanttbe educationsystem which is in
place, rather, education is just the keyevery field and it opesanew doors of success to
individuds, communities and nations at larggAhmad & Batul, 2013;Jamil, 2004 Palmer,

2008.

The Tanzanian edation and training policy (URTL995, p. 116) postulad¢ hat fit he pr o\
of education and training shall be included as an area of investnietinvestment promotion

Act o. T, hhes thedryomaseused to build up a model that addresses determinants,
requiremerd, management activities, teaching and learning activities as well as outcomes in the
actual environmentn light of the theory, the Stufflebeam (2003) CIPP mada$ modifiedas a

guide for data collection and analysis aiganization and managementagimmunity education
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as a strategy for poverty reductibecause it could be used in both formative and saimm
evaluation, and would allow goal setting using context variables (Stufflebeam, 2003. is
the acronym of Context, Input, ProceaadProduct. In this regard every component as per this

study entails as follows:

Context variables refer to needsd requirementhat can determine the provision of community
education. In this study, contextriables wee the nature and prevailing situation in a particular
geographial area or environmetthat was actually divers©ther variables includeommunt y 0 s
needdor production and survivasocioeconomic activitiesindertaken by community members

and other relatedriving forces These variablesvere determinant®f initiation of community

education programs.

Input variablesas per this studwere therequirements for implementing community education
prograns. Thus input variablesmong others includeumanresources like facilitatordinancial
resourcesand physical resources likeaching and learning materiallamelybooks training

manuals, haslouts andbrochures.These inputs go through some process to realize the output.

Processvariablesin regardto this stdy include all activitiesthat weredone duringthe
implementatiorstage ofthe provisionof communiy education programs. There wewo major
activities that werdaken into consideratipmamely management activities, and teaching and
learning activities.Managementactivities includedorganization,coordination, allocation of
resourcesas well asmonitoring and evaluatioof activities. Teaching and learning activities
comprisa of facilitation, learning and capacity buildirgf community member$or effective

production

Product variables includel the desired outpuike acquired relevant knowledge, skills and values
necessaryor socioeconomic developmenthe results ofhe adoptionof the rekvant knowledge
and skills el to the outcoras inanactualenvironment thatvereeffectiveutilization of available

resourcesimproved production, quality of lifeand poverty reduatn in different communities
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As modified fromStufflebeam (2003) CIPRodel variablesised for this studis summarized as

shown in Figure.1

A CONCEPTUAL FRAMEWORK FOR ORGANIZATION AND MANAGEMENT OF
COMMUNITY EDUCATION PROGRAMS

CONTEXT
1 Community needs
& 1 Nature of learners ) PROCESS
1 Prevailing socialeconomic > u Managemgnt Activities
activities 1  Organization
§  Other driving forces 1 Coordination
1 Allocation of resources
T Monitoring/Evaluation
PRODUCT
A
-Relevant
INPUTS v knowledge & skills T
] U Teaching and Learning ) )

0] Essgntlal resources Activities for socio - economic

1  Facilitators R 9 Facilitation production

f Funds. _ 4 1 Learning

1 Teachlng & learning 1 Capacity building

materials
ADOPTION & OUTCOMES
1  Effective utilization of v

A

available resources
1  Improved production
Quality of life
1  Poverty reduction

=

Figure 2.1 Conceptual Framework for Organization & M anagement of Comnanity Education
Source: Modified Stufflebeam (2003CIPPModel

2.9 Synthesisand Knowledge Gap in the Literature

The empirical studies have widely appreciated that education is a vital instrument for indjviduals
communitiesand national development. Investment in human knowledge is the best option since
human resources are adiyparticipants in economic production compared to other factors of

production. For this reason, any aspect of education should not be ignored since an educated
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populationis a productive population in the sense that they use their knowledge, @kdls

competencegained to improve their production in different sectorheeconomy

Several studiethat have been done on community education programs have examined several
implementations of the programshallenges of educational leadership,tdes affeting aid
coordination and theole of adult and community education in promoting equality in education
Studies by Akinkugbe & Kunené001); Bottery (2004); Isack (2013; Kavanagh( 2007);

Liveille ( 2012; Solomon(2002; Swai (1999 & University of British Columbia2012) are

cases in point. However, studies have not addressed the best framework which should be
adopted for organization and management of community education programs. Nevertheless,
strategies for analyzing the commuyniteeds that need education for poverty reduction have not
yet beenstipulated. What seems to be unknowas the degree of relevance of community
education programs whickvere offered with respective approaches, henoeking for an
alternative one for sainable developmenthe next chapter presents research methodology.
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CHAPTER THREE

RESEARCH METHO DOLOGY
3.1 Introduction
This chapter presents the methodological procedures that were employed in this study. It
comprises thefollowing components: Phikbphical paradigm underpinnsgf the stug,
research approach and design,well asgeographical sitef the study. Much moreat covers
target population of the study, sampling technigaeslsample size. Other componeinslude
data collection methodshe pilot of instruments, data analysis procedufe trustworthiness of
data and ethical issues.

3. 2 Philosophical Paradigm Underpinnings ofthe Study

The studywas groundedin an interpretativeparadigmwhich believesthat reality is socially
constructed The paradigm operates under the belief that there is no single correct route or
method of knowledgeacquisition(Bryman, 2012)Every paradigm is based upon its ontological
and epistemological assumptio@ntology s concerned with the nature of the world and what
can be known about {{Ritchie & Lewis, 2003).Ontological assumptions are concerned with
what constitutes reality, and ontological position of interpretive is relativism. Relativism is the
view that reality is subjective and differs from one person to another (Scotland, Z0&2).
present assumptiondrove the researcher by interlinking with the approach to which the
information could be dug to conceptualize the reatiftyorganization and management of
community education programs. The emerged subjective ideas from the participants helped the
researchr to categorize the subjectivity to arrisea meaningful concern, hence formulation of

themes.

Epistemology isconcerned with the nature of knowledge and how it can be acquired (Ritchie &
Lewis, 2003). Its assumptions are concerned with how knowlesigeeated,acquired and
communicated The interpretive epistemology is one of subjectivism which is baseckain
world phenomena. Knowledge and meaningful reality are constructed in and aihie of
interaction between human and their woil8cotland, 201 The gistemologicabosition of the
researcher is that knowledge is constructed by individuals subjeatitblgifferent experiences.

Through interaction with the participants, the researcher was able to realize how some
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community membersvere taughtby their expertsfrom different levels. Much more, the
researcher was able to apprehend m@mbersof the community with different experiences
were able to teach and help others by visitations, sharing and exchange of ideas for the betterment

of their uncekrtakings in sockeconomic activities.

Since interpretive paradigm is built on ontological and epistemological assumjitimagls to

differing in assumptions of reality and knowledge respectively, and all these are reflected in their
methodology andmethods. The nterpretive methodology isbound for understandingthe
observable facfrom an individual perspectivescrutinizinginteractionamongstindividuals as

with respective historical and cultural contextinterpretive methods yield insight and
understandings of behavior and explain action
It is through the views of the paradigmherebydifferent ideas and experiencesevffd by the
participants enabtethe researcher to generate themes and interpret ithdime with research
questionsaandsub-questions

The researchemwas involved in constructing meaning from participants statements and
discoveringthe sense made by peojtetheir social wad while interacting with them through
interviews and focus group discussio®y interacting with respondents in the field, the
researchewasin a position to reveal the information onvh@ommunity education programs
were organized and managad a strategy for perty reduction in Tanzanid his was possible
since the researcher went to the natural setfisiygly sites)and interviewed differenéxperts
individually at different levels. Additionally, the researcleendicted focused group discussions
to different categories of communitieas well reviewedlifferent documents so as to get the

reality of the problem being studied.

3.3 Research Approach

The studyemployed mainly thequalitative research approadQualitative research is type of
educational research in which tlhesearcher relies on the vieasd opinionof the participants
and analyzes them in respective thelfBesgdan and Biklen, 2007; Bryman, 2012mai, 2017,
Yazan, 201p The qualitative research enabtbe researcher to findch information on reality

by capturing inner feelings, opinignattitudes and experiencesf participants in the natural
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settings. Since data colleatiovas conductedn four different regions buto respondents of
relating interests, this enabled the researcher to generate rich narrative descriptions about the
problem studied.The information gathered helped the researcher to group that information

accordingo the responses and relatedness to epithie categorical themes.

Qualitative researchvas preferred for thisstudy due to the flexibility of its methodology. The
researcher was flexible throughout the data collection processes thait masier to enter into
respondent so6 edexbildynhalped theoreseadcher ghin a deeper and clear
understanding of their experiences as one needs to learn more from participants through
exploration. This approach helped the researcher to obtadeeperunderstandingof how
comnunity educéion programs we organized and managed with respective challenges. Since
the information was gathered from various settings, the approach enabled the researcher to cross
check the available data before reaching the final conclug@reswell, 2012Kumar, 2011J).

The qualitative approach, however, is challengedifferentpoint of view One of its challenges

is all about flexibility. Since it is flexible in nature, it brings doubt in terms of its validity and
reliability of study conclusionas well & generalizatiorof thestudyfindings. This challenge was
addressed through triangulation of data collection methods (interviews, focus group discussions
and documentary review) before drawing the final conclusions. And ttetaspect of
generalization was solved as the findings confined to simiédural settings withthe similar

distinctivenes®f participant{Neuman, 2014; Yin, 2011).

Despite the fact that qualitative research appreas$preferred for obtaining data for this study,

it should be noted that quantitative and qualitative research approaches are not necessarily
mutually exclusivgFlick, 2009;Giardina & Denzin, 2011)it is obvious that after collection of

data, some informan was grouped and calculated percentageto show the extent to which

some issues were aired out by a good numbeespondents. Byloing so, both great and tiny

percen implied something with regartb informaton revealed. It is througlthe gathered
information with respective calculations; the researcher was able to conclude on some matters

afterconsultingother literature on the particular findmg
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3.4 Research Design

Theresearchdesign is a plan showingpththe approach and strategyinfestigation airmg at
obtaining appropriatedata, which cater the needs thie research objectives and the research
questions.The esearchdesign is the basic plan for research which encompasses ideas like the
strategy, framework, sampling showing frevhom the data will be collected, and how data will

be collected and analyzed (Punch, 201Zhis study employed multiple case study design. The
design is flexible in its sampling process and it involves adepth investigation of a sitey
instance, orgaization, community or a nation(Creswvell, 2012; Lgan, Quartaroli & Riemer,
2012;Yin, 2009. Much more the multiple case study design provides a room for comparing and

contrasting the cases before drawing realistic conclusions (Gustafsson, 2017; Ub#ya, 2

Multiple case study desigmnasappropriate for this studgsit enabled the researchergoovide a

rich understanding of organization and management of community education programs in
Tanzanialn this regard, the main cases wergy@ouncilsdepartments, NGOs and CBOs in four
different cities.Additionally, four different community members with different specialization
production activities, namelyarmers, livestock keepers, entreprenewsd fisheries were
involved in this stug for cross-checkingthe way theyused toorganize educational programs, its
outcomes with respective challeng&his design with respective approach helped the researcher
to collect data from the cases and participants in theirecisp settings. Botlexpertsof
community education programs and trainees were traced at a time to get the thick descriptions of
their views in their natural setting€reswell,2012 Gustafsson, 2017/ohra, 2014;Yazan,

2015.

By studying four different cases, the researcher was @blunderstand the realitgf how
community education programs meorganized and managed by comparing and contratsng
information as peeach reseah question andub-questionsDuring data analysis, the researcher
linked the datavith collection methodsarticipantsand resultsn order to come up with realistic
interpretation. During interpretation of the results, the researcher reflected the meaning from

respective themes to bring about theaningful stance of the study findings.
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3.5 Geographical Site of the Study

The studywasconducted in Dar es Saladnity (Kinondoni Municipality) Mbeya City Arusha
City and Mwanza Cityn Tanzania ascase studiedDar es Salaam City among other three cities
represered the trading communiis as it is the commercial capital of the United Republic of
TanzaniaKinondoni Municipality (representing othewo Municipalities in Dar es Salaam City)
wasselected due to the faittatit is the most populated Munjlity in TanzaniaAccording to
population and housing census of 2012, Kinondoni has 1,775, 049 people whintaleemke
Municipalities havel, 220,611 people and 1, 368,881 people respectively (URT, 2013). In
addition, Kinondoni is thédeadquarters afmany providers of community edation like NGOs
dealirg with education (UR]T2005).A good example of the NGO which was involved in this
study is BRAC. Otherproviders of community education available in this Municipality include
Government departmenasnd Commuity Based Organizations (CBOs) like Severe Poverty
Alleviation Association (SPAA).

Mbeya Citywasselected as among bigur cities in Tanzanidue to the facthat 80% of the

region population deperslon Agricultureand has a population of 2.71 Milligmeople (URT,

1997 URT, 2013. Since some athe providersare established in urbameasand are operating

in the rural area as well, ivas easy to gather information related to the great percent of the
population with respective agricultural activitieSome ofthe great organizations that are
providing community education includmaltscalelndustry Development Organization (SIDO)

that is supporting entrepreneurs at great percent to run their enterprises. Another one is registered
as Community Basedr@anization namelyELIMISHA meaning(Educate)havinga big role of

building capacity among women and youtbensure thatlifferent communitiesre involved in

production activities tincrease their income, hence povedguction

Arusha Cityis another study area which was purposively selected representing livestock keepers.
Besides other economic activities, 60% of the region is grazing land. The great percent of grazing
land is occupied by Masai people shthe land is called Masai land arnd population is
1,694,310 people (URT, 1997; URT, 2013Jherefore, Arusha i§/ was selected so that all
information reléed to livestock keeping wagathered to represent other livestock keepers in

Tanzania.One of the great and strorigommunityBased Organizationsfound in Arusha is
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APOKA (Arusha Poultry Keepers Association). The association plays a great rolelding
capacity among poultry keepers. Although the livestock kedpkeg a great part in Arusha, still
crop cultivation has not been laftit. One of the NGO that is supporting farmigrsArushais
TAHA (Tanzania Horticlture Association). This NGO wasstablished specifically to support
horticultural farmers to ensure that they producere andgood quality of products fothe

competitiveexisting market.

Mwanza Cityis among of Citiesvhich wasselected for gathering informan for this study. It

was selected to captutishing communities among others. About 43% of the region area is water
and it has the population of 2.77 million pé® (URT, 1997; URT, 2013)hus, fishing is among
potentialactivities that aréeing done by various communities around Lake Vict@iae ofthe
organizations that amdealing with fisheriess FETA (Fisheries Education and Training Agency).
The organiation is there to support fisheries by educating communities on various issues for
sustainable fishingDespite the fishing actittes, there are also farmemsho were much
supported not onlipy City councilexpers but also NGOs like RIJK ZWAAN.

Generally all these Citieswvere seleted due to the fact that these @he big fourCities in
Tanzania and most of providerand agenciesf community educatioprogramsare found in

these Citiesalthough its operation goes beyond the towndhipther the® Cities wee selected
deliberatelyto capturethe diversity of communities dealing with different soesmonomic
activities.By conducting the study to these cities with diversities enabled the researcher to gather
the rich information about how conunity educatiorprogramswere organized and managed.
Indeed, the information related to poverty reduction throtigh provision of community
education programs weveell captured since different respondents had different views, opjnions
andexperiencesn regard tahe problem studiedFigure 3.1 below showthe detailsof the study

sites.
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3.6 Target Population of the Study

The target populatiomcluded expertsfrom the Ministry of Educatiorcience and Technology
(MOEST), the Ministry of Health, Community Development, GendeElders and Children
(MoHCDGECQC), the Ministry of Agriculture Livesgock and Fisherie@MoALF). Othersincluded
local governmentexperts from different departmentdrom Dar es Salaam K{nondoni
Municipality), Mbeya City, Arusha City, and Mwanza City As well, Non-Governmental
Organizations NGOs) and Community Based Orgaaitions(CBOs) expertswere included in
this study. Moreover, differentainees who ever participated in community edion programs
were involved asa crucial informantegardingthe role ofcommunity education in reducing

poverty in theireatlife situationswith respective experiences.

3.7 Sampling Techniguesand Sample Size

A sample is a subset of the population that is drawn to represent the entire population by
considering the characteristics of the respective population. A sample shealcthdly selected

out of a muchlarger pool ofthe population and that the accuracy of findings largely depends
upon the way the sample was selectédngar, 2011;Neuman, 2014)Since the endeavor of
qualitative research is to comprehend from witltie, subjective reality of thewgly participants
thereforecannot be realized throudhe largerrepresenttive sample.But it can be realized by
reachinga small number of participants who can share their unigue slice of reality in a given

study area.

Likewise, sampling techniques in qualitative research are mainhprafability. In thisstudy

the sampling techniques that were used include purposive sampling and convenient sampling.
However, the sampling challenge arises whenrees to knowthe sgcific entity to select with
respective reasons for inclusion in the study (Yin, 2011). This challenge was solMesbas t
sampling techniques were streamlingedh the purpose of the study which was to investigate
how community educain programs we organized and managed as a strategy for poverty
reduction in different communities. Therefore the sampling techniqaeégo considethe key

players who arexpertsof community education programs and community members (trainees).
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3. 7. 1 Purposive sampling was used to selecexpertswho weae dealing with community
education fromthe Ministry of Education,Science and Technology (MoESThe Ministry of
Health, Community Development, Genddtlders and Children (MoHCDGEChe Ministry of
Agriculture Livestock and Fisheries (MoALF). Others inclddecal governmenexpertsfrom
different departmentirom Dar es Salaam (Kinondoni Municipality), Mbeya City, Arusha City,
and Mwanza City. As well experts from Non-Governmental Organizations (NGOs)and
Community Based OrganizationfCBOs) were sampled forthis study. From the local
government,expertswho were involved in this study were frothe following departments:
Agriculture, livestock, trade, community developmeartdadul education for all Citieas well

as fisherieslepartment but only for Mwanzat¢

The rationale for selecting these informawtss based on the fadhat they hd experiencs on
organization and management of community education programs and therefore by virtue of their
positions theywereexpected to provide rich informatiolliles, HubermanandSaldana (2014)

insist that qualitativeesarchers usually work with smallnumbe of peoplewho arestudiedin-

depth and itssamples tend to be purposive rather than randorarder to get the detailed

information from the respondents.

3. 7. 2 Convenient samplingis a sampling technigue in which respondemi® qualify for the
studyare selected as per their availabiliNeuman, 2014) This sampling techniqueasused to
select trainees who ever participated in community education programs from different
Government department$y{GOs, and CBOs which we active in providingcommunity
education programsThe participants from this category were from different communities
including farmers, livestock keepers, entrepreneamd fisheries.The justification for choosing
trainees who ever participated in community educationagrproswasthatthey have undergone
training and ha experience andevidenceabout the outcomes a&ducational programs they

participatel with regard to poverty reduction.
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Table 3.1: Sample Size of Rspondents

SIN | Categories of Respondents Total Number
1 Official from Ministry of Education, Science and Technology 2
2 Official from Ministry of Health, Community Developrant, Gender, ElderandChildren 1
3 Official from Ministry of Agriculture, Livestock andFisheries 1
4 Official from 5 departmentin Kinondoni Municipdity 8
5 Official from5 departmentin Mbeya City 9
6 Official from 5departmentin Arusha City 10
7 Official from 6departmentin Mwanza City 10
8 Official from 4NGOs 5
9 Official from 4 CBOs 5
10 Traineesrom Government DepartmentSiGOs & CBOs 59
TOTAL 100
Table 3.2 Details of Responderg(Intervieweesi Experts)
EDUCATION
MASTERS DEGREE DIPLOMA CERTIFICATE FORM IV | TOTAL

SEX M 8 9 2 0 21

F 11 5 3 1 20
SUB- TOTAL 19 14 5 1 2 41
AGE (Yrs) 30-50+ 20-40+ 30-50+ 20+ 30+
EXPERIENC | 5-30+ 2-10+ 3-30+ 4 5-10
E (Yrs)
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Table 3.3 Details of Respondent§FGDs1 Traineeg

CATEGORY SEX EDUCATION SuB GRAND
DEGREE | DIPLOMA FORM |STD |ADE | TOTAL | TOTAL
IV il

FARMERS M 0 0 2 8 0 10 17

F 0 0 0 7 0 7
LIVESTOCK M |1 1 2 3 0 7 18
KEEPERS F |0 0 5 5 1 |11
ENTREPRENEURS | M |0 1 5 2 0 8 20

F 0 0 6 6 0 12
FISHERIES M 1 1 1 1 0 4 4

F 0 0 0 0 0
SUB-TOTAL 2 3 21 32 1 59 59
AGE (Yrs) 20-30 20-40 20-60 | 20-70 | 50+ | No- FGDs - 14

3.8 Data Collection Methods
The studyemployed a number of data collection methods (triangulation), namely interview,

documentary review and focus group discussldr rationale for using multiple methods of data

collection was to ensumnsistency of the information and trustworthiness of data. The methods

employed helped the researcher to get the depth information from various participlarteir

experiences in regard to organization and management of community education progaams as

strategy for poverty reduction in Tanzania.

3.8. 1 Interviews

Semistructuredinterviews were used for this studySemitstructured interviewsvere used to

collect information from theMinistry of Education, Science and Technology (MatESthe
Ministry of Health, Community Developrant, Gender, Elders and ChildréiloHCDGEQ, and

the Ministry of Agriculture,Livestock and Fisheries(MOALF) experts Furthermore,Semi

structured interviewsvere used to collect information from Dar es Sala&ity (Kinondoni
Municipality), Mbeya City, Arusha City, Mwanza CityNGOs, and CBOsxperts All the
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interviews were conducted by the researcher in face to face by respondestsof the
interviewswere conducted in their working premises for more adu#isg of participants after

special appointments and arrangements.

All key questions were prepared in advance to avoid divergence and leaving out some key
information to be capturedhe interview process began by introducing each dthéuild the
rapport between the researcher and respondeatsch, 2014)Before starting the interview, the
researcher introduced the topic to the respondents bifyirigrthe purpose of the study, and the
respondents were assured about the confidentiality of theecsation. The interviews were
conducted in both English and Kiswahili (national language) depending upon the conversant of
the respondentsKiswabhili is the national language and medium of instruction in primary
schoolingin Tanzania English is taughtis a subject in primary schools but is a medium of
instruction from secondary education to higher educatBommetimes code mixing and code
switching were used iorder to get the point clearly depending upon the extent to which the

respondents could exm®themselves well and more confidently.

The specific information or data thatere obtained by interview methoeiclude the views of
differentexpertson how community education programsreinitiated and coordinated, ways in
which community needs angreferencesvere captured Much more the researcher asked all
about issueselating tothe availability of resourcegor implementation of community education
programs,and challengesn production activities that werbeing faced in organizing and
managigy community education.Further, the information related to how the challenges were
encountered as well aheir opiniors for better practiceswere captured through interview
method.Responses from interviawere written down in anotebookand in thespecialspaces
within theinterview guidesOther responsesererecordedby tape recordeafter requestinghe

consenbf respondents.

Interview methodwasselected purposely as it enabtbé researcher to capturdormation in a
detailed mannemrndthus leading t@n understandingf the subject matter ia holistic manner.
The methodpermits probing toget more full data which enhance thesffectiveness of

communication between the respondents and interviduramgthe interview proces&reswell,



43

2012; Omari, 201). Before closing the sessions, the researcher gave the participants contact
details (mobile phone number andnail addressand requested the same from participants. The
purpose of having contact details wasservefurther communicatiomand clarification in case of

anything.

3.8. 2. Documentary review

This methodvasused to collect informatioan availablepoliciesfor the provisionof community
education frameworkguidelines for community education program®lso information on
teaching ad learning materials like books and manuals as necessary documentspfavibien
of community education programs was collectddkewise, regarding involvement and
participation of commumt membersin selectingcommunity education programmformation
wascollectedby looking at different documents lildtrectives.Also, the methodvasused to get
information ona numberof available humars, fiscal andphysical resourcefor community

education programigke thefinancialbudget focommunity education programs

This methodwas used to collect information fronthe Ministry of Education, Science and
Technology (MoES), the Ministry of Health, Community Development, GendeElders and
Children (MoHCDGEQ, the Ministry of Agriculture,Livestock and Fisherie@MoALF), Also
from Dar es Salaam CityK{nondoni Municipality, Mbeya City,Arusha City, Mwanza City,
NGOsas wellas CBOs.This methodwas selected purposely to complement some information
which was gathered from other method¥he methodwas suitable for this study as all
information on proedural and dagnentation werecollected. Further, by reviewing the
documents, the researcher was able to compare wdsstipulated in the documents with the
reality in the actual environment. Indeed, the documenébled the researcher to confirm and

justify whatwasfound from other data collection methods.

However, documentary review as one of thethods for data clalction has some limitations in

its application.In point of factthat, even public documestmay have a bias that needs
examinationand personal documents may be subject to distortion of the information that might
be either intentional or unintentionahnd those documents obviously are not prepared for

research purposes thus might have some shofffals JacobsSorenser& Razavieh2010).To
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solve the problem, the researcher scrutinized all the documents before reviewing and hence used

only the docurants with authentic andith reliable information.

3. 8. 3 Focus GroupDiscussiongFGDs)

This method wasused to collectinformation from thetrainees who ever participated in
community education pgrams. The respondents in the focus groups geneaabist of similar
and homogeneousharacteristics to qualify in a certain discussiditeuman, 2014)Before
conducting focus group discussions, the research collaboration with differenexpertsin
respective areas introduced one another. AReintroduction the researcher was left with the
participants. The researcher explained the aim of such meeting and aired out about the freedom of
expression among the participants. Tégearcher took some demographic information including
gender, educatigrage and economic activities undertaken by individuals in oodeerify that

the participants we in the right group. The researcher assured the participaots #ie
confidentiality of thediscussions, and thathat was to be discussed wast tosave the research

purpose not otherwise.

Participants for focus group discussomere grouped into four main groypsamely farmers,
livestock keepers, entrepreneumadfisheries. The total number of focus group discussions was
14. Each group consistaif four to five participantsas homogeneous groups were held in all
four different sites of the stugdwps well as to ensure effective participation of participartie
information which wagollected from this categomyasthe way in which community merbers
wereinvolved n organizingcommunityeducation programs, hoeducational programeelatel

to their areas o$pecialization. @er informationcollected by thisnethod includeoutcomesof
participation in community education programsreal life situationschallengesn production
activities, and their opinioa towards the provision of community education progranfer

improvements.

The rationalefor using this methodwas due to its possibility of studying in deptine
phenomenoriowards the direct benefitd community education progranis a natural setting
The naturakettings allowparticipants to expresheir opinions and ideas freely (Neuman, 2014).

This kind of freedom helped the participants to provide the researcherngights on how
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disagreementare,and how they cannot be solved. This was possible since the researcher was
flexible to allow participants to query one another and explain their answers to one another. By so
doing, the researcher was arpositionto take the consensus and the concerns of the majority
though the minority ideas were as well noted to scrutinize in futliueng data analysis and
discussiorof the studyfindings.

Focus Group Discussion as one of the methods for collecting qualitative data has some shortfalls
and limitations.Some of these limitationsiclude the possibility of an individuaperson to

dominate the groyghe noderator can unknowingly limit freexpression of the group members

and sometimes the focus groups can produce fewer ideas reahtpgersonal interviews (Ast

al., 2010; Yin, 2011)However, the researcher ensutlkdt the participants interactadd shared

the ideas that were focused thetopic. The researcher agll was firm to control the talkative
people by allowing discussion by rotation and
their views one after another. This strategy was so helpful since every individuamiestd

contribute on the topic table@the methods of collecting datae summarized as shown table

3. 4below:



Table 3.4: Summary of Methods of Data Collection
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Question Required data Data source Method(s)
1| How community| -Ways in which community -Experts from the| - Both Interview
education program| educabbn programs Wwer¢ ministries, and FGDs
were initiated and| initiated as a means fgd Government
coordinate aiming to| poverty reduction departments, NGOsg
reduce poverty in and CBOs
different communities?| -How community member| -Experts and| - Both Interview
were involved inorganizing| Community member{ and FGDs
community education (Traineey who ever
programs  for poverty| participated in
reduction community educatior
programs
-How educational program -Experts and| -Both  Interview
werecoordinated Community members | and FGDs
trainee}
- Which | _Experts -Interview &
frameworkguidelines were Documentary
being used review
2| -How relevant wee | -How community educatiol -Experts and| -Both  Interview
community  educatior programs related to soei¢ Community members | and FGDs
programs for poverty| economic activities trainees)
reduction
-Experts and| - Both Interview
-Outcomes of educationa Community members and FGDs
programs in relation t( trainees)
poverty reduction
3| Which resources we | -Human, Physical and Fisc| -Experts and | -Interview
available for effective | resources needed for smoq Community members
provision ofcommunity| running  of  community| trainees) -FGDs
education programs fq education  programs  fq
poverty reduction poverty reduction -Documentary
Review
4| What weae the| -Challenges in organizin| -Experts and| -Both  Interview
challenges and opinioj and managing communit Community membes (| and FGDs
of stakeholders toward education  for  poverty trainees)
effective organization| reduction
and management (
community  educatiorl -Suggestions for effectiv -Both  Interview
programs for poverty provision of community and FGDs
reduction? education
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3.9 Pilot of Research Instruments

After preparing research instruments, piloting of the instrumeatsdone to ensure success in
obtaining the required and intended information as well as checking if the questions can be
interpreted diffeently or otherwise. Piloting of instrumemn&sdone bysharing withcolleagues.

After having some inputs and corregts, the research instruments were @né=sd in the
colloquium for refinementof the instrumentsThis processhelped the researcher to make
corrections where necessary and restructure the queptiongo data collection in actual sites

This processersural the consistency and collecting the intended information @rdpanet al,

2012)

3. 10 Trustworthiness

The trustworthiness of qualitative research is geared on measuring the validity and reliability of
the study findings. Qualitatively, trustwontless isa pursuitto address four major thingsamely
credibility, transferability, dependability antbnformability as criteria for qualitative research
(Flick, 2009;Shenton, 2004).

3. 10. 1Credibility

Credibility is generally concerned with the truth of the study findingsedibility in qualitative
research can be confidently and accurately presented depemdimg reflection of opinions and
feelings of participants in the study view of the factthat a qualitative researcexplores an
individual opinion,experiencesandfeelings, it isarguablethat respondents are the best judge to
ascertainthe credibility of study findingsCredibility is synonymouswith internal validity in

guantitative ressrch(Kumar, 2011).

First of all, credibilityin this studywas ensuredby prolonged engagement with the sulgeot

the field (Flick, 2004) The researcher had enough time to work and familiarize with the
respondents in the field to build a good relasioip with the respondents. This helped the

researcher to share and discuss the topitetextent that the process of data collection was made
easy Due tothe good relationship thatwas built, the respondents were able to support the

researcher by givonsupporting documents for reviewing as per study requirements.



48

Secondly, credibility was maintainda triangulation of data collection methods and use of
wide range of informantsncluding expertsat different levels, different organizations and
different community membef®lason, 2002, Shenton, 2004). The researcher used three main
data collection methodsiamely interviews, focus group discussions and documentary review.
By so doing the researcher was able to collecttad from differentexpertsof community
education programs throughe interview, and from community members (trainees) through
focus group discussions. All those information were complementedemocumentaryeview.

Therefore, the data were compared before reaching the finelustmns.

Thirdly, credibility was ensured by peer debriefing by conducting regular meetings with other
people intended to provide support amesearchtopic. Much moreall conversations during
interviews and focus group discussions were condugtdzbth languages English and Kiswabhili.
Kiswahili is the national language and medium of instruction in primary schooling. English is
taught as a subject in primary schools but is a medium of instruction from secondary education to
higher education. Thereferit was easy for the reseher to capture all information, aetsure

that everpne feels free to opt any of the twolanguages Indeed, the option increasehle
confidenceof the participantsto share thie experiences and opinions on how community
edu@tion programs wer@rganized and manageand the extent to which they hapkayed the

role to reduce poverty in different communities.

3. 10.2 Transferability

Transferability refers to thefidegree to which the results of qualitative research can be
generalized or transferred to other contexts or setiiismar, 2011, p349). Transferability is

the degree of comparability of research findifiggen one context to another. It is all about the
fittingness of research findinggrom one context to diffent contexts (Flick, 2009).
Transferability sometimes can be referred as external validity as the qualitative researcher
demonstrateshe applicability of the study findings to other contexts like similar situation and

similar population.

Transferabiliy in this study was enhancedhrough provision ofthick description of the

phenomenonn question for comparing and contrastitig be done by readrs in their own
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context and situations. With respect to thick descriptions of the process adopted, tloheesear
presented the participantso6 v subquessonsiAlthoughach of
not all voices were presented at leas¢ to three voices for each theme was presented to confirm

and justify the actual experiences and feelings gfaedentsn a particular natutasetting Thus

it is the task of the readers to compare the research findings siithilar situation in their own

contexts and population.

3. 10. 3 Dependbility

Dependability is the extent to which the data and findings would be similar if the study were
replicated. Dependability in qualitative research relates to reliability in quantitative research
which implies consistency of results or same study findingepgéated byarother researcher

(Ary et al, 201Q Shenton, 2004 Dependabilityin this studywasenhanced by employment of
overlapping methods in depth methodological description of the study and site of thelkmidy.
researcherpresented all the proceds on sampling to get a representativesample data

collection methods and descriptiontbé profile of multiple study sites.

Additionally, dependability in this study was maintained as far agl#ta analysis procedures.
After data collection, the searcher grouped the data according to their similarities and
differences from one study site to another. Data from intesaesve grouped into eight groups
namely Mnistry experts, agricultural expertivestockexperts andtradeexperts Others include
community developmergxperts adult educatiorexperts NGOs and CBOsgxperts Data from
focus groups were grouped into farmers, livestock keepers, entreprénadiess) and fisheries.
Themes were prepared according to research questimhthen coding scheme was prepared to

enable data processing both manually and by using MAXQDA software for easy retrieval.

3. 10.4 Conformability

Conformability isthe degree of neutralityr impartialityin the research finding€onformability
inqualitative research i s tim@essorohobjectavisy. Bath ant i t
deal with the idea of neutrality or the extent to which the researcher is free o#ruas
predispositionin the data collectionproceduresdata presentatioand interpretaion of results

(Ary et al, 2010. Generally, the findings frorthe qualitativeresearch ar@ ar t i cdaspdant s 6
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sincearguments and conclusions are made from their respdresee no any potential bias from

the researcher.

Conformabilityin this studywasmaintained by reviewing an auditil as the main strategy for
demonstratingonformability Several steps of data analysis have been highlighted to provide a
rationale for decision making and final conclusions pas available data. Neer the less,
conformabilitywas also enhanced liyangulationthat allows a principal surplus of knowledge
and control of biagGiardina & Denzin, 2011l apanet al, 2012. It is discouraged to apply a
single type of research instrument in a studyesitieere isa greatpossibility of distorting the
reality of what the researcher intertdgind. Further, triangulation complements the collection of

data for comparison before arriving at the ultimate conclusion.

3. 11 Data Analysis Rocedure

Data analysidegan at the outset of field work. The data collected from interviews, document
reviews and focus group discussiavere,transcribedtranslatedand then analyzed according to
the research questions asub-questionsDuring this initial sage, the researcher discovered the
emergingthemes.Themes wee generatecfter collecting similar ideas from respondenise
ideas wee brought collectivelynto a single category or cluster (Lacey & LuZ009).

3.11. 1Qualitative content analysis

The qualitative datavas subjectedto content by coding, data reduction, interpretatiand
inference.The qualitative content analysis is a dynamic form of analysis of verbal, visual and
written data(Sandelowski, 2000}t is the fact that at this stage the researcher had to decide on
the focusof data analysis. In regard to tlagidy, the researcher focused on interpretative content

analysis since the philosophical underpinning the stutheisiterpretativeparadigm.

In the data reduction stage, the researcher scanned all the data from all sources and reduced them
accordingly since other information were existing but could not add any value as far as the study
is concernedlt was at this stagevhereby the researcheas able to judge the trustworthiness of

the data. This was possible since the researcher had to look at the methodological procedures for

data collection. After reducing the data, the researcher categorized the major dhdnsesH
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from the data summaryrhe summary was condensed from raw data based on inferences and
interpretation using inductive reasoning.Therefore, qualitative datawere categorized
thematically while quantitative datawere tabulated in form of frequencies as derived from

responsesral the percentagegerecalculated.

Generally, he data analysigias done both manually and with the help MAXQDA software
package. However, it is cautioned thatomputerassistedqualitative data analysis software
cannot interpret data rather canph&d managedata codingand store it for easy retrieval (Punch,
2014).Before using MAXQDA software, the researcher hatk to familiarize with the software
for compatibility with the analytical approaciihe researchedownloaded the trial version of
MAXQDA for practices. Thereafter, the researcharepared the coding scheméth examples
of segmentatiofior further practices.

The resemcher used the trial version to ledraw to create a project, how to import do@nts,
how to create codes, and how to organize code sy&iemaping of codes) Much more the
researchedearred on coding segments, retrieval of segmemtdyanced text retrievakode
matrix browser, variables and its activatiofhereafter the reseatter used the University
computer that was installed with MAXQDA software version 10 for data analy&imslly, the
coded and analyzed datgereinterpreted to draw conclusions and recommendaiiotise final

report

3. 12 Ethical Issuesand Contemplaion

The rationaleof considering ethicabksuesin research is to protect human rights and privacy to
protectthe credibility of research and tmesearchef(Keya, Makau & Omayi1989).Since the
research is public and sensitive activity, ethical issues should nonhderestimated The
underlying point is on its impact fahe expositionof personal affairs of the respondentsis
arguabé that fithe misuse of captives for research axgeriments by doctors during the Nazi
period in Germanys particularly horrifying examples which led to the development of ethical
codes for researdFlick, 2009, p. 54).
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All'in all, the researcher considered the aspect of ethical issues to #ragurghts and dignity of
participants are respected. This was possible as the researcher involved the participants in
researchThe researchenformed the respondents about the nature Hredpurpose of research

and soughinformed consent of respondsnabout the present studyhe researcheosperated

with honesty and integritio ensure that everything is streamlined with ethical contemplation.

3. 12. 1 Research clearance letters

Before data collection, therincipal supervisor informed the DepuYice-Chancellor(Research)
of the University of Dar es Salaam (home univerdiy)writing a letterabout the completion of
research proposal ready for data collection. Accordingly, the D&ficgyChancellorResearch)
communicated to th¥ice-Chancellorof the University of Dar es Salaam to prepare perroissi
letters for the researchemn principle the Vice Chancelloris empowered to write permission
letterson behalf othe governmentaind the Tanzania Commission for Science and Technology.

The Vice-Chancellorof University of Dar es Salaam wrote clearance letters for the sake of
introducing the researchers to subsequent levels. Initially, the letters were sent to the Ministries
and to theRegionalAdministrative Secretaries @ar es Salaam, Mbeya,résha and Mwanza
regiors. Regional Administrative Secretaries introduced the researchersDidtrict
Administrative Secretariebefore having final letters from City Council Directorhere the
research was conductdd other settings, the permissitatter from the Regnal Administrative

Secretaryvassufficient enough to conduct research in a respective region.

3. 12. 2Confidentiality

In writing thefinal research report, the researchsed thdanguage which is free from any bias

and sensitive tonames of respondents, job titles and place of work not to be used anymore but
replaced with aliases to avoid traceability (Punch, 20A#)the information suppliedemaired
confidential to the researcher. Schiladeas used in this study weaeknowkdged accordingly.

With regard to ethical issues, it is advised that all researchers must be guided by the classic
principle of humarconductthatisi Fi r st , d o sretal 20Bmp.rH6). dhe (eskarther

used letters and numeratwy hide the nanes andvorkplaceof participantgo ensurehe concord

with respondentsThe next chapter presents data presen,interpretationand analysis



53

CHAPTER FOUR

DATA PRESENTATION, ANALYSIS AND INTERPRETATION
4.1 Introduction
This chaptepresentsanalyzes anthterpretsthe research findings anitiation and coordination
of community educatiorprogramsin Tanzania,the relevanceof community education for
poverty reduction, availability of resources and challengeshénprovision of community
edwation programs. The study findings were obtained through interviews, focus group
discussios and documentary revievas triangulationto captureand validate therequired
information The findings are present@s perresearclobjectives, and researchjuestiors with
respective researchubquestions The respondents for thistudy were expertsfrom the
Ministry levels, government departments atyCcouncilks, NGOs, CBOs as well as tragsfrom

different communities.

4. 2 Initiation of Community Edu cation Programs

The first researclquestion sought to identify hoeommuniy education programsereinitiated
by different expertsof community educatiorms well as traineeslhe assumption behind this
question waghat knowing thefactors for initiation ofcommunity educ&n programswould
help the government and other stakeholdersdetermine thevalue of those programsto
individuals, communityandnational development. dthce set sustainable meaasd procedures
for initiating andfinancing those @ucational programs. Intervievandfocus group tscussios

were used to gather the requiratbrmation.

Interviews with Ministry experts(MoEST, MoALF, and MAHCDGEC), City Council experts

from different departments (educati@griculture livestock,community development, and trade)

and expertsfrom NGOs (BRAC,TAHA, RIJK ZWAAN and SIDO), as well agxpertsfrom

CBOs (SPAAs APOKA, FETA andELIMISHA) disclosedthatc o mmu n i t i/reqgedts ne e d s
werethe main factors for initiating any community education programbout 34 responses out

of 41 equalto 83% confirmed that. e needs of communitiesere identifiedby expertsin

different waysincluding visitation to the communitieOther needwere initiated by community
membersby submitting their requests to thdeaders;hencethe key factas for initiating

community educatioprogramswere realized



54

This means that the community needsrevesither identifiedby expertsor by community

members (trainees) themselve$herefoe, expertsused toidentify the community needs and

plan for educationalraining Somdimes commnities themselvegealizel the production
problems,hencerequestd for educationatrainingto their leaderst different levels Arguably

both options are dealing with the needdsh e communi t i es adewlopment. c o mm
During the interview with pe Adult education officer with §ears ofwork experiencehad the

following to say:

Generally there are several factors for initred community education programs as |

have mentioned. There anefactor which is currently taking the pace. There are some
community members who areoming directly to our office seeking for training
assistance. But these people do come for such request with the hope of assisting them
even financially Eventhough we donot hesitate to assist them in termstr@iining we

teach them what they need. Alonghyitve advise themhere and howvio access funds

for establishing their enterpris@T. E4, 08.09.2016)

In responding to the same question anotiagyert from one NGO witlwork experience of 7

yearsadded:

Most of the educationalprograms that we offer are demand driven. They are either
technological driven or as per existipgoductionchallengesDue to these demands,
communties do seek educational assistance. Justaging some farmersorganize
themselves and send their representatives who come to our office as members of our
association and submit their concerns. Under such circumstances, you have no option
than arranging for training as per your availability by considetireir suggsted days

and time(INT. NGO2, 13.06. 2016)

The foregoing extracts evident that both Governmendepartmentsand NonGovernmental
Organizationswere providingcommunity education programs based on the demahdke
learners. When learners facproducton problems or challengethey soughtfor educational
assistanceas a practical solutiorby submitting their requests to responsible authorities
Thereafter, the respective authorities hadtake responsive measures includimglucational
trainings to repective communitiesThe responses oéxpertsfrom all categories an be

summarized as shown fable4.1
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Table 4.1: Summary of Responses b¥xperts (N= 41)on Factors for Initiating CEPs(More

than one answer was possible

S/No | Factors (By groupeddata) 1 |2 |3 (4|56 |7 |8 TOTAL 7
éF

1 Community needs orrequests|3 |5 |6 |3 |2 |4 |7 |4 34 83

2 Expert®opinions - - 2 2 |- |1 - 1 6 15

3 Policy orlInstitutionalPlans 3 2 1111 2 3 14 34

4 Production challengesfpblems | 2 | 3 2 2|1 |2 1 1 14 34
in the communities

5 Changsin technology 1 |- - - - - 1 1 3 7

6 Reportsby leaders alower 1 1 1 11- |- - - 4 10
levels or community groups

From table 4.1the data indicate thaixisting challengepfoblemsin production activitiesas
well as policyInstitutional planswere given equal weighas factors fotinitiating communiy
education programsA total of 14 responsesubof 41were equally mentioned at least by every
group @ual to 3446 score for each factoThis demtes that existing challengpsoblemsin
production activitiesn the communitydrove expertsto conduct ducationaltrainings in different
communities. Sometimexlucational trainingspecwasin the policyplans by the Mistry, City
council or respectiveorganization. fierefore what matters wagist implementatiorof what has
been stipulated in the policy or what has been planned by respegetigetment oorganization

In responding to this question onemmunity developmerfficer, with work experience fo9

yearsargued:

In fact, we asexperts have a lot ofesponsibilities in our officas well as in the site
where we meet with community members. Therefore, when we pay a visit to meet with
community members in their group& realize a lot of things. Although,is not esy to

meet all community membg at least we managée visit them in their groups.
Rememberthat we have about 6@ommunity groups. By visiting them and solving
problems in their groups wdentify thatthis is the crucial probleras it has been aired

out almost by every group. Thereforge need to educate memsasf all groups we
have, andight from therewe plan foreducationatraining(INT. D3, 27.07.2016)
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Likewise, in this regard, anotheAgricultural officer who was 40+ years old, with work
experience of20 years,when askedabout the factors for initiating community education

programs to their commurets commented

As City expers, we do not have a single factor for initiating edtienal programs to our
clients We have a lot but differ dependiran the season and prevailing situation.
However, theocal one which we rey on, is policy as our base frora higherauthority
(Ministry). Therefore, we implement whtlte policy directs us tdo, thoughsometimes

we use the crop calendar as noticeabroffice as pethe prevailingsituation. Then we

go for implementation. This i® top-down approach. But we do ncapply this
throughout the time, rather differs depending upon the season with respective reasons
like indicators ofdrought(INT. Al, 12.04.2016)

Thepreceding excerptsuggesthat, initiation of community education programsnist restricted

to one fator rather many factors. Thee factors wee policy based (topown approach andthey

were originated from th@roductionchallengegiroblems that we existing in the communities.
Therefore, differenexpertswere implementing educational programs basadhe two factors.
However, it is the activeness of the leaders to forecast the situation in some aspects by

consideringhe crop calendar so that they assist their communities timely and accordingly.

In light of foregoing (table 4)lexpert®opiniors, change in technologs well as reports from
leaders at lower levels or community groupgere also among the factors for initiating
community education programslowever, these factors were given less weight compared to
other factors. In perceagewise, as per responsesgpert® opiniors were weighted at 15%
while reports fromleaders atower levels or community groupsere expressed at 20. Indeed,
change in technologyasgiven the least weight o%8. Yet, it should not bainderratechs some

of the expertsdeclaredthat it wasamong thefactors for initiating educational programasthe

world is technologically changing.

The same researcfuestion was sked totraineesof community education programs. The
information was gathered through focusowgp dscussions. The researcher was interested to
know the views oftrainees on what theywere consideing to be the factors foinitiating or
organizng community eduoation programs. A total of 14 focus groupsalissions were
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conducted. The data frorall the groups were grouped according to their similaribes

differencesnamely farmers, livestock keepers, entrepreneurs as wedhasies.

During the discussions by different groups in different Citib® majority of respondents
disclesed thatchallengegiroblems in production activitiewere the keyfactors for initiating
comnunity education programs. Abod% of respondentxonfirmedthat. During the focus

group dscussion with farmersone farmeaged 49 yearsad the following observations

We as farmers, we are facing different hardships that automatically drive us torseek
educatioal assistance from agricultural exmerfFor example the issue of climatic
changes that needs us to cope with the situatidarms what type of crops shld we
grow and whef Therefore, we must seek advice on how to go ab&lgb, there are
some issues like emergence of crop diseabgsvin case we see its effects, we have to
consult our experts (agricultural officers) for educaticgport on how to deal with it
beforethings are becoming worse (FGB4, 16.09.2016)

In support of thepresenteddea, when the discussion was conducted by livestock keepers in

another City, one dhem whose age was 46 yeadded:

We usually initiate communitgducation programs as pdratlengeswhich we facein
livestock keeping. Foexample when we get little milk than expected, we have to find
out the reason(s). Therefore, in case it appears that the problem is facing adlsaf us
group, we have to consult veterinary officers to come and identify the problesn,
theyadvise uon what we should deeither proper feeding or additional of minerals or
changing the breed in futurg-GD, B1, 22.04.2016)

Extracts confirm thabne of the main factsrfor community members to initiateommunity
education programsas challengegiroblems that wergacing them in their daily activities as per
their specialization. The extracts either realize the potentiality of experts in theirucatestor
solving problemswhich were encounteredh different communitiesThe information gathered

from FGDs carbe summarized as shown in figuté below.
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Factors for Initiating CEPs (N=59) At least 98% responded to this
guestion

40% -

35% -

30% -

25% -

20% -

15% -

10% -

5% -

0%

Challenges in Lack of Experts' Plans Change in  Sake for More
Production = Knowledge Technology  Production

Figure 4. 1. Summary of Responses byraineeson Factors for Initiating CEPs (Percentages

were rounded up to nearest tgn

As presented in figure 4.1he data unvedd that lack of knowledge or expertise in teg with
several productioactivitieswas amonghe factors for initiating community education programs

in different communities. Aie data show that at least every grdfgymers, livestock keepers,
entrepreneutrsandfisheries)raised its concern on this factor. $haffirms that all communities
were lacking knowledge in conducting their production activities. As a resel, ribedd a
support from expertfor proper guidance to ensure that they do not waste their time and

resources as well.

Lack of knowledgéexpertiseand the sakéor more opportunitiegproductiongot the equaltotal
weight of 23%. The findings show the correlabn between knowledge and production.
Community members beliesiehat knowledge and skills could help thén doing better in their
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production activitiesThey believed as well that by participatinon educational programs could
help them to widen the che@s and create more opportunities around their surroundiftgss,
community memberdeclared thainitiation of communty education programaasfor the sake
of creating more opportunities and incregsimore production. During the focus group
discussiorone of the entrepreneuaged 51 yearslucidated:

My mother was an entrepreneur and my father was employed in the government sector.
Wonderful inded, my father was becoming moness even before the end of the
month, to the extent of seeking a loannfrany mother. Therefore, | realized that
entrepreneurship is payirgtterthan being employed ithe governmentsector. Thus, |
decided to becomenantrepreneur, hence attendergrepreneurshipainingin order to

do better than my modh in entreprenaship industry(FGD. C4, 23.09.2016)

The extract unveils that it is not necessarily that the one who is employkd government
sector always earn more, but rather eweselfemployedcan do better in terms ahcome
generationMoreover, the extraguggestshat in order to do better in entrepreneurship industry,
attending differentrainings is unavoidableIndeed, the extract ianother sideof the coin proves
that development atfamily level should be intedependency. Everyone should have something

to do in order to generate income to ensure that the family life runs smoothly.

Expert® plangpreferencesand dange in technologyvere given less weight as factors for
initiating commuiity education programs. But it is evittein table 4.1 as well as figure 4.1
that these factorswvere not only importantfor initiating community education programs to
experts but they wee important factorso communities(trainee$ as well. This infomation
justifies that some factors that weeused byexpertsto initiate community education programs,
were alsodeclaredby different traineesTherefore, tallying of these findings froexpertswith
that of traineesprove the extent to whichhé factorsare crucial in initiating and organizing

community education programs.

Generally the study findings as per interviews laxperts from different MinistriesCity
councis, NGOs and CBOs reveal thabmmunity needsequests we the key factordor
initiating community education programs. Otharslude existing policies as well as plans by

thoseexpertsas per respective sector and specialization. Likewise, reports from leadi@nser
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levels or communitygroupswere drivingexpertswith their institutions to plan for educational

trainingto help communities with their needs.

With respect to focus groupsgussiondy traineeson factors for initiating communitgducation
programs the resultglisclose thathallenges in production activitiegere the main factorfor
initiating community education programgluch more, &ck of knowledge or expertise and the

needs for having more opportunities and increasing produegosas wellpointed out

4.2.1 Community educationprograms offered aiming at poverty reduction

This section sought to identify commityn educational programs which vee being offered
aiming at increasing knowledge and skills Bmtterproduction, hence poverty reduction. The
related information w&s gathered through emwiews, focus group i$cussios and documentary
review. Interview sessions were conductath experts ofcommunity education programs fno
different Ministries City councis, NGOs and CBOs Focus group idcussions were noa with

traineesof community €ucation programs in their respective specialization

Through interview sessionycus group tcussionsand documentary reviewt was revealed
that educational prograntsatwere offered differ as per specialization as for farmers, livestock
keepers, entrepreneurand fisheries. However, there we other educational programs which
werecrosscutting and thusthey wereoffered to almotall groups. This entails thabme ofthe
educationaprogramsareimportant to all communities regardless their se@gonomic activities.

The findings as per this aspect can be summasageghownn table4.2
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Table 4.2: Summary of Educational Programs According to Specializatin

SPECIALIZATION

Farmers Livestock Keepers| Entrepreneurs | Fisheries Cross-Cutting
Programs

-Principles of| -Animal husbandry -Business plan | -Fishpond -Marketing

agriculture (Hut & cleanliness)| -Business preparation -Networking

-Farm preparation
-Measurement of So
PH

-Seed selection
-Planting (spacing)
-Irrigation (drip)

-Agricultural  inputs
(fertilizers)

-Pests and disea
control

-Farm management
-Modern farming
(greenhousé

-Food storage
-Food processing

-Disease control
-Artificial
insemination
-Livestock feeding
-Breed selection
-Product
processing (meat &
milk)

-Communication

with veterinary
officers

-Storage of
feedstuff

formalization
-Business
management
-Trade lawgby-
laws
-Importance of
paying tax on
time
-Customer care
-Food
processing
-Vocational

education

-Treatment of
water

-Species selectiol
- Fish feeding
-Fishing gears
-Proper fishing
-Fish  processin(
(postharvestoss)
-Resources

management

-Record keeping
-Leadership educatior
-Group formulation
-How to accestan
-How to get startuy
capital

-Financial
management

-ICBAE
-Entrepreneurship
education

-Mama Course
-HIV-AIDS education
-Civic education
-English language

The findings as per table 4ghow thatfood/product processing § one of theeducational

programs which weréaught to all groups of communities. This was being done intentionally to

equip communities with more opportunitiéer increasing thevalue of product so that

communities get more money as a way of reducing poverty among thetims regard, the

aspet of entrepreneurship wabeing included automatically as thesenmunities wee doing

other things beyond the normal production. Daring to do other production activitias in

innovative way for the sake of trying othespportunitiesis risk-taking which is one ofthe

characteristics of entrepreneurshifowever, the aspect of processing of food crops, fish, meat,
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and milk needs more knowledgskills, technologyapplicationand good capital for effective

investment.

Group formulation s anothercrosscutiing educational aspect which wesught and insisted by
expertsof community edoation programs. This wadone purpo®ly with a good number of
reasons including the government policy on supporting communities thcoagimunitygroups.

The government of Tanzania has stipulateds policy documento support communities who
havejoined together in their groups than helping an individual person. It is through these groups
that it is easy for the group to find a startup capital their investments. As well, it isasy to
access loans froncommercial banksmicro-finance banks, and Village Community Bks
(VICOBA). In regard to thigssue of support from the government and City councils, one City

livestock officer declared:

We teach and emphasize communities to formulate groups as the government directs us

to do so. Therefore, we are just attempting to play our part on such responsibility. For
those who a responding to the governmemtishes and ouradvice they are

appreciatig the advantages of doing so. For examplemonitoring and evaluation of

activities by different communitids gr oup s , we r ecorometheded s o
City councilto those community groups which were doing very fina m®tivation. We

managed to déér them facilities like machines for milking, fridges for keeping their milk

and somemoneyfor other service§INT. B3, 29.07.2016)

Table 4.2as well shows thatarketing was one of the topieghich were offered in different
communitiesLack ofmar ket s f or communi t i eesahom acdiwktiesct s f
hindersthe communitiesto thrive economicallydespite their efforts and investments on those
activities. To ensure that commungiare benefiting from their undertaigs and inestmets,

expertsof community educatiormonsideed the topic agrosscutting topic despite the present
specializatios. This waspurposely doneto ensure good linkage and networking between
producers, processors ahdsinessmeand women. Indeed, that is wbeyen ®me community

groups were requesting to be taugid Englishlanguage in order to capture and communicate

with all customers including foreigners.

Financial management anedcord keeping are findings thatewell stipulated as shown in table

42 Communi t i es 0 i Bsagiaegoaame @Adtivities aimedt generating incomamong
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individuals It is obvious that by participatingnithose activities there & some costsicurred

for such investmenfThe expertsand traineesof community educatio programs sought that it

was crucial to learn on how to manage finance. Through record kgepommunities could
know what they investe@nd what they got in order to establish profit and loss account for their
investments. Definitely, without good financial management, communities could not reach their

dreams of becomingelfindependenand reducing poverty among themselves.

Table 4.2indicates that civic education was also offered to communitiexeassscutting topic.
This topic intended to equip communities to be familiarized wnéir rights and responsibilities
as citizens. As welthis had a good will to let the communitiesoknthe impact of politics either
negatively or positively opolicy-makingand implementatin. Additionally, for women it waia
good time to know all matters related to violation of human rights, gender disatiom and
owning properties, hencéaking ation, not as inferiorpeople On this, oneexpert from one
Ministry explained

The government is doing its best to ensure that all its peopledgetationdespite the
gender differences. It clearly stipulated to Millennium Development Goals (MDGS)

on the right to education. By realizing this, we found that there are some students who
aredropping out of school due to various reas@msl girls in particularAfter dropping

out, they lose direction in their life. The government thought on how td #ssse girls

so that they prosper regardless the problems they encountered while schooling. That is
why the socalled6 Mama Course6 was introduced to
(FDCs). This course was designespecialy for girls who got pregnancies wail
schooling. Therefore, they are collectemhether with their babies for the sake of
learning while caring their babies. The aof doing sois to ensure that when they
graduate, they could be able to run their life by engagirgnselvesin income
generatng activities independent(yNT. D, 07.05.2016)

In connectiorwith this finding, another City council officer clarified:

Provision of civic education has opertb@ mind of some communitieCurrently, you
cannot easily cheat communities. Samets we even face difficulties to respond to
some of their questions. This is challenging. You could find that nowadays, before
implementing any project, community members need to be educatednyunity
development officers. tBerwise communities doegst/rejectthe projecif not well put.
Though, it depends updhe project, not all projec{dNT. D3, 27.07.2016)
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From the two quotations, one may realize fhralvision of civic educatiocan be either positive

or negative whent comes to reality. Foexample, by knowing their rightto education, the
government thought on introduciragspecialcourse fordrop-outs due to pregnancieghis is
very nice since by educating thdeop-outs the rate of increasing number of peopletascous
circle of powerty is reduced. At the same time in terms of establishment of projects to
communities neecexperts of community education progranesclarify and elaborate on the
planned project,otherwise no implementation whethea good one or not.By involving
communities when establishing projects realize the potentadd ownership of those projects
to communitiedeforeits establishment.

Integrated Community Basedult Education (ICBAE) is another progratinat wa conducted

to the majority of communites in their specializatien This wa doneto all categoriesnamely
farmers, livestock keepers,tegpreneurs, and fisheries. It svdone by consultation with those
communities, by considering their preferences as per their production activities as thell as
time that camot affect their daily production activitiesWhen the researehwanted to know
what andhow exactlylICBAE was being taught under this program, one @tult education

officer hadthe following to say:

We have many things to teach queople in adult education perspectives. Specifically
for ICBAE programs, we teach different communities being farmers or livestock keepers
or whoever being adult and engaging in different income generating activities. We teach
those communities with comtilale goals. Those goals are all related to thedduction
activities so that whatever we teach them willfimectionalas perproductionactivities

being done by those communities. Besides teaching programs related to their economic
activities, weteach literacy programs like reading, writing and numeracy skills for those
community members who neweentto school Althoughsome community members do

not want to be recognized that they do not know those key literacy, skiisonce
identified, we adise themto join adult education classes just for omeur per day.
Someof them agree but others igndigarguingthat, for what? (INT. E2, 14.06.2016)

The extract shows that despite the good plamipertsof community education programs and
ICBAE in particular, still therewere other community members who Jenot realized the
importance of literacy skills. This could be dieethe age they lth and mindset that those who
go to schookre doing so for the sake gbvernment employment. Because thepw how to

count money, therefore thelyoughtthat what they need was to produce more and get a lot of
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money not otherwiseUnder such base, objectives of ICBAE whialere bastally two, the

findings indicate thabne objectivevas being met but anothene wa a bit challenging.

From table 4.2it can be noted that every group was given some key issues for doing better or
producing more with regard to their specialization. For example, farmers were taught about
principles of agriculture, livestodkeepers weréaught on good animal husbandry, and fisheries
were taught about proper fishing gears for sustainable fishimgaslinteresting to finebut that
despitecrosscutting educational programs, every community group had to learn fundasiental
for doing betteras per their specializatien In line with this finding, oneexpert fromNGO

commented:

For thisgenerationwe have to ensure that we change the sehof the communities
especially the youth. There is a notion that, those who are involved in agricultural
activities are school failures something not true at all. It should be noted that agriculture
pays for people whaare serious and follow principles oégriculture especially
horticulture. | am referring to horticulture simply because | have practical examples and
| am also engaged in horticulture production. One advantage of horticulture is that one
can harvest three to four times a year something nssilple for crops like maize.
Another advantage ithat this can be done even by people who have small plots like
here in town. It can be done by the current technologyreérhousefarming and by

using drip irrigation something not so easy for rice potidn. Therefore, you are sure

with good economic income four times a year while somebody is expecting to get it
onceayear Surely, even if botfarmersareso serious, still they cannot be compaired
terms of their income per yeNT. NGO2, 13.062016).

In complimenting the finding o n teaching key and speci fic

undertakings, one of ¢hlivestock keepers during the focus groigzdssions declared:

We are being taght a lot by our City expestike how to feed our cows. Faxample

we are being advised to dry grass before feeding our cows in order to kill pests. And that
feeding on dry grass, normally the milk becomes testable with good cream than feeding
on nondried grassAlso, we arebeingtaught to rotate in feeding the grass instead of
feeding cows the same type of grass every day. Moreover, we are being advised to stop
milking the cow at least two months before having another Thl§ is being donén

order for the cow to stabilize drprepare other milk for the newltand proper milk
production(FGD, B1, 22.04.2016).
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The extracts prove thaixpertsof community education programs oercommunities specific

programs as per specialization. The ahdoingsowas to ensure thatverybody produce more

and of goodquality for competitive marketand increase income among participants. Similarly

the traineedeclared what they we being taulgt specificallywhat related totheir economic

activities The aim ofexpertsof community edcationwasthe sameor relatingtot he tr ai nee
goals as to why patrticipation in educational programs. Therefore, it is olsvithat when

everyone playhis part,that is teaching and adoption, the role of education aspect in increasing
knowledge and skills for better production and poverty reduction will be realized among the
participants.

Generally the findings from this section revedlat educational prograywhich wee offered to
communities differ according to the nature of the community itself. Those educational programs
were pre-requisite by communities as beneficiaredseducational programes well as providers

of community education programs. The ealimnal programs wee offered for the sakef
increasing knowledge and skills for better production in theirsarespecialization. The findings

as well reveal that there are somel@feducationbprograms which we offered to all groups of
communities. These crosscutting educational prograngsdeenmon goals to participants. They
appearedto be crucial for every individual person and community for its operations and

aspirations fosustainable development.

4. 2.2 Involvementof community members inselectingCEPs

With regard to thisubquestion the researcher was interesteckknow how community members
were involved in selecting community education progsaThe related information wagsithered
through interviewsvith experts from differenMinistries, City councis, NGOsand CBOsOther
informationwascollected fromtraineeshrough focus groupisicussionslit was plausible to find
out thatthe findings fom interviews andhat fromfocus group tcussions to some extents had

some correlgons.

Findings through interviesvreveal thatexperts of community education prografmem higher
and middle authorities were usirexpertsat lower levels as well as community leaders in

involving the communities in selecting community education @ogr This strategy of
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involvementwas mentioned by almost every Ministry expétity council expertsas well as
NGOs and CBOsgxperts About 26responses out of 41 responsegialto 636 confirmed that

In responding to this question oerpert fromNGO clarified:

As NGOs we are not inthe best position to know clearly the training needs of all
communities. What we do is to cooperate with City couagpertswho are at least
dealing with communities for a long period of time than us. After sharing our concerns
with City council experts then they plan the means to reach communities since they
know howto reach people at lower levels. Thereafiex plan our ducational progras
dependingon the communityeedsINT. NGO1,18.05.2016)

In responding to the same questitivestockofficer from one Citysaid:

There are several ways iwhich communities are being involved in selecting
community education programs for trainingutBhe one which & found to be good for
us is usingWard Development Council (WDC). We send information to Ward
DevelopmenCouncil;they discuss #ir concerns and give agreport. We find that it is
better to let them discuss because members of WD@rmess different warexperts
from different positions Therefore,we think that what they come upith has got
blessing from most of them. Thysafter gettingtheir reportis where we findtheir
requestsfor educational training needs, and then we plarhow to implement their
requests (INT. B3,207.2016).

In complement of whalhas been found, when the researcher askedsdnge questionpne City

tradeofficer replied:

It is not easy to reach communities all the time as Cioyncil expertsto know their
concerns. What we do is to use ward leaders. These ward leaders include ward executive
officers as well as political leader These political leaders ammuncilors who are
representing communities at ward level for City councils. Sometimes we kse ot
community leaders like streets chairpersons and other related commumgrslea
depending upon the availabiligf those leaderandthe targetcommunity (INT. C2,
27.06.2016)

These quotations evident thatxperts of community education prograrfrem both the
government and NoefovernmentalOrganizations; were usinthe leaders at lower levels to
involve communities in selecting community education programs as per their needs. Indeed, the
strategy is well and good since leaders at lower levasttawse who livewith communiy

memberanost of the time Thus they know their people thagxperts of community education
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programsat the Mnistry or City councillevel. This entails thatarrangemeist for meetings
consideredthe timetable of commumés with respective activities per respective season.
Therefore, things wer e arranged without i nterrupting

unnecessarily.

The finding as well shovthat Ward Development Council whichdascrucial organ at ward level

was behg used to raise the concerns of the community membersgdduething is, what has

been agreed at Ward Development Council, can be given a full support during the
implementation stage since those members of the councils are supervisors of development
activities at ward levelThis strategy is commendable for reducing unnecessary dentfiat

could be raised in the communitiedostly, the problem could bé&undin the respective ward

during implementation processe8ther findings related to this questioreas summarized in

figure 4.2below:

c



69

0f
70% 63%
60% - 6%
50% -

41%
40% -
30% -
22%
20% -
11% 9
0,
0%+ 2 5%
0%
000 be’é’ '{i-\é’ \}003’
N N & \§
Q \J &
& & <
& * o

& & &

& O ¥
‘?& N Qg,o‘
m EXPERTS (N=41) B TRAINEES (N=59)-61% responded to this question

Figure 4.2: Summary on How Experts and Traineesare involved in Selection of CEPs

(More than one answer was possible

Meetings with communitynembersare other means whictwere disclosed to be used in
involving communities in selecting community education prograrhs approach is theecond
after the use otxperts of community education prograisiower levek. The approach of
conducting meetirggwith communities as per figure 4iRrevealed by11% of respondentsThis
denotes that before deciding what to teach communiggperts of community education
programsused toconduct meetings with community groups or leaders of commuroiypg to
hear their concerns including thraining needs. After knowing their training needs, tbeperts
of community educatioplan for community edcation provision. @ realize thignatter,some of
the experts of community education programs different times stated on this matt€@ne

agricultural City officer with working experience of more than 20 years explained:
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We do our best to ensure thatrfiaers are involved in selecting what they thinkhe

great problem thateed educationakupportfrom us. Sometimes it becomes difficult to

do this exercise since it needs money to reach these people. But we have (O-& OD)
Opportunity and Obstacle for Development plan which is the approach used for
identifying the community needs. This is done by conducting meetings with community
members so that they air out their needs. After such exgtloesewe come back to our
office and see whatds been claimed by the majoritypdn we plan what to begin wijth
according tats weight and urgencfiNT. Al, 12.04.2016).

Another respondent (Adult education officer) whekealsthe same question on htwvey involve
community members igelecting community education programs particularly ICBAE, had the

following to articulate:

For ICBAE programshere isno way, we must consult them to see what they want to be
taught. We usually go to their working places like markets and meet thgsie .p&fier
meeting themwe usedto sharewith them as per nature of their wotfRometimes by
meeting them livly in their working places we can easily see theeal situation
Therefore, our talkshouldrelate to what we seand hear from them. Throughe
discussions&ind probingjuestionswe advise them what tdo, so that they can do better
including participationin educationatrainings. Once we find that they are showiag
positive responséo our advice, wearrange for educational progranifiearrangements
are being donas per their wisbsin terms oftime, and days so that thejo notfeel
pinch economidéy by attending educational prograrfisiT. E2, 14.06.2016)

This question was as well asked community development officefrom anotherCity. This

Community development officer argued:

Involving communities in selecting educational programs as per their needs is being
done. But sometimes we just plan ourselves and see how to reach them. As development
officers we foundthatthe good stategyis to meet them by considering their timetable.
Therefore, for communitgroups we used to get their meeting timetables from their
leaders. After knowing those timetables, we usually use that opportunity to meet them.
By meeting them, we can teadiem anything that we have plannfed that day. This

could be sometimes normal issues from the City council or from the higher authority.
But sometimes by just meeting them in such way, we used to hear from them a lot of
concerns including training needsd then we takaote for future planningINT. D3,
27.07.2016).

The findings from the extracts indicate that communityniners wee being involved in

selecting community education programs to be taught as per their needs. Different approaches
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have beent®wn to reach different communities to ensure that fireferencesvere being taken

into consideration. Those approaches are well and good if well implemented since community
education should be for communities themselves. It is commendable to iroephveunities
sincetheyare the one whknows what is problematic in theproduction activitiesThereforgeby
involving them, meanshat their concerns are to baddressed accordinglyfhe problems and
challengesn their production activities arenticipated to beeduced forthe attainmentof their

expectedyoals and objectives.

However, from theextractsit has been noted that, despite goodvill of experts of community
education program® involve the communities in selecting community @ation programs, the
issue of cost for reaching communitiess raised. This realizethat it is quite possible that
communities wee not well involved or veryfew communities wee being involved due to
financial constraints. Additionallythere were somissues thaexperts of community education
programstaught communities as directelly higher authoritis without involvingthem this
scrutinizes the relevance of such ambushining Much moreit is apprehended thétere wee

C 0 mmu n neetings \8ith experts of community education prograthat were happenindgy
chance Thereforecommunties were usinguch a chance also to air out their concerns including
training needs. This realigghat probably without the plan bgxpertsto send the mesga to
community groups;these communities could not haleen involved in selectingommunity

educatiorprograms.

Community requests is atier finding which was revealethough at very low percent his
denotes that some communities toalchargeby themselves to request experts for assistance in
educationatraining These requestsere submittedby community group or individuals Since
those requests we from the communitieameans thaexpertsof community education were
plaming to implement those educational programs without further consultafionsultations
were not made since the concerns for training neegteinitiated by commuities themselves.

During interviews withexpertsof community education, one City agricultucdficer remarked:

It is clear that for issues conoarg community education arather extension services,
we have to involve community members. We used to do so most of the time, but in other
circumstanceswe find that there is no need to verfipm every community membsr
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after getting their concerns in hand. For exampbal find that some farmers come to
our office requestindor assistance. After receiving their concerns, we just check the
seriousness of the proble@nce wehavereceived severaloncerns othe same nature,

we just plan on howto conducttraining than making further consultation since we have
the concern already on the tafiiNT. A2, 15.07.2016)

Other findings which were realed on how community members revanvolved in sedcting
community education programaere advertisemerst and usingthe available database to
communicate withcommunities This means thaéexperts of community education programs
sometimes instead of going to the communities to raedt discuss their conges, they just
advertisd through the media. Likewis#hose individuals whose contacts were found to different
experts of community education programs méaat theywere informed about the planned

educational training

These two findings indicate somsbortfalls in the real meaning of involvement of communities

in selecting community education programs. As far as the findingscargcernthis denotes that
communities wee being informed rather than being involvedhe selection processes. digh

the advertised educational programs could be well related s o me ¢ o mmreecanontici e S 6 ¢
activities, still communities coulthave more serious training needs other than the advertised

ones. Therefore, the essence of community involvement ¢mutdkeninto consideratiorthan

merdy informing them for effective adoptiast suchknowledge and skills.

In regard toinvolvement aspecttraineesof community education programs were as well
consuled through focus groupstussios to know theirviews Fourcategories of communities
namely farmers, livestock keepers, entrepreneurs as well as fisheries were asked the same
guestion to get their gws. The key finding unveiled itinis regad indicates that communities

were being informed by the@xpertsor comnunity leaders aboute availabletraining equalto

56%. This signifies that instead of being involved in selecting community education programs to
be trained as per their needs, thegre beinginformed about thetraining to be conducted. As

that the case, communities fad to cater their needs fdraining hence,poor performance in

some economic activitiedueto lack of related knowledge and skillsDuring the discussions

one fishery had the following to say:
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It is true thatthere are seeral educationatrainings which are being conducted for
fisheries. We haveas well attended some of th#ainings. The training which we
attended we wereinvited by our leaders that theie atrainingsomewhere. Therefare
we hadto check the requirements fparticipation. Thereare sometrainings which are
free of charge, others the participahts/eto pay the participationfee. Thenpwe just
check if it is free of charge or affordable féehenwe can go as the whole group or
everyone has to check the titakle. If we find that the participation fee is costing a lot
of money, we just select one or two membarghe group and support them to attend
the training. Afterthat they come backo our groupandteach usvhat theywere taught
(FGD,F3,21.08.2016).

Another livestock keeper in respondirgthe same question during the focus groiggussions

declared:

| do remember at firstive were informed by Citgouncil expertsthat there willbe a
training that is important folivestock keepers. Surelafter attending that training we
learred a lot, and that was my first time to atteaducational trainindgor livestock
keepers. For othdrainings, ward expertscome to inform us in case of anything. But
even though you cannot attend aleducationaltrainings since others are being
conducted while you have your plans to do other thingof the City Sometimes there

are social issues around the street like funeral issues something you cannotnignore
anyhow(FGD, B3, 3007. 2016).

It is evident from this accourthat mostcommunitieswere not involved effectively in selecting
community education programs as per their preferefidest iswhy the necessity of involving
communities in selecting their educational gnams as per their needsould be taken into
consideration Therefore planning for educational programs with less turn up from communities
due to less involvement of communities is wastage of resources and timehdrédore a call

upon for all preiders of community education programs to involve communities in selecting
their educational programs as per their needs to reduce educational challenges in their production

activities.

From figure 4.2t shows that invitation or announcement through méslanother means which

was declared to be used in involviogmmunities. ltis obvious that 2% of communitiesvere

being informed abouhe availabletrainingthrough invitation letters or by hearing from the radio

or televisions. lisanot her sign that communitiesd6 invol ve
programswas less considered. By inviting communities to participate in community education

programsis quite different from involving irthe selectionof those educational programrhis
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meangthat communities had lesshance to select those educational programs as per their needs

One farmer, duringhefocus groupiscussions, said:

Almost every member ajur group has attendedaining Most of thetrainings arebeing
doneby City councilsexpertsbut sometimedy NGOsexperts The last training which
attended, weot aletter explaining the trainingve weresupposed to attend heletter
described even the nature of training to be done. Thereforegrasigawe had to share

that information.| attended that training and it was good. You find that what they are
teaching are good things to the extent that when you apply such knowledge you could
havea goodadvantage in farming activities. But sontetloe issues yotind thatthey

needa lot of money when you waiw follow them as advised. Therefore, we do at our
level best whatve can manage (FGD, A4, 16.09.2016)

From theextract one can learn that is realy true that communities we being informed on
availabe training opportunities than being involved time selectionof community education
programs theyreferred Despite the fact thatommunities wee just being invited or informed
on the respective trainingtill, the quote indicates that sormainings were useful to their socio
economic activities. Although it is true that somieainings were still good even if the approach
was atop-down, but it could bebetter if the trainees could havdesgted educational programs as
per their needsThus, theycould seriously an@ffectively apply sincethatis their chalenging

issue in theiproductionactivities.

Findings from figure 4.2ndicatethat meetings withexperts of community education programs
and requests from community groups ateeoimeans invhich communities we beinginvolved
in selectingeducatioml programs.These twoapproaches have a weight of%aach. Meetings
with experts of community education programmeean thatthose expertswere visiting the
community groups or representativas hear their concerns regardirtraining Community
groups had tcagreeon what realy need an educationalapproach tosolving their existing
production chalenges On the view of the requests from communities, this denotkat
communitiesveresubmiting their concerns texperts for assistance. Thimsconfirmed by one

of thefarmes who affirmed

When we find that there is a probleand no one in our group could help us, we just
meet as group members and discuss the problem that needsadrad@ng. Afterthe
discussion, we can come up with a single say and call upon for the expert from the
Municipal council. Municipal expertsalways come to help up us, and sometimes if we
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find that they delay, we used to follow them in the office. If we fihdt it is so
important to teach all of us, we can do any arrangement to ensure that they come. For
example we can arrangéhe transport for them to ensure that they come and assist us
(FGD, A1, 06.05.2016)

Another entrepreneur in responding to the same quedtiong the focus groupistussios,

among othergjeclared:

Yes, it is true thatwe are being involveth selecting educational programs that we want.
For example last timewe received questionnairdsom Small Industry Development
Organization(SIDO) which needed us to choose what we want to be taught. There were
several topics to seleatie wee told to select just one topicsAa group we had to select
what we wish to be taught as per our prefeesndt was somehow difficult to agree
because even in our group we had two diffemgmhbions But at the end of thday, we
agreed on what we fourtd be better foall us asagroup (FGD, C4, 23.09.2016)

The exerpts confirm that communities veebeinginvolved in seletting educational progranas
pertheir preferences. These two approaches realimedxitent to which communities reebeing
involved and the way their concerns rerebeing taken for plaring and implementation.
Generally these two apprades are commendable for effective planning for educattaaiaing

and implenentation by the trainee$ community education. This is commendable since learners
will learn exactly whattheir needs for application in their daily activities.areConsequetly,

their challenge$n production activitiewill be reduced, witlthe hopeof better outcomes since

the adoptions likely to beof a greatpercent.

4.3 Coordination of Community Education Programs

In this researcsubquestion the researcher wasterested to find out e community education
programs wee coordinated. The assumption of the researcher oretigsd was thatf there isa
properchannel of coordination from higher levels to lowarels, means that its implementation,
monitoring andevaluation as pesbjectives wuld be smoothlyaccomplishedThe informatim

in regard to this question wagathered through intervievand focus group istussios.
Interviews were conductedith Ministry experts City councilexperts NGOsexpertsas well @
experts fromCBOs. Focus groupgstussions were conductedth different community groups

including farmers, livestock keepers, entrepreneurs as well as fisheries.
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Findings from interviews revead that coordination of@ammunity education pragms hadsome
complexities due to its structure and operation. This is due to the fact that several respondents
had different responses megardto this questionHowever, it was realized that all community
education programsvhich were initiated by highe authorities were coordinated by iMstry

experts Its coordination was collaboration with City councixpertsas well as ward leadeas

per available hierarchy or in collaboration with NGOs.

It was further revealed that some educational progrikesvocational education klagood
coordination from higher leveto lower levels. These program&re coordinated by Vocational
Education and Training Authority (VETA). This authority has the power to coordinate, promote
and assess the qualificatioh graduates at different levels. As wWellETA has responsibilities
including; ensuring that the vocational education and training system meets the needs of the
nation, to develop policies for the training systemd supervise their implementation. VETA

also gives due weight to equality issues particularly in relation to females and disadvantaged
groups. But for nonvocational educational programs for communitigere coordinated by

differentauthoritiesbut not a singl®rgan as for vocational educatiprograms.

Also, the findings indicate that some programs whigére initiated and conducteat City
council levelwithout informingthe higher authority ahe Ministry level. This denotes th#tose
programswere initiated, implemented and evaluated Gity Council level using their own
evaluation criteria. The problem with this approackhat the Ministry expertswho arepolicy-
makers andwho aresupposed to know how the policy is being implementere slightly left
behind They just receiveor na receivea report,thus being difficult to knowhow exactly
community education programs are being offered, financed and evalliategroblem is due to
the present gap of coordinatioor fsome programdll in all, the findings reveal that 46.3% of
the community education programwere coordinated bythe govenment departmerg as

summarizedn table4.3below:
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S/ | Coordination (By grouped data) 1(2 (34|56 TOTAL | 0y

N eF

1 | Ministry /City councilexperts 3|13 |- |- |4]2 19 46.3

2 | Governmenexpertsn collaboration with| 2 11 3 12 29.3
NGOs/CBOsxperts

3 | NGOs/CBO=xperts 1(- (32 (1|1 10 24.4

Table4.3 indicates thaR9.3% of respondents confirmed thag tjovernment, NGOs, and CBOs

collaborate in providing community education programs. Its collaboration depends upon the

program and the initiatoof the respective program. This ia good signthat different

stakeholdes take initiatives to support communitiés terms ofthe educationalfacet Thus,

NGOs could collaborate through the respective Ministry or City council department depending

upon the nature of the educational program to be offered. Accordingly, whers B GTBOs

wish to educate communities someissues they need tocommunicate withthe responsible

Ministry or governmentlepartment for effective provision and support where necessary. During

the interview, onexpert from onéinistry declared:

As a Minidry, we usually work on policy issues and ensure implementation of policies
by lower government authorities. But we also work with MNaowvernmental
Organizations to ensure that we figor, and attain the expected objectives. In this
aspect, NGOs are supged to contact us before starting implementation of any
educational program. Some ofeth do the needful, bi#ome of them operate on their
own without any consultation. We just wonder to find them in the reports from City
council expertsaboutthe numberof NGOs working indifferent regions, municipalities

and districts. They are doing fine to help communitesithey assist the government to

do its duties, though they are supposed to follow procedures before their operations
(INT. E, 26.04.2016)

Whenthe same question was asked to Agéacultural City officerwhose age was 50+ years old,

with work expeience of 27 years, the officaffirmed:

Coordination of community education programs depends upon the program by itself and
the initiator of theprogram. For educational programs that have been planned by the
Ministry, mosty, the Ministryexpertsassign uso do as plannedut they @ coordinate

and make follow upn implementation. For those educational programmsch are
planned by our office, & implement and coordinate ourselves. Those educational
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programswhich areinitiated by NGOs, its coordination depends, some organizations
communicate with us for collaboration like Tanzania Horticulture Association (TAHA).
But, there are small NGOs thab @n their own without communicating with us. They
are very smalbrganizationsthus theyare thee for establishing their names (INT. A2,
15.07.2016)

Likewise, in responding to the same question during the interoeevexpert frononeNGO had

the folowing to comment:

It should be noted that our organization deals with two core activifiag education
in different communities especially those in groups, as well as sumpdiiem
financially by givingthemloans atavery low interestate Therdore, in such avay we
have to do everythingn our own. Although for the issues of educational provigien
collaborate with City counciexperts But still, coordination of allactivities is being
done by our officeWe do soto ensure that our customegst the required knowledge
and skills so that they do better in their businesses and manage to repaysHiiNban
NGO1, 18.05.20186).

The extractsrealize a number of issues in respect @jordination of community education
programs. Onef the issuess a declarationfrom governmenexpertsboth at Ministry leveland

City council level thatthere iscollaborationbetween the government and Nowv@&rnmental
Organizations. God enoughs that the same has been confirmed by N@&%pertsaboutthe
presencef collaboratioramong stakeholders the provisionof community education programs.

It is so interesting tchear from the Ministry officewwho appreciates the role of NGOs in
supprting the government in seng the communities by offering community edtion
programs. However, it should be noted that sometimes NGOs are offering and coordinating
community education programs to ensure that their two objectives of giving knowledge and

enabling communities to repay the loans aresmatiltaneously

It is obvious from the aforeited extractghat there is &ommunicationgap that consequently

leads to coordination gap. This is the indicator that the government sometimes does not know
what is being offered by some NGOs to his people. If there is such angaps that even the
policy or guidelines for offering community education programs those NGOs do not have.
Elsewhere, it was clarified that some NGOs are very small, to the extent that they are going direct
to communities for the sake of establishing tii@imes Still, this is another bad indicator that, if

they are very small and are not engaging even City coexpértswho are experienced, how do
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they do in the actual implementation of educational programs?.Therefore, from that point of

view, their ogeration and provisionf community education programasequestionable!

The findings from table 4.point out that NGOs and CBOs coordinate community education
programson their own. This entails that at some points NGOs and CBOs operate on their own in
providing community education progranis is well and good to see that NGOs and CBOs as
well are realizing the problems and challenges which are facing communities and that need
educational interventions. This cooperation will help communities to acceuweémnowledge and

skills for better production, hencemprove their livelihoods. During the interviewne expert

from oneCBO explained:

Actually, all community education programs which are offered by our organization are
coordinated by us. Thougbometimes we useto invite experts for openingf the
programsor teaching some programs which we think that we do not have exkptvis

area. Forexample we used tdnvite someexpertsfrom a regionaloffice or from City
council office. | do remembeave didsolast time when we had agricultural programs, in
which we used City agriculturaxpers to assist us in providing agricultural education.
We had to pay them some alloves for assistance since we wnthat they were
supposed to work somewherisee Therefore, those allowances were just for showing
appreciation for their support towartie accomplishmenof our plans and objectives to
assist communities (INT. CBO4, 27.09.2016)

The extract illustrates tha&lGOs andCBOs ha good plans and objéges towards serving
communities by offering themaducation Also, it shows thaNGOs andCBOs wee offering
community edudéon using their ownhuman resourcesr inviting external expertsThis is a

good idea that theyoeilld evaluate and realize thattoeet the communjtdemands and available
needs theyshould find the competent and specialized person to that area. By doing so, this
indicatesthat NGOs andCBOs have good intention to helpcommunities to offerquality
community education that will enable them to solve existing challenges for sustainable

development.

During data collection, the researcher was concernkddw the views of traineaggardingthe
coordinationof community education programs. Focus groupatdissims were used to gather this
information. During thediscussionsit was disclosé that majority of community education

programswere coordinated by City counceéxpertsin collaboration with ward leader The
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findings reveal thai88.36 of the programs we coordinated by governmergxperts The

summary of responses from each category casebern table 4.4elow:

Table 4. 4: Summary of Coordination of CEPs by FGDs (N= 59)-88% responded to this

guestion

S/ | Coordination Farmers | Livestock | Entrepre | Fisheries| TOTAL 05
No keepers | neurs eF

1 | City council/Wardexperts | 16 16 12 2 46 88.5
2 | NGOs / CBOsxperts - - 4 2 6 11.5

Data from &ble4.4 indicatesthat at least every category responded that City coerpiértsin
collaboration with ward leaders wee coordinating community education programs. However, it
is interesting that communitiggroved that NGOs and CBOs we as well involved inthe
provision and coordination of community education prograltieughat the very low percent of
11.%%. It is obvous that NGOs and CBQegereevaluated at such low percehue tothefact that
some community groups which were faced have nbeentaught by NGOs or CBOsAIso,
some programs which have been conduwaterkin collaboration with City counciéxperts Still

the good thing ighat NGOs and CBOseem to beworking with communities in order to
improve th& living standards by providing and coordinating educational programs in different
sectors otheeconomy

4. 3.1 Framework/Guidelinesfor the provision of community education programs

The researcher wamncernedo know he Frameworkauidelines which we being used fathe
provision of community education programs. The informatwas collected through two main
methods namely interview and dcumentary reviewInterview methodwas used to collect
information from different expertsat Ministry level, City council as well as NGOs and CBOs
experts The dcumentaryreview was done to atelated documents as found to the Ministries,
City councils and otherNon-Governmental @anizations providing community education

programs.
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During the interview with Ministryexperts it was found that there wano framework for

providing community education programs in Tanzania. Howexas, expert from on#linistry

confirmed thatheframe wor Kk namel y A Tan=xnagniQualiiffalcang ohesa
wasunder preparation at the final stage. It was indighhat though the final draft was out, it was

not yet authorized/published to be us&ihce it wasnot yet authorized dr implementation

means it lackedhe credential$o be reviewed. In this regarthe officer from theMinistry had

the following to comment:

Lifelong Learning Qualifications Framework i progress. It comprises several
descriptions of the learning activities that occur in Informal and-Ramal settings as
offered in different educational program$hese educational programs include all
programs offered by both public institutions and/@te providers including civil society
organizations. The reason behind for this new draft is due to the fact that we have
National Qualifications Framework that has both issues related to Formal and Non
Formal Education but not integrated. Therefore, Nheistry through Adult and Non
Formal Education department with the support from UNESCO drafted the action plan to
harmonize NofFormal Education as a complement ttee National Qualifications
Framework which focused more &ormal EducationAs that thecase, fomow, we use

the available guidelines for establishment and provision offwmal EducatiorfINT.

E, 26.04.2016)

The quote realizes thahe government of Tanzania has taken initiatives to prepare Lifelong
Learning Qualifications Framework ttomplement and harmonize with the present National
Qualification Framework that basically focus the formd system. Though the framework sva

not ready to be used, still it shows that the government has seen the necessity of having such
framework. The que as well describes thay that timethe NorFormal education programs

were being offered using the guidelin€suidelinesrefer to instructions that show or advice on

how something should be don&herefore, the guidelines wepepared to guide the gwision

of Non-Formal education including community educatograms.

Moreover, based on figure 4.3 below, the data revealedribsitt of the guidelines which wne
usedin providing community education program&e from the Ministry level This isevident
and confirmed by2 responses out of 41 responegsalto 54%. Other findings on guidelines
which weae used foithe provisionof community education progranase summarized as shown

in figure 4.3
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Guidelines for Provision of CEPs (N=41)

7%

® Ministry guidelines

m City Council guidelines

m Organizational guidelines

® No special guidelines
Policy

Figure 4.3: Summary of Types of Guidelines fo Provision of CEPsby Interviews (More

than one answer was possible

Figure 4.3design&es that other guidelines that meeused forthe provision of community
education programs we prepared within the City council withe respectivedepartment as well
asNGOs or CBOsThe figurevalidates thathe two types of guidelines carggual weight of
22% each. This illustrates thaegardless the guidelines from th&nistry level still, the City
council departments, NGOandCBOs ha a clance to prepare their own guidelines depending

upon the environment and needs. During the interview one Ministreof@sponded:

Generally we cannot operate withoguidelines;we have guidelines for long and short
course for every crop These guida@hes are national guidelines, thus need to be used by
all government organizations at different lev&lsen though, there areher guidelines
that are being prepared by the Ministry according to the special progoare
implemented. Despite the fact #it we have Ministry guidelinestill, districts can have
their own guidelineslt depends upon their plangnd sometimes theynodify what we

give them in order to fit their environmenfsso, we have our partners whom we work
with. These partners have their own guidelines depending tpein plans and
programs. Therefore, | cagsay that we have guidelines that help us in providing
educational program$NT. A, 02.05.2016)

In responding téhe sme questionsne expert fronroneNGO commentd:
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| can saythatwe have our guidelines as organization The guidelines we have serves

as a directory on how to go about in providing community education programs. We
ensure that before plannimgy educational program, we look at the guidelines to lead
us onthe further arrangement. But sometimes when we have our plans, we can share
with City council expers. We alvays share the educational programs which we think
thatwe can cooperat@and thereareexpers whoaregoodin some areas of our concern.
Therefore, cooperation thi City councilexpers depenls upon the program whictve

are planning to run but not @aheprogramsINT. NGO1, 18.05.2016).

The «tracts verify that there amguidelines at the Ministry level for genereducationprograms
and for specific program§&ome programs beconspecial due tdhe plans by some donors for
specific needsThe extracts as well confirthat despitehe presence of national guidelinesl|

City councilsandother organizationsanprepare their own guidelines for providing community
educationprograms. This realizes the flexibility which exists upon the providers of community

education in preparation and provision of community education.

Much more the tracts confirmthe truththat private organizations ti¢gheir ownguidelinesand
sometimes thewerecooperatingvith City councilexpertsfor some educational programghis

is a good indicator that in implementation of community edanagirqyrams the expertscan
prepare the guidelines according to the variations of the environment to which they operate. The
variations could be due tbe nature of the program by itself tre naure of thetrainees Some
organizationcanas wellprepae the guidelines according to their constitution, objectives as well

as contract or agreement with the government.

The findings also reveal that policy $®mething crucial thaguides providers of community
education psgrams in their operationBolicy refers to set of ideas or plans that are usebeas
basisfor making decisions by an organization or by a governnktwever, the response for this
aspectvas given a small weight of4. Despitets small weightput it shows that in preparation
of guidelines somexpertscould first considewhathas been stated in tpelicy. By considering
the policy before preparing the guidelines it could alsqparidersin a specific direction during

the preparation of guidelines at different levels.

Figure 4.3 goes futher by suggesting that thergere no special guidelines for providing

community education programs. THigngs about the notion that the guidelinegre prepared
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when needed, thusherewas no need of preparing it advanceln amotherway, this justifies
that therewere otherexpertswho wee just preparing notes from different sources for teaching
communities without specific guidelinePuring the interview with differentexperts of
community education programs, different views on this were capt@ed. City agricultural
officer had the following to remark:

It is obvious that guidelines are important for guidexgers in providing community
education programs. Even though, glides differ and change time to time. You can
find that the government comes with different priorities for implementation., ous
find that other guidelines are purely fospecificprogramfor a given implementation of
the respective program. A goedample is District Agriculture Development Projects
(DADPs), National Agriculture Extension Program (NAEP) | & Il that advocates on
training and visitation. Thereforéhese guidelines change time to time and sometimes
dependupon the donofINT. Al, 1204.2016).

This view was supported by another City trade officer who replied:

In regard to guidelines fdhe provisionof community education, | can say that there is

no special guideline but it depends upon the needs of the people. Even in our office, you
cannot find theso-calledguidelines foithe provisionof education to communities. What

| do is to know the needs tiie communities, thus | prepare my nadesording to their
needs ready fodelivery. Because | am expert @antrepreneurship, | do not face
difficulties in doing spand days go on. Although | do thmean tlat guidelinesare not
important, | tell you theeality for now (INT. C2, 27.06.2016).

The quotations confirm the reality that thewae no special guidelines fathe provision of
community educatioto some department$his s due to the fact that as tigees onthings are
changing andhe needsare changingoo; as aresult the guidelines cannot libe same. The
quotations also addat sometimes special programsrevéeing prepared fdhe specifictime
and specific communitiefience came with specific guidelines. Much mare¢he donor can

influence theplans for specific programtjus come up witlits guidelines for implementation.

Further,the issue of changing of the guidelines due to time,isp@cogram or donor influence;
the second quotation presents something waduthatthere wee no guidelins at all for the
provisionof community education progranig some departments. This means thgiertswere

using their experience to plan darprovide community education idifferent communities
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according to their needslowever, the goothingis, the officer supports andees the importance

of guidelines in planning and providing community education programs.

During the documentary review, several things were notecadtnetedhat at the Ministry level

there were searal guidelines found for different Ministriekdeed, whatwas said by Ministry
expertsduring interview sessionwere realized during the documentary reviSsme experts

from the Ministry mentiored eventhe page number where some issues have been clarified.
Additionally, at the Ministry level, several donors with their guidelines for specific programs
were noted. Though, the implementation of the programs was done in collaboration with the
government. Theserggrams were established @ result of researchs per nature of the
organization particularly United Nations organizatidike UNESCO and other International

organizations likeICA (Japan International Cooperation Agenhcy

Much more, during documemtareview at City council and organization level, it was found that
some guidelines whickvere found at Ministry levelwere not at City council levieeven at
organizatios like NGOs or CBOs. It was as well noted that the same department at different
Cities had different guidelines. This could be due to variations in terms of environments thus
different needs. Some organizations were found to have constitution and teaching manuals or
handouts but not guidelinelt. was realized that somexpers had no guidaes at all to the

extent that it was difficulto show the guidelineso that the researcheould review.But others

were able to showdifferent guidelines and policiefor the provision of community education
programs as well as different manuals, leatd andbrochures

4. 3. 2 Guidelines/Policiesand its reality/implementation of the provision of CEPs

This researclsubquestionwas directedo find outthereality of the available guidelinesdpicies

and its implementation ithe actualenvironment. The tated information was gathered through
interviews and documentary reviewnterviews wereconductedwith variousexpertsat Ministry

level, City councils as well as different NGOs and CBOs. The information gathered through
interviews was compared to whatvas exactly stated in different guidelines and other related
documents. The confirmation andngsparison of what wsafound in the documentand whatvas

perecived by differenexpertsonimplementatiorareexplicitly done n thissubsection
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Through interview with different experts it was revealed that guidelines/policidsad no
problems, but the problem w#he implementationof thoseguidelines/plicies In percent wise
this findingwas disclosed by thmajority, which is17 respnses out ofi1 equalto 41.3%. Most
of the expertsdeclared that there we two main problems whiclimposed diffi culties in
implementation ofthose guidelines/plicies. The main problem wa poor financialsupport
particularly for government institutions to ensubhat directives wee taken into consideration
accordingly. The second problem whislas claimed by the majorityvas lack of facilities ag
necessarynput for implementation of some educationabgrans. During the intervieg one
Adult Education Officedlamened

Actually, we have a guidelinfom the Ministrythatguides us on how to go abouthe
guidelineis very nice and what has been statedhat actually supposed to be done as
per natue of Nonformal education programs:or example the guideline has some
issues that are very easy to read but very difficult to imptgras advised. For example,
they suggestonductinga needsassessment before trainifmt without money it is not
easyas they tink. Although in actual fact is supposed to be sbut they direct us to

do so without facilitation on conducting the exercise that needs a lot of money. That is
why | saythatthe guideline as its, has no problembut the problem isiow to do as

what has been stipulated in the guideline itself (INT. E3, 19.08.2016).

When the same question was askedinother City council officedealing with Livestock, as

well added:

We have guidelines from the Ministtigatwe used to prepare our dgeiines too. Much
more we have a policy that also helps us in dealing with all issues relating to livestock
keeping andivestock keepers. The current policy is so good but the problethas
implementatiorof that policy. For examplehe issue of artitiial insemination, yoyust

find that livestock keepers need such service, but as ac@itgci, we do not have
facilities for artificial inseminatiortill in Arusha. Therefore, how do you help those
people?n addition to thatexperts for artificial isemination are very few that leads to
somemore complicatioain implementationThat is why sometimes wace challenges
even in teaching. Because you teach some important things to the extent that livestock
keepersaccept and showheir readinessbut when they needush services we find
ourselves irahardtime (INT. B4, 21.09.2016).

The extracts confirm thah the City councils there we guidelines from the Ministry thatere
being used fothe provisionof community education. It is also realizedtire extracts that not

only guidelineswere being used to guidée provision of community educatiobut also policy
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Wonderful indeedthe extracts substantiate that both guidelines and policesidvgroblems
but both hd difficulties in implementation as per directories amdvice Both confirm that
implementation difficultiesvere due to financial constraints faccomplishmenas stipulated in
the guidelines and in the policy As well the difficulties were clearly seeras obstacledor

effective provision of educationgfogramsand other services to communiti@he summary of

the findings as per th®ubsectionis as shown in table &:

Table 4.5: Summary of Guidelineg policiesand its Implementation of CEPs(N=41) (More

than one answer was possible

S/ | Implementation (By grouped data) 1123 |4|5 |6 |7 |8 TOTAL |0y
N éF
1 | No problems on guidelinépoliciesbut |6 |- |2 |2 |6 |1 |- |- 17 41.5
its implementation
2 | Guidelines do not reflect environmental 3 (1 |- |1 (4 |- |4 |2 15 36.6
diversity
Guidelines are not updated - 12 |- ]-1]-111]3]2 8 195
4 | No problem / not sure / no idea - |11 14 |- |3 |4 |3 16 39

Table 4.5 illustrates that various guidaeks which were prepared didnot reflect the
environmental diversity. This is due to the fact that mosthefcentralizedguidelineswere
prepared for national purposes; thereforgvas not easy to be in favor of all communities in
Tanzania. This made most tfe expertsto face dificulties in using the availde guidelines
particularly the guidelinesrom the Ministrylevel. The difficulties arise when the guidelise
direct to do some dhethingsin a particular way while the environmental experiesngere not
in favor of. Despte this controversial, one City Agricultural officexised another related concern

to why guidelinesvere not relevanto the actual environmenthe argument was:

It is true that we have guidelines in our City especially our department. The guidelines
we have are from the Ministry. But vesexpers at lower levels are the one whaffer

in implementing something that you do not have the meahat to begin withand

how to do it. The main problem is that mosttioé programsand their guidelines are
being planned without involving stakeholders at lower level3herefore,they lack
inputs and ideas froraxpers at lower levels whdnow thereality andactuallyarethe
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implementersof the educational programssood example areprograns| i ke AKi | i m
Kwanzao (Agriculture First), ANati onal St
(NSGPR) as well as ABig Results Nowg (BRN)

hence difficulties in implementation. That is why you find tiiety werenot sustainable
and even thentended objectives weret attained as expect@T. Al, 12.04.2016).

The quoteshows thatmost of guidelines and policies thaere of topdown approacHacked
some inputs fronstakeholders dbwer levels where the problems of communities exist. Thus,
implementers whaevork with communities at daily basis were not effectivgdgtinga chance to
contribute their ideas for the new guidelines thatuld accommodate their concerns. By so
doing means that the guidelines bewedifficult to implementsince some issues do not correlate
with actual enviromental concerns. Consequentixpertsat lower levels fagd to implement

accordingly due to contradiction with the real experience i thspetive environment.

The findings revealas well that most of the available guidelivere not updated. This finding
was responded by feexpertsat 19.5%. Their concern was on the validity of the guidelines since
some of them were planned @y many years ago. Although updatmgdelines was not seen as
the major concern for iplementation,but it wasjust the matter of worry thathe current
emerging isuesmight be missing sincéhings are changing.Iln responding to this aspect one

expertfrom one Ministrystated:

We have a nice guideliress we developed it after tracer study thus realized the needs of
our customers. But on the issue of shortfalls of the present guideline, | cannot say
anything withreal evidence. What | can say is thangeds to be updated since things

are changing now and then. FHostance we have the guideline of 2008ntil today

2016 is about 14 years. Improvement must be there but | cannot specify as it needs
concentration to go through thoroughly (INT. D, 07.08.Q)

Table 4.5shows that otherexpertsfound that the guidelines iao problem, others were not sure
on what they ould comment orthe present guidelines.tiiers had no idea on what they think
should be done on the present guidelines for effective mgaléation.These responses were due
to the fact that somexpertsdid not internalize whatvas exactly found in the guidelines to the
extent that theyvere notin agoodposition to respond accordinglilso, this could be due to the
reason that they were feeling guilty to giheresearchewrong information which they were not
sure of it. The researchr had to appreciate to@as otherwise they could mislead the researcher

and find controversial durintipe documentaryeview.
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During the documentaryreview, therewere several issues which were found especially relating
to the nature of guidelines and policy stipulati@me of thefindings from expertson guidelines
with its implemetation wa that guidelinebad no problem but the problem svanplematation.
One of their concerns wathat guidelinedirect to conduct needs assessment prior tioe
planningof any eduational program without consideririige budgetfor facilitation. During the
documentaryeview, it was realized thathe guidelines tally with what kdeen said byxperts
during interview sessions. Faxample URT (2006) Guidelines for the Establishment and

Management of Adult ahNon-Formal Education PrograsrassHs:

Planning of Adult Education or NelRormal Education begins with the situational
analysis, followed by needs assessment in order to identify the target groups and their
needs. Once the target groups and their needs are identified, the next step is rurriculu
developmentThe third step is advocacy, sensitization of the communities as well as
their leaders and marketing the courses. One of the first steps in the implementation of
the Adult Education o NonFormal Education programs to sensitize stakeholde
(including districtexpers, ward or villagehtaa leaders as the sa may be) on the
importance and need for Adult EducatiorNam-Formal Education Prograsnp 36).

Another concern which was raised on the problems of implementdtguidelineswvas financial

constraints Expertsclaimed that guidelineshad several directives but thgroblem laid on the

needsfor facilitation. During the documentaryreview, the researcher was interested to know

what wee the guideliner policy statenent on the aspecof funds forthe implementation

process 0The Nati onal Agricul ture and Livestoc

Guidelinesd on Policy No 8: AFunding for Ext e

The Ministry of Agriculture and Livestock Development will ensure that adequate funds
are provided to rehabilitate and sustain an effective extension service for crop and
livestock producers.Sustainability of donorsupported extension projects will be
carefully scrutinized during project preparation (URT, 19¢24).
Therefore, the policy statement declares that the Ministry will ensure that adequate funds are
available to ensure thalifferent programs are implemented accordingly for attainment of
objectives. This statement is differing with what has been claimecXpertsin the same
Ministry and respective departments in different City counEilgertsclaimed that insufficient

funds are a major constraint for implementation of different educatwograms.in other way



90

round, the policy statement is very clear bstiiplementation is problematic as claimed by

differentexpertsat different levels.

Much more during the documentaryreview, it wassurprisingly found that therevere some
directives in guidelines but ithe actual situation things did not exist For example in the
livestock extension servicemplementationguidelines there was one position (titléhat was
articulated with respective respdnities. But in reality, therewereno suchofficers at village

level but officers of such naturevere just found at ward level$he guidelinarticulates that:

The Village Livestock Extension Officer (VLEO) or an equivalent independent advisor

will report to the Ward Livestock Extensi@fficer (WLEO) and will have the principal

role of promoting, supervising and supporting all livestock development activities in the
village or cluster of villages. Key tasks will include: (i) Identifying, promoting, fostering

and supporting group formatioamong farmers and communities; and professional,
independent advisory service provision by suitable individuals or agencies in the

l ocal ity; (ii)éeééé. (iii)éeéeée(URT, 2011

The evidence from documentary reviegnfirms the realities as stipulad in the guidelines and
policies.The foregoing extracts confirm the controversies that exist in the documents versus the
actual situationThe responsible orgarshould ensure that the needs for implementation are in
place forthe effectivenes®f the pocess.The responsible Ministry should make cldsdow up

to ensure that what has besd in the policy is being implemented as articulated.

Less involvement of stakeldersin planning and preparation of guidelines is another concern
which wasraised to be the problem in implementing several guidsliand policies. The
argument wa that lower levekxpertswere not well involved in thg@rocessesas a resultthe
guidelineswere missng some inputs from thosexpertswho are implementersrhis becomes
problematicto the extent that whawas prepared from higher authorities filto capturethe
environmentadiversity. But duringthe documentaryeview, it was noted that some documents
clearly showed the intention of involving stakeholders inaphing and preparation of those
guidelines and other related services. A good examn@e Livestock extension services

impl ement at i dhatstgesssthdte | i nes o
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The Opportunity and Obstacles to Developm(@n& OD) approach to planning and the
District Agricultural Development Plans (DADPp)anning guidelines of Agricultural
Sector Development Programme (ASDP) have set forth the modalities of involving the
target groups in planning and implementation of their development initiatives. It is
expectedthat the implementation of livestock extension activities will follow these
guidelines (URT, 2011: p. 1)

Further in reviewing the documents, the researcher came across with different mission
statements by different City councils. It was noted that somnssion statements as well have
declared the issue ahvolving stakeholderan planning and implementation of activities in
respective City councils. Fagxample the mission statement of Mbeya City council states:
Al mproving t he fdeople withgxistng nesturces by mwlving &ll stakeholders
in the design, planningndimplementation of development activities based emptinciples of

good governance

The excerptsshow that the issuef involving stakeholders in different stagef mlanning
programs to implementation procesastaken into consideratiorEventually,even lower level
authorities who are mostly implementers have made it in their mission statements. However, it
was disturbing to hear that whatasstipulatedin the documentswasnot being implemented as
stated. And that ifthey wasbeing doneijt was less compared to the way thingsrestressed in

the documents.

The findings through interviews reveakthat guidelinesvere notupdatedsomethingoringsdoubt

to implenenters if reaturrent issuesvere incorporatedDuring the documentary review, it was

noted that therevere some othe guidelineswhich were of alongtime and othersvereupdated.

One of the documents was the O0The National A
| mpl ement ation Guidelineso 24lyears ago.vHoweverwthe t t en
researcher managed to see thetdbinvagutiadek i extsd
but the aspect of Agriculture was not seen. This means the component of Agrisakusel|

using the version of 1992 or if thergas a new guideline meansghat expertswho were

interviewed @ not have. Additionally, the resedwrer managed to review Education and Training

Policy of 1995 and its current version of 2014. Therefore, the concern of updating guidelines can
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bejusta worry, but the situation is not too worse to affect the implementation procasadmt

has been clained to other issues like financial constraints.

4. 4 Relevance of Community Education for Poverty Reductio

This research questidntended to examinéhe relevance of community education for poverty
reduction. Under this researcjuestion,there wee sub-questionsthat krought about the total
information regarding the relevance of community education for poverty reduction. The research
subquestionsthat have beepresented and analyzed hemelude educationakrainings and its
relatedness to communi e s éecosomic actvities. Others angechanisms to trace prosperity
of learnersafter educational programend outcomes of educational programs in relation to
poverty reduction The information regarding this research questiascollected from dferent
expertsin governmentand private organizations as well as trainees. The informatias
collected through two main methgodsiamely intervie and focus group discussions
respectively

4. 4. Educationaltrainingsand i ts r el at edne seontnic actiagtisBmuni t i e
From thisresearctsubquestion the researcher was interested to know how many tirageees

participated irtrainings, and how thosérainings were related to their soceconomic atvities.

The information was collectedfrom trainees of community education prograthsough focus

group discussions

During the focus group discuss®with traineeswho ever participated in commuyieducation
training it was rerealed thatd6% of traineesattendededucationakrainings onceto three times

for last two years. This realizes that at least respondents who were involved in focus group
disaussions have attendéginings, and the majority of themwerefoundin this category.From

this group, masof the traineesattended three times. This finding discloses thanings for
community education programagerebeing conductedhough not several times. The summary of

thedistributionof participation can be seen as shawtable 4. 6
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Table 4. 6: Number of Training s Attended by Trainees(N=59)

Categories Number of Training s attended
173 47 6 779 10 +

Farmers 7 5 3 2
Livestock keepers 9 8 - 1
Entrepreneurs 9 8 3 -
Fisheries 2 1 - 1
TOTAL 27 22 6 4
Percentage 46% 37% 10% 7%

Fromtable 46 it is evident that37% of respondente/ho participated in focus group discussson
attended community educatitrainings ranging from four times to six times. Fromsltategory,
the majority of traineesattendedour times. By attendingainings between four to six times is a
good indicator that different communitiegre participating in differentrainings. Much more it
realizes that differenéxpertsengaged in trainin@f communities to ensure thttey use such

knowledge and skills for bett production in their respective so@oonomic activities.

The factis that the larggercenageof community members attendédiningat least once to six
times andhe majority being 34 times. Howevertherewere some few special cases wher#isy
traineesattended seven to nine timmand more than ten times b§% and 7% respectively. This
apprehends the gap between the communities in terms of participation tiraitiieg among
themselvesAlso, it indicatesirrationality among the communities participating ineducational
trainings. This implies that either thereras no matrix to ensure that all communities get
opportunities to participate tnainingat equal balanceAnd that,other community members tha
great efforts to seelof educationahssistancethus attenekd most of thetrainings which were

being advertised.

With regardto the relatednes®f trainings attended by communities with their so@oonomic
adivities, the findings disclosthat thetrainings wererelevant totheir sociceamnomic activities.
The leves$ of relevance wervo, the first level wasery relevant and very usefa@nd thesecond

level was relevant and useftiowever, both levels of responses confirm thatttamings were
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rel evant t osocmecomomicaictiviies. Bu@in percentage wise, thesponses for
very relevance werkigher than relevance resposder 426 and 356 respectivelyas shown in
figure 4.4below:

Relevance of Educational Programs (N=59)

mVery relevant mRelevant ®Some not relevant

Figure 4. 4: Showing Relevance of Community Education Programs

During focus group discussions witntreprenews, one of them responded as follows stating

whether the training attended weebevant or not relevaro their socioceconomic activities:

Thetrainings that | attendedverevery relevant and useful to my ghaction activities.

After participatingin thosetrainings, | realized the changes when | came to apply that
knowledge we were given. Even my colleagues could testify on this since after attending
the training | taught my colleagues in our group, andareall doing betterTherefore,

what | am saying ishe reality with evidence, if yowcould have time in futurgetry to

visit every one of us in ouprojects atleast you will withesshow we are prospering
(FGD. C2, 30.0€016).

In responding to the sanggiestion one farmer from different City added:
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We have attended several educatidnahings;, almostall trainings were relevant and
useful for our productioractivities They helped us a lotfor example we had a
challenge of wither/dry up of crops shme stagesNe were taught how to handiee
problem though it is expensive to buy that box of medicthat cost abou(TZS
7,000/=) but the problem is no more. That is why | confidently say thattrainings
wererelevant because the problem which was disturbing us several times and affecting
our production is overand nobody is complainingboutthat problem nowadays (FGD.

Al, 06.05.2016).

The extracts confirm thatainees who ever participated in communityeation programs found
that thosetrainings were relevant to their socieconomic activities. Since those programs were
relevant, they helped communities in their production activities with bettdtsse@o0d enough

the extractsevidentthat some groupnembers used to atterichining and come back to train
other members othe community group.As a result all members of the group realized the
importance and value of theaining as per outcomes after applying the related knowledge and

skills.

Figure4.4 indicates that 2% of trainees who ever participated in different educatidraahing
confirm that someof educationaltrainings were not relevant.This entails thattrainees of
community educatiofiound that some educational programerevnot fittingto what they were
doing hencelack of credit. This could be due to the fact that what they were taught was not
applicable to their socieconomic production. However, sometloé educaional programs could

have been new fdhe sake of widening opportities for participants. Buhey could have been
judged as irrelevant sindle intention of participants was to gaimething new that could be
usel immediately with positive consequences to their undertakifgstesponding to this

guestion one farmeemarked:

Although we have participated in several educatiotralnings, there are some
educational programs which we attended were not related to our production activities.
Forexamplewe attende@ certairtrainingthatwas for food processing while ogroup

is dealing with crop cultivationly. Therefore, we found ourselves like wasting our
time, because we are not planning to engage ourselves in food processing. We were
expectingto be taughn how to improve the crop cultivation and have more potidn

to get more food and money as wélhyway, probably they might be thinking that we
should also engage in food processing but for heat is not our interest (FGD, A4,
16.09.2016)
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Therefore, the finding confirms that despite severatational pogramsweretaughtin different
communities with good intentiout some of therverenot relevant to some participants. This
is the indicator that sometimes participam®re attending educational programs without
knowing whatwas to be taught. Mucimore, this indicatethattherewas somethingvrongon the
issue of involvement of communiti@s selecting educational progns to be taughtAs a result
participants tbught that it was wastage of their timelhis brings a message to providers
commurty educationto considerthe nature of community group$or tallying with their

production activities for effective applicationenceendowed development.

4. 4 2 Mechanisms totrace prosperity of trainees after educational programs

This researchsub-questionexploredthe mechanisms thatere in place byexpertsof community
education to trace the prosperity of trainees after engaging in educational #ainirey
information was collected through interviewvith expertsand focus group discuss®nvith

trainees in order to compare thathered informatian

The findings from interview divulge that visitationrs of communities were one of the
mechanisms usedly different expertsto trace the prosperity of trainees after educational
programs.This finding wasweighted at 3% as per total respondents on this questioperts
dedared that when conductingsitations, they used to meet with community group members and
individuals to observethe adoptionof trainings offered Much more, they used to reee all
relatedproductionproblems and challenges which neddurther syport includingeducational
interventiors. The summary of the findings as per thik-questions asseenm table 4.7

Table 4. 7: Mechanismsto Trace Prosperity of Trainees after Educational Trainings (N=41)
(More than one answer was possible
Mechanisms(By grouped data) |1 |2 |3 |4 |5 |6 |7 |8 | TOTAL %%

éF
Visitation 112 - 2|3 |- |4]2 14 34
Monitoring and Evaluation 2 |12 |- |- |13 |- |3 11 27
Follow up by leaders atlower|1 |1 |4 (1 |- |- |2 |1 10 24
levels
Reportsfrom community groups (1 |- |- (2 |- |- |- |1 4 10

It is a challenge 1 (1 (1 (21 (- |- |- 5 12
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From table 4.7t is shown that 2% of respondents unveiled that monitoring and evaloaso
another mechanismvhich wa used to trace the progress of trainees after participation in
educationatrainings. Monitoring and evaluatiomwere done byexpertsfrom higher authority in
collaborationwith expertsat lower levek to see theperformance of communities. Through
monitoring and evaluatiompossible areas which nestfurther support andhsistence ora better

way of doing things in their production activitiegere identified During the interview, one

expert fromoneCBO in responding to this question commented:

We usually conduct monitoring and evaluation to see what is going on after teaghing
clients Although we do this for fewypeoplein reachable areas where we makesit,

still there are other places which the governnmntaking follow up by usingxperts at

ward level For example we had an educational program on environmental
conservation by making bee hives in Rungdistrict, after the completion of the
program, the district natural resource officer was assigned to monitor and evaluate the
progress and find the markets for the products. Therefore, you may firgbthatimes

if we cannot monitor and evaluate on ownpwe just collaborate with the government
Government experts keep monitoring and assisting community members after
completion of our task of educating communities and establishment of projects in the
communities (INT. CBO4, 27.09.2016).

In respondingd the same questioone expert frononeNGO added:

Despite the fact that we teach different communities particularly entrepreneurs, but we
also give loans to some individuals and community groups as per their business plans.
Before giving those loans, wesed to visitheir business aresao seethe possibility of
making a profit as per their business plans. Afmraluation of the business area and
being satisfied with their business parthen we forward their proposato the
responsiblecommittee forfinal decisions and suppoiVhen doing such activities we

also educate a@hadvise them how to do better so that they realize good profit within a
short period of time and being able to repay back their loans (INT. NGO4, 12.09.2016).

The excerpts confin that monitoring and evaluatiomere being donecollaborativelyto see the
progress of the trainees after papating in educational program#t is a niceidea since
community members belong to the governmeahus the government should suppothe
initiatives by private organi zations for C
appreciatethat some providers of community educatiwere not dealing with onlyproviding
educational programs but also supporting communitisloans as a startugapital. Thismarks
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that; the communities would be ia better position of doing their things since they have both

funds and knowledge on running their investments.

The finding as well revealshat the progressof communities after educational programas
tracked byexpertsat lower levels though in the traininggpertsat higher levels were involved
Ward expers and other community leaderdsnow better gery community member with
respective production activitiehus easy to makaclosefollow up onwhatwasgoing on.This
approach is fine since the communities can report togicerns easiljo wardexpers than Gty
council or Ministryexpers for immediate support when needed.

Reportfrom the communitiess another aspectentioned byexpertsasamongthe way used to
know the progress of communities after educationaahings. As perexperts communitiesvere
submiting their reports toprovidersof community education progranabouttheir progres.

Some of thenweregoing directy to the wad office or City council and share thgwrogressand
productionchallenges. For communityroups, theravere mainly two types of rep@tnamely
monthly and quarterly reports. Through those repestpertswereinformed about therogress
and challenges which community growpare experiencingHowever, this mechanism thédeen
giventhelowestweight of only 106 as petable 4.7

Indeed, this mechanism is quite okéwt it should not be encouraged in comparison to other
mechanismsas discussedpreviously This is due to the fact thahe tendency oexpertsto
waiting for the report in the office could not have great impact and immediate intervention than
other mechanismsHeld visitationis of advantageous ammunities could bessistednstantly

to some issues related to their production activities.

The finding discloses thame c hani sms of tracing communiti es
programswere a bit challenginglt was a challenge due to various reasons thatentiae proess
possible but with difficultiesDuring the interviews with differentexperts some incidences were

revealedoy City agriculturalofficer whoarticulatel:
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We often conduct monitoring and evaluation in order to see what went wrong in case of
anything. Though the costseems to be a factor for some farmers not to apply the
knowledge and skills they get from differdrdinings. Forexample we can advise them

on seed selection, but because they do not have money to buy those seedsdbdy deci
use theseedghey kept aftethe previous harvest.Therefore, fi you find the problem at

very essential and initial process of selectingbest seedgshenwhat do you expect?
Sometimeswhenyou find that even if you want to monitor and help them to apply the
knowledge gained to put into practicgpu becomediscouraged Then you find that
sometimes what thelearred is useless and conducting monitoring and evaluation is
wastage of resources though it is very cru@dir. A2, 15.07.2016).

This is among thelallenges that are met in the communities during monitoring and evaluation.

But on the other side, in responditagthe samejuestionone expert frononeNGO commented:

Tracing the progress of traiegaftereducational programis realy challenging. For our
casewe manage to visit few of them regularly particularly those who are living in town.
But this does not mean that we teach only those who are living in town no, we offer
education even to rural people when we have funds to ddrsoefore, this comes
round thateven the issue of visitation is also being done to rural areas but not regularly
as it is being done to those in town. Therefore, what makes this possitile is
availability of funds for doing so; otherwise even visitatim for monitoring and
evaluation purpose is not conducted as expected (INT. NGO4, 12.09.2016).

The quotations show that thesere mechanisms in place to trace communities after educational
programs. However, themere challenges thatvere discouraginghe process by itself. One
aspectvas for trainees themselves. Trainedkefdito implement whathey weretaught due to the
incapability of following the principles and routines as advised due to financial pmblem
Trainees fagdto buy reliable seedasadvised due to financial cainaints thustheyoptedto use

the seeds from the previous harvests. This situation diagedthe expertsto continue making
follow up since the mistake has bemrade right from the firsand crucial stageThe same
appliedto experts theyfailedto conduct monitoring and evaluation diedfinancial constraints.
Instead of serving both rural and urban communitiesy were just servingirban communities
regularly compared to rural dwellefSometimes the monitoring and evaluation procgas not
conductedat all. As result community membersvere suffering despite their participation
educational programs. To know the viefram community members on this aspect, focus group

discussions weras wellcarried out.
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Focus group discussions were conducted to have the views frormwuotes about the
assistancevhich theyused toget after attending educational programs. The findings from focus
group discssions divulge that 8 of communities agesl that experts were conducing
monitoring and evaluation after educational programs. Communities confirmedxjretsat
lower levelswere visiting communities regularly thaexpertsat higher levelsThis entails that
ward expers were visiting commurties than City counciéxpers and those at éhMinistry level
However, this is obvious sincexpertsat higher levels are serving greater number of

communities compared to thosxpertsat lower levelavho arecloserto communities.

Conversely 19% of comnunities revealed thaxpertsof community education programeere
not makng follow up on the progress of community membergraftarticipating in educational
programs. During focus group discuss@me fishery wherasked to respond on his aspasta

crucialprocesdor them to keep doing better aftezing taughtreplied:

City councilexpers are always with us. | cannot blame them at all on this. They visit us
now and then but others no. Most of them after completion of educational trairegg,

do not come back especially those who are conducting semBiheswise you have to
follow them or call them if you have their contacts. It is very bad since you find that
when we come back to our real sites we still face some difficulties ondhgw further.
That is why we used to rememberaviaught us on this, and hasvit applicable? Thus,
when City councilexpers get a chance to visit us is when at least we solve several
problemsbut not others (FGD, F3, 21.08.2016).

The quotedemarcateghat someexpertsof community education programs after conducting
educational programsvere not going back to check how communitieere applying the
knowledge and skills gained in their real production environment. The quote goes further by
making cleathat those City councéxpers asgovernment employeeagerevisiting communities
regularly compared texpertsfrom other organizations. Much more, the quote shows that despite
the fact that thewere being taughtbut still they were gettingsomeproblems anctchallenges
duringadoption processesThose challengaseedednore support from experts to thetext that

City council expers were taking over theesponsibilitiesthat could be donéy the respective
organizations This denotes thaih the absenceof City council expers, community members

could suffer themost.
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4. 4. 30utcomes ofcommunity education programs in relation to poverty reduction

This researchsub-questionintended to find outhe outcomes othe provision of community
education programs in relation to poverty reduction in Tanzania. The participants from this
researchsub-questionwere expertsand traineesof community education programs. Interview
method was used to ¢ett information fromexpertsof commnunity education programsFocus

group discussian were used to collect informatiorirom traineeswho ever participated in
community educabn pragyrams. The aim of consulting bo#ixpertsandtraineeswas to confirm

and compare the information for more lanticity of the data with regard to the role of

community education programs to poverty reduction.

The findings from interviews reveal that the prominent outcomesoaimunity education
programs wee increasdn production and income. About 93of the repondents confirmed that
due toc o mmu n patticipat®omdin educational programs, theveere good adoptionof the
knowledge and skills gained duringducationaltrainings. The results of adoptionn their
production activitiesrealized the increase in quuction and income for both individuals and

community in general.

During the interview, several examplesvere given by experts of community education
confirming the truth of the situatiom the communitiesCommunity development officédrom

one City commented:

There is one group called Isanga dairy farmiglis doing very fine irmilk production.
Small livestock keepers were organized themselves to hukidsk for selling fresh
milk, yogurt and bans. We gave the education and assistedem fridges and cans.
Currently they havea kiosk at least to 36 wards. They are planning to buy a car to
support them irthe distribution of both freshmilk and yogurt Much more, they have
decided to pack some of their milk in modern packaging. Thetyilwite to different
shops and even tiifferent offices (INT. D422.09.2016).

Another ae City council livestock officemhen asked this questiatisclosedhat:

Few community members who amaly seriousabouttaking nots and applying wat

they are being taught, wesee the changes itheir production activities, thus
automatically the increase in income. For exangblere is one person who was getting
2-3 litersof milk in the morning and in the evening. But after attendiengeral training

and making follow upn what he/she was taught, he/she is currently getting 6 liters or
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more in the morning and in the evening. This is the great changes in terms of production.
These people are coming to our office to give testimonies and appreciagucational
support. Thusit is our pleasurego hear suchkind of feedback fromour esteemed
customergINT. B4, 21.09.2016)

In responding to the same questiong expert fronrone Ministryalsohad relating response in

regard to the outcomes of educaibprograms. The Ministrgxpertproudly commented:

Generally there isgood adoption of our farmers on different programs which are
coordinated by our office. | cannot mention all precisbly | can cite one example of

the program which has shown thgreat success. We have the program namely
TANRICE, after implementation acéducation provision to rice producevge have good
resultsthat have been shown by our farmers. They are doing very fine to the extent that
last year (2015/2016) we have been teeosd for rice production in Africa. This &
greatachievement, withouhe adoptionof our farmers on what we have been teaching
them probaly we could not have achieved soch extent. Therefore, proudly | confirm
that there isan increasein production from our farmers due to different educational
programgINT. A, 02.05.2016).

The extracts confirm thataineeswho were serious in adoption of knowledge and skills from
community education programgere doing fine Evidencewasrevealed througlan increasen
production and incomeét was nice to note that those community groups whiehe doing fine
were supported by the governme#its far as some programs are concernedgtwernment has
realized the necessity of those programs ® éktent thafTanzania waganked the second
country in the productionof rice in Africa More findings on outcomes car apprehendeds

seen in figure 4.5elow:
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Outcomes of Community Education Programs
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Figure 4. 5 Responses on Outcomes of Community Education Progran{More than one
answer wagossiblé

The findings from figure 4.%eveal that building of modern houses and buying transport facilities
were other outcomes of participation of communities in educational progfdmase twassues

have been weighted equally at%22y the respondentsherefore, among others, community
members reported that the educational programs they attended helped them to get more money
that enabled them to build modern hougethers managed to buy transport facilities like cars

and motorcycleOneexpert fromNGO during interview stressed:

Since we starteéducating communities and providing them some loan20®6, we
have seen that some people have built their modern houses after pradacengThis
enabled thento build new and modern houses comparechohouses they had before.
Some of them are showing us their different investments after getting efumaghthus
decided teestablishother investments. Some of them are coming to our office with their
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private cars contrary ta previoustime when theyused to comen foot after being
dropped somewhere with public transport. Others are coming here with their testimonies
about their progressand how educationdtainings have helped them to do better in

thar sociceconomic production. Thereforeutcomes areanany but differ from one
another dependingon the investment and production activities (INT. NGO1,
18.05.2016).

Another City council agricultural officer in respondingtihe same question confirmed

Thereis evidenceon the outcomes of camunity edwcation programs which are being
offeredespecially on farmingctivitiesand agriculture in general. We have realized that
some ofthe communitymembers had houses covered with grasses but now they have
covered with iron sheets. This is the pexg, and without enoughoney you cannot
manageto do that. Others have bougheir cars and motorcycleBue tothe effective
application of what we are teaching thesarrently nobodyis facing hunger in his/her
family (INT. A3, 22.08. 2016).

The qudations confirm thatexpertsof community education programs chavidence on the
outcomes of communitiesdé participation in com
that the outcomes differ due to variations in investments and nature of prodactioities. It

has been notedhat the change®ok a long time asone expert fromNGO traced back the

changes since 2006 when the respective NGO started to operate.

Figure 4.5accountgthat paying school feeselfemployment and possession of more than one
investment are other outcomes of partidipat of communities in communityeducation
programs. All these three mponents have been weighted a¥2ds peresponses as seen from

figure 4.5 In verifying the said findings, durg interviews with differenéxpertsit was revealed

that previously paying school fee to English medium schools or Universities for some community
members was a great problem but now it is no nagpeoblem On the issue of employment, it

was found thasome peoplevere sel-employed others decidetb quit government employment

and others have been well established to the extent of employing others for assistance. Some of

these findings were evidenced &aye of NGO expertaho disclosed that:

Last yeawe conducted monitoring and evaluation to our customers to see the extent of
adoption of what we have been teaching and advising our customers. We found that
adoption was 51% 60% as per our criteria for evatian. We also found that there
were some pedp who have decided to quit from government employment after
realizing that agricultural activities are enabling them to earn more income than the
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salary they used to get at the end of every month. You can find them doing very fine in
agriculture and noways they are very riciiNT. NGO2, 13.062016).

As well livestock officefrom one City council supported:

There is one group which is dealing withaking leather shag& namely TAUMA
(Taaluma Whum na Mafunzo). The founder of thgroup previously had only two
machines;currently he has more than six machines. We assisted him tosbme
machines through Livestock Development Funds. He sells all types of leather shoes. He
has currently employed 10 youths who are supporting him. Thasthsyare getting
income from the group to support their families tobhe group has growrstabilized

and itsincome has increased at great per¢it. B3, 29.07.2016).

Another City council agricultural officer added:

Outcomes of farmers in participatg in community education programs are so many. It

is quite true that their participatidmes helped them much to increase incofaetheir
families. You may find that most de farmers who had problems in getting school fee

for their children, are ndfacing such problem anymore. They manage to thayee

from primary schools to higher levels. Some of thémir children are in Universities.
They are managing to support them because of the income from agricultural activities
(INT. A3, 22.08. 2016).

The excerptsubstantiate the findings froboth governmenandNGOsexpertson the outcomes
of communitie® p ar t in@dugatohal pragrams. Generaltiie increasein income after
application of knowledge and skills to various production activitieseldedpmmunities to solve
several problemsThe increaseof income alsohelped the traineesto pay school fee,and
establishing other investmerdse tothe availability of funds as a result of increased production.

Specifically, with reference to the group dealing with making leather sfic’dMA), the
researcher made a visit to a particular grofijge to learnmore and confirm what has been said

by the Livestock dfcer about thegroup. The researcher found a number of people working at a
particular place, everyone dealing with respective responsibilities. During the conversation with
the group founder, it was revealed that the name of the giicMgNA) is the abbreiation of
Swahili words that isfiTaaluma, Uchumina Mafunza meaning fiprofession, economyand
trainingd. The group founder declared that the name of the group wasagaerappreciatiorof
knowledgeand skillsthat were acquired by attending different educatidrahings. Thus, by
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attending educationdtainings helped the group members to do beittemaking leather shoes

(improved professionallyand increasitheir incomehencethe presenbutstanding eamomy.

Accessing loans and loaningas another finding fronthis researchsub-question Different
expertsargued thatone of the evidence of outcomescob mmu n pattigipatisndn educational
programswas the ability to be accepted in seeking for loafiis isdue tothe stability of thar
sociceconomic activities. This means that one of the criteria fdinged loan from banksand

to otherfinancerswas the status of thadividual loaner or community group

Much more, community development officeratho were managing loanginds for women and
youth from the localgovernmentconfirmed thatmost of peoplewere getting loansand were
paying backon time without problems. This indicatebat communitiesvere geting andusing
the loans funds wisely and makiagrofit astheywere trained before loans disburseme®bme
of the community groupwereorganized themselves to thetemt that their group incongrown
well to the extent of givindoans to other individals and small community group®ne City

developmenbfficer identified:

There is oneggroup namely Maporomoko groupnembersof the groupstarted to loan

each other among themselves. Thereafter, the City council identified that group and
assisted them bgiving them education, loans and registerd@ group They started to

sell milk butcurrently, they are doing very fine.lley arein the process to register their
group as NGO as they are also giving loans to other individuals and community groups.
Also, there is another youtgroup they started to loan each other as well, but as we
speak todayhey have their owi SACCoS(Savings and Credit Cooperative So@sji
namely Mbeya City Youth SACCo@NT. D4, 22.09.2016).

Figure 4.5unveils that one of the outcomes of communifiggrticipationin community
education programs is meeting their basic needs and improvement of their standards of living.
Althoughthe basic needs diffegenerally the basic needs which are being referred hefeatte
shelter and clothes Others include basic social services like health, educasind water.
Therefore, it was confirmed that after engaging in educatfmograms most ahe communities
were doing fine in their production activitiedhis resultd to get surplus hencesold their

productsto caterthe needs of their families tmprove their standards of living.
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Notably, despite the fact that about 90% condéidithat participation of communities in
educatioal programs hd positive outcomesbutit should be noted thdt0% realizel that some

of individualswere not yetachieved positive outcomes as expected. This erthatsdespite
participation ineducatiomal programs still some individualsvere in poverty state and have not
shown up. This is due to the fact that adoption and application of knowledge and skills differ
upon individuals. Likewise, in order to apply the knowledge and skills gained from different
trainings, still, some community nmabersfailedto meet som@ecessary needsd requirements.
Among others these needs includeapital, and agricultural inputsto mention the fewfor
effective implementationln responding to this questioan agricultural officer from one City

council canmented:

For those who are serious adloption they are doing very fine. We can advise them to
use fertilizers, and when you go to visit themu find that there is goodresponse in
buying subsidized fertilizerso the extent that some of them udedmiss. However,
adoption of educational programs depends upon an indivigusbn You mayfind that

we advise them on several issues for their benefits, but some of them dphbadopt
others do not. We cannot guarantee them as they are adults. Butyveaipfzart (INT.
A3, 22.08. 2016).

In responding to the same question, one City council development officer disclosed:

Not all community members have reduced their poverty after participation in community
education programs. For example, there are sorople who have loarfsom two or

more organizations like BRAC, FINCAnd that of City councilTherefore, they face
difficulties in paying back their loans to the extent that they become frustrated. The
reason to why they receive many loatsa timeis that the loan that they geloes not
meet their needs. Thuthey opt to geta loan to different organizations so that they
accumulate enough money to meet their plans. For example case waeed a group

to be with 20 member&nd we loan them T& 1,000,000/= per group. Therefpyeu

find that every membeget at least TZS 50,000/= whicim a real senseis very little
money. Therefore you find them marking time without realistic development (INT. D4,
22.09.2016).

The extracts showhatthereare two types & community members, those who wessiousand
those who were not serious. Those whaengerious in adoption and amation of knowledge
and skills wee doing very fine. But those who e not seriousstill they have noenthused

aboutwhere theywere despite attending community education prograftserefore,by not
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being serious means & negligence, as they do not value the education as onelaygi® their

SuccCess.

Indeed, the extracts confirm that community members need ctapiatablish their enterprises

and production activities. One of the solutions to get such startup aaeding a loan. Butby

doing so community members were facufifficulties to get theexactly amounbf fundsas per

their needsThus, theyoptedto get from more than orsurce henceend up withfrustrations
whenstart repayinglt should be notethat every organization has regulations on how to repay
the loan. Some need repayment on monthly bases and others on weekly bases. Thusfycommuni

members found themselves instead of developingwleegmarking time if not diminishing.

Through focus group discussionsth traineesit was unveiled that increase in protian and
income wee the major outcomes of their participation in educalqgorograms. Community
members confirmed that after pantiation in community educatigmrograms, they acquired a lot
of knowledge and skills. After application dfiat knowledgeand skills, they re@ed the
difference in termsf increase irproduction hence increasedcome.Among other findings, this
aspect is lading since 6% of responses confirmed thaDn this aspecthere vasevidencerom

thetrainees. One entrepreneur who was 51 yearbyoh16 declared:

| started withthe vegetableproduction and selling wood charcoal after being married.
After sometimes | got a capital of TZS 16,000/= then | started making all types of soap
(bar, laundry, bath and powdered) as well as lotion. Therghfiet a good capital that
helped me to estéibh poultry project. After some years | managed to buy two half cast
cows. My capital increased to the extent that | thought to establishrotverprojects

after attendingraining conducted by SIDO on batik making and food processing. After
some moment became experthus | started training other entrepreneurs who had to
pay me some amount of money per participant. Up to the moment | am doing all those
entrepreneurial activities, livestock keeping and | am possessing two Shopmntly |

have a caipal of not lessthan TZS 15,000,000/= | am planning to build a college for
teaching various entrepreneurial programseédoirepreneurs ahere are many people
who are seekng for my help. This is possibleor me as | have 3 plots at Tunduma. |
believe ®d will help me one dagFGD, C4, 23.09.2016).

In responding to the same question one livestock keeper added:
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At the beginning it was not like nowadays. Afrst, we were just selling fresh milk.
Then, after buying some facilities we decided to stegparing yogurt. However, the
process of preparing yogurt was not so good. We were then taught how to prepare it by
using steam/vapor. We realized that customers were very much interasteour
products were being sold indeed. Also atlibginning we were gettingosssometimes

or getting very little profit. But nowadays we are just makarqgofit at increasing rate
(FGD, B3, 30.07. 2016).

Another farmer supported:

Before educationatraining my income was very little. Fa@xample in the same farm |

was getting 8 sackdut currently, | am getting morehan 15 sackson the same farm.

You can imagine that the production has increased at least twice as much. But this
improvement is not just on my own but even my colleagues in our gtémpo the
moment in our group, after participating to differénainings and bringing feedback to

the group, we have assisted each other and we are doing fine economicallyN&GD,
16.09.2016)

The quotations confirm that conumity members have readid positive changes after attending
educational programs and applying #rewledge and skills in theproduction activities. The
contexts havéeen drawn from entreprensplivestock keepers and farmeBespite the fact that
all have witnessed the chges, but stillone can find that their participationin educational
programdiffers; thisis evident bydifferent rats of income gengtion and level of development

among themselves.

The huilding of modern houses is another finding from different camities proving that
building modern housesvas due to increagk production and income aeutcomes of
participation ineducationaltrainings. This finding is weighted at 46 as the second after
increased production and income. During the fogusup discussionsit was realized that
majority of community memberg/ere living in their modern houses. Some of theere at final
stage while othersere & the mid-stageof constructionand otheravere at early stage Some
communitymembers have bought tlsecad plots while few of thenon the aspect of building

modern houses had nothing to comment.

During the data collectigrthe researcher visited several houses (old ones, maddrhat in

progres$ for some community members. The researcher wastabsee some of the has
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which some family members weliging in. Some of them wereealy good but some of them
were of risk for some family members to stay in. Those who were living in good houses
confirmed that without their participation in different educatidnainings they could not have

reachedhat stage.

Indeed,those who were living in small houses (Huthar houses (huts) werdangerouss they

were lacking some qualities like light due to the nature of the windofso, they were not

secured enough as sheets had small holes around the base that can allow snake entry to the house
even if the door is closedSome bushes weraroundto the extent thasnakes and other
dangerous animalsould be attractedo stay However, with confidence, these community
membersvere able to show the modern houses which were in progress. The researcher was able
to visit someof the modern housesand found that those houses wegeod with strong
foundatiors. Some of them werenade of blocks thavere strong enough, withig windowsto

allow light and air ventilation. Community members declared th#te trend of production

could be consstent or increasedhey could accomplish their plans of finishing their houses

within a short time.

Payingschoolfee fortheir children at different levels is another finding that communities were
proud of, as a result of their particigatiin community education prograniteydeclared that

their participation in educatiah programs helped them to get new knowledge and skills that
helped them in production activities. Applicatiai that knowledge and skills dethem to
producemore and earn more money tltipedthem to payschoolfee for their children.Some

of the communitiesvere proud since they managed to send their children to private international
schools which are more expensive compared to government schools. Giheqsroudof their
children who prosperedcademially to University level. During focus group discussions one

entrepreneur confidently said:

On my side, participation in community education progréwasalready paid me back.
Since | started engaging those programd have seen the great changes in terms of
production.What is supposed to be done is just to be seaositwhat we are being
taught. Personally, most of my problems which were facing me because of financial
constraints have been solvédam living a good life; | know the situation which | had
before. Just imagine, | have seven children bubfthem are schooling withoua
problem(FGD.C3, 17. 08. 2016).
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Another farmemho is also dealing with livestock keepimgresponding to thiguestion added:

We should be frank, educatiorntshinings have helped us a lot as farmers. Most of us
can realize this. For example on my side, | have built my house as reanlinafease

in agricultural productionl have sent my children to school and | have boadhactor

in order toassist me in farm preparatitimely and within a short timd. have tencows

that help me taget milk for my family usepusiness, and manure for crop production
instead of usingartificial fertilizers. Initially, 1 had only one cow that watonatedby
Holland people who hatb educate us before giving us a cow to among members of the
group. Generally I am very far compared to the time | was deahwith agricultural
activities without educationaltraining Special thanksto ward agriculture officer,
livestack officer, and our group leader, because all these could be impossible without
their educational support and guidance (FGD, @207 2016).

Both quotations show that echional trainings helped communitie® do better Among others,

they have managed to send their children to school and pssfrogplfee without problemsThe
extracts show that communities are gettaogirageto invest on related projects that save one
andher like farming and livestock keeping ensuring that products are of cycling. Good enough is
thatcommunity members appreciate the role played by eéhgiers and leaders for their support.
This entails that thosexpertsof community educabtin programsare part of the evidenced

outcomes.

From figure 4.5it shows that meeting of basic needs/improved standartigirgd and having
more than one investment are the outcomes of their participatesucationatrainings. These
findings are both weighted 45% as per responsddost ofthe communitymembers confidently
declared that theyweremeeting all the basic needs and their life rasnimproved as a result of
better production The results arelue tothe applicationof knowledge and skills gaineduring
community educational programsluch more, community members disclosed that duarno
increasan production and income, they managed to htheeapitalto establish other projects in

order to have more than one source of income.

The researcher agde some visits to some community members to see their entrepreneurial
activities. The researcher managed to meet with entrepreneuvho showed the stagehe
underwentwith various investmentgroduction activitieslike making soap with respective

qualities. Much more, theesearcher was able to deawv batikwasbeing prepared from normal
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piece of cloth to decorated one Different productswere being made by the entrepreneur
includingdifferent skin jelly, and lotion v respective stickers.sAwellthe researcher was able
to see some biscuits and soft drinks being sold in the same offigs. realizes that the
entrepreneuwas trying her best to ensure that she has more than one invedonesitective

cash flow at dily basis.

Seltemploymentis another finding thatwas t he result of communi t |
community educati on progr ams. Thi s out come ¢
realization thatnonemployable activities were paying better than emplged collar jobs.
Therefore, some community members decided to leave éngmoymentin the government

institutions and decided to deal with other activities like entrepreneurship or farming activities.

During focus goup discussions in Arusha City, thesearchemanaged to meet with one of the
entreprenewwho hada diplomain education (teachdyy professiop But he decided to leave
teachingprofession and engaged himself in entrepreneurial activities. Also in Mvzitygdhe
researchemet onefishery who was a graduate frothe Sokoine University of Agriculture,
instead of loking for governmenemployment;he decided to join withnis colleagues to ekl
with fish keeping When he wasaskedaboutthe aspect of their participation in community

education programs and related outcomes, he had the following to comment:

If an individual person is serious in attending educational programs and applying that
knowledge he/she must take off economically. Fexample | have my wife and
children; | manageo feed them as well as other family members. | can see that we are
prospering well. Back to ourgroup we have bought another site for establishing fish
keeping project as the area we have currently is not enough. We have bought a machine
for preparingfood for fish. We have set uglectricity and we are serving even our
neighbors We have created employment of 7 youths who were jobless in the streets.
Generally we are doing very fine though challenges are unavoidable in life (FGD, F3,
21.08.2016).

Buying of transport facilitiesrad installation of electricityare other findings from this research
subquestion However, these findingg@aweighted at low percent of 6. But theyhavebeen
mentioned as amonifpe outcomes of their participation to commty education programs that
led to increasng production andncome. The increase in income helped communities to think
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aboutbuying transport faciligs forthe family use andinstallation ofelectricity and solar power

in their houses.

Havingthe private car helps the family members to solve some immediate probligmsushing

the sick person to the hospitahd alsgoing to the church together as a family. Likewss,up

of electricity in the house serve a number of issues in the houseoliking, lightng, keepng

food in the fridgeand running other activities in the house that need power. Currently, most of
the communities are installing solar power since it is a bit @gaprun compared to normal

electricity as installed from diffent sources and controlled by the government.

Despit all those positive outcomesill, there wee other community membevgho disclosed
that they weranot yet realizeds expectedTheresponses on this aspect wergy 3%. Theyhad
different opinionon this aspect as to why they have not yet realilsspitetheir participation in
community education programs. During the focus group discisssaitim onegroup oflivestock

keepers all group members agreemhd lamented:

We havebeen taught a lot of thingsome of them have helped us. FExample the

issue of pests and diseases b@sn solved. But despite being taught several tist#is,

we have a big problem whereby our cows are naheproductivebreed. Though we

follow all instructions and we invest a lot on thaatstill, we do not geenoughmilk as

others. We just get the maximum of 3 liters contrary to others who are getting up to 6

liters and above per either session in the morning or in the evening. Thereddiagdw

that the Municipal office gave us the breed that was not,gbatl is whywe areall

suffocating. We have reporteldis case to Municipatxpers, theypromised to Blp us

but we are still waitingFGD, B1, 22.04. 2016).
The quote proves that echtional programsvere beingoffered to this community group, but
some of their concerns weret solved. Indeed, the persisting probleseens to be for all
community group member# is quite possiblsince they used to give a calf to each other in the
group as regulation of support of the government to several community groups. If it could be
other problems related to improper feeding, some of them cbalee done better and
experienedthe difference. Therefore, sintteeywere eager to keep cowandget milk for their
family and business, at this juncture their concern is valid, thus a@ealctical solution like

changing the breed in general.
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All'in all,about 9%6 of traineesconfirmed that their participation in educat@programs helped
them to acquire knowledge and skills that were useful to their secamomic production.
Application of those skills helpetiemto producemore,and increased their income and hence
poverty reduction among themselves. Although the poverty reduction coulik astexpected,
but most of them declared that poverty among individuals@mmmunities havéeen reduced
This is due totheir engagement in educationaainings by different expertsof community

educatiorprograms.

I) Attainmentof objectives in educainal participation

Before knowingthe extent to whichexpertsand traineesttainedobjectives the researcher was
interested to know objectives in place for psien andparticipation in educational progranis.

was found that objectivefor provision and participation ineducatioal programs include
supportingcommunities tamprovetheir production anéhcrease ofncome. Others arpoverty
reducti on, change ,camdntiring alktout enslidduall ang edmmbndyo d

development.

During intervews with expertson the extent to which their objectives on training communities
were attained, it was revealed by 42% of respondehg theattainment of objectives ranged
from 50% - 59%. This denotes that the attainments of the majovéye at leastachieved at
almost a half. The follow-up question was to justify why such kiraf achievement. One City

development officer replied:

There are so many reasons to why | say that at least our objectives attainaneahds
50%. First ofall, we have visid various conmunity groups several timde see the
reality. We have managed to offer educatiomainings to community groups before
giving them loans. Even here in ooiffice, we offer a lot of informal educatioilso,
there are many projects to thetent that we are being involved in educating
communities. Lastly, we have ward commurdgrvelgpment officers who have a role to
support communities now and thertluding education. Therefore, as per our plan and
what we have been doing, our achievementbetween 50%- 60% (INT. D3,
27.07.2016)

In responding to the same question, Adult education officer from one City council responded
different perspectives that:
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Our achievement is about 50% due to various reasons. The first one is financial
problems and other challenges that limit us to achieve as expected. We fail talreach
individuals and community groups due to this great financial problem. Also due to this
problem we fail to conduct monitoring and evaluation effectively. Without funds for
transport, even to pay other facilitators from other departments for some educational
programs out of our department is very difficulthus, it is difficult to attain the
objectives as planned (INT. E1, 02. 05. 2016).

The quotatios show thaexpertshad reasons to justify why they coutdnfidently state the
objectives achievedand why they have not attained as expected. Therefore, this implies that
despite the fact thahey have achiexesome objectives; still there veeproblems and challenges
that prohibiedthem to attain their objectives at 100%. Thus, for more achievement, the existing
problems and challenges need to be solved for effective implementation opldrerMore

details on objetive attainment are as shownfigure 4.6
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With regardto the attainmentof objedives, amother groupof expertsdisclosed that their
attainment rangetfom 60- 69%. Qhers argued that objectives attainment rarage70- 79%.

Both of the two ranges were weighted and ranked by 17% of respondents respedtieebf.

City community development officer when asked to state the achievement of objectives
enlightened:

We have attained at least 70% @smmunities have been able to identify available
opportunities and wodd on them. Others have changed timgiindseton notdepentihg

onthe Government for everythinghtis they have joined the community grouphich

support each other to the extent that others are managing to get a loan of TZS
40,000,000/= Much more, community members have realized that what is found in their
communities like schml s ar e ¢ o mmu mandthustheydhave respagnsibilitt i e s ,
to contributeto it either financially oomanpowerf or communi t i @NJ.0 deve
D2, 04.072016).

The excerptillustrates that theofficial ranked the achievement objectivesaccordingto the
outcome from the communities themselves twitegardto what theytaught. Thus the
performance of the communities justifies the expected outcomes after participation in community
education programd.herefore, those outcomes confirm the attant of objectives bgxperts

of community education programs.

With exception from figure 4.6t was foundthat there areexpertsof community education
programs whachieved les§ 40%- 49%), and those whachieved very high (80% and above).

It was found that those who achieved less commented on the challeriggscaomunities and
expertsin implementing community education programbefiefore, those challengesened to

be setbacksin achieving the objectives as expected. For those who achieved very high
commented on what they have doRer example, ne expertfrom NGO remarked:

Since our establishment in 2006 up to JAG&S5 we have reached 3.12 million people.

We havemicro-financeborrowers about 128,09%cople We have disbursed about USD

28.8 million for loango different individuals and community group#/e have trained

388 community agriculture promoters. We have trained 590 community livestock and
poultry promoters. About 189 artificial insemination service providers have been
trained. We have trained 146,981 farmers and 26, 695 poultry and livestepkrk.
Additionally, w e have girlsd education <challenge
adolescent girlswe are doing very wellThereforge we have good success for réidNT.

NGO1, 18.05.2016).
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From the quote, it shows that titdGO had good records of what svébeing done since its
establishmentits performance has a good record in both training and supporting communities in
termsof loans provisions. This approach of givieducationand supportinghemwith finance

for startupcapital has more benefits since communities will be having no exElmseever,
conditions for accessing the loan will be somehow limiting factor in one way or another. But

otherwise, this isherecommendablapproacf or sust ai nabl e enommuni ti e

During focus group discussions with different communjtiesvas revealed that most ¢fie
traineesattained their objectiveis the range of 50% 59%. This range was revealed by 36% of
respondents. Attainment of objectives ranges from 60%®0% was revealed by 31% of
respondent s. Thi s denot ensin eddcationatrairongsrhadmood i e s 6
impactsto the commuities. Although the attainment wanot 100%the data show that the total
attainment of 50%69% was revealed hiyne majoity by atotal of 67%as per figure 4.6 This
achievement is big enough to justify that participation of communities in educational psagram

valuable sinc¢heattainmentwasachieved at 50% and above.

Data from figure 4.6show that15% of traines disclosed that attainment of their objectives
ranges from 70% 79%. This isthe highestrange of attainment since there was nobody who
declared that the attainmewas above thisrange. This denotes that thereswao community
member who t@ained higher objectives at 80% and above. This depends upon the objectives
which were set by communities when they were planning to engagarimuenity education
programs. Tie reasons for nottaining objectives as expected reedueto various chdenges

that wee surounding communities

Despite those achievement$ above 50%still, there wee other community members who
attained their objective below 50%. This growps revealed by 18% of responderas they
declared thaattairment oftheir objectivesangedfrom 30%- 49% As per this infomation, this
means that there wano individual person whose a@timent of his/her objectives wésss than

30%. Even though, by showing some positive attainment, this justifies that participation in
communityeducational prgrams is one of theecessary tool®r community deviepment
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4.5 Availability of Resources for Community Education Programs

This research questioexplored the available resources for implementation of community
education programs. These resources include humaancial and physical resources. The
information in regard to thisesearchquestionwas collectedfrom both expertsand trainee®f
community eduation programsAll relatedinformationwascollecied through interviewsfocus

group discussionand documentary review.

4. 5. 1 Budgefor community education programs

During interviews with experts it was revealed by 71% of respondentisat their
organizations/departments cha budget for educationdtaining Likewise,29% of respondents
argued that they haa budget for educational training but just in papers. They atlikdhey
used to plan their budget for educatiotmainingbut the problenwas disbursementf such funds
for implementation as requestethat is why they agrekthat therewas a budget thatvas just
found in writings,but in actualfact, they did not have such funds to accomplish their plans

including educationdraining

The researcher paid attentitmknow the extento which the availabléundswere sufficient to
carry out their activities in their organizations or departméltts. findingfrom this aspecivas
disclosel by 77% of respondents that the funds whieére beng disbursedvere insufficient.
Different expertsargued that theysed torequest a lot of money accondi to their plansbut
what they were receivng were totally contrary to their expectatior3uring an interview with
one Adult education officer from a certain City council blamed:

Funds for educationatainingare not enough. F@xample we plan our budget at early
stages, but what we receive is quite different with what we used to plan. And sometimes
from different categories of oureedswe get an aspect that is not of our priority. For
example we requested funds fdraining facilities, fue|] and allowance. Butwe were

given funds for fuel and allowance, while the main aigthand facilities were not
consdered. How can you use that allowance without going to train people? What
allowance should be for? It does not make sefisd!. E4, 08.09.2016)

In supporting the same idea, one City agricultural officer added:
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We always get less than what has beemmeéd (budgeted). For examplee plan for
TZS 700,000,000/= but we get TZS 200,000,000/= Worse indeed, sometimes even that
TZS 200,000,000/= you cannot getout you get only TZS 100,000,000/Being the
case,how can you manage to adjust that budget fré@S 700,000,006/ to TZS
100,000,000/= and accomplish your plans? You may wonfier,instance last
budgetay yearwe did not get anything from the central governmé&tihat do you

expect we can do in order to reach all comitiem and train them as plagd?(INT. Al,
12.04.2016)

The excerfs confirm that budgetwere being planned bxpertsof community education
programs as per their needs. However, whag being disbursedas notrelaing to whatwas
being requestedrhe findings reveathat sometimes the fundsere totally not disbursed from
some sources of funds to serve theppge as requested. This disturltieel equilibrium and plans
of expertsto serve communities in terms of educatiosalpport hence poor community
developmentThe summary of the findings can be seen figure 4.7below:

Funds for Educational Training (N=41)

m Insufficient m Sufficient = It depends

Figure 4. 7 Response®f Experts on Availability of Funds for Educational Training

The findings show that 16% of respondentnfidently affirmed that funds for educational

training were enougho carter their needs andapk. It was noted that most thie expertswho
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declared that the fundgere enough to serve their purposte majority were from NGOs. They
affirmed that the budgetas enough since ivasprepared bythem. They addedhat whenit
was not enoughtheyannouncd participationfee for every participant to cover some impaitta

needs for effective training and aagplishment of their objectives.

Never the less, the findings from figude7 reveal that 7% of respondentieclaredthat the

budget to be sufficient or insufficient depends upon several factors. This denotes that they had
experience of both situations, thus failed to conclude and beingdbigkey added that the
budgetwas enough and sometimes not enough deperatfirtige program and the situation of the

organization. Onexpertfrom a certain NGO when asked this question replied:

In our case the issue dhe budgetfor educationalprograms | cannot say exactly
whether it is sufficient or not since our funds for this purpose depends upon the
acceptance of the proposal. Our task is not to find fundeduarational programs, but
rather to train entrepreneurs in both urban and rural areas.Wehaed tado is to write

our proposal to the regional office about our plan aittespectivebudget.Therefore,
sometimes the proposal is accepted and sometimes not accepted. If it is accepted well
and good but when rejected or cut down it is whereewgeriencethe painful (INT.

NGO4, 12.09.20186).

In responding to the s@& question another Citiwestock officer supported:

The budget for community education programs is enptlghugh it dependsn the

present leadership with his/her priorities. Soofeour bosseshave theirpriorities;

therefore if your requestfor the time beings in line with the priority of the boss
obviously expect to get funds as request®therwise you have to wait till you
postpone some programs even if they are in yotioraplans fora particularfinancial

year. But for projectsuinds when we request for, wetthemas plannedFor example
we requested some funds for developing skin products; we were givéistrict

Agriculture Development Proje€@DADPS). Thereforeprojects funds have no praohs
but funds from own sourdse really a headache (INT. B23. 07.2016)

From thequotations, it shows théihe budgets for educational programs weeeg planned but
its disbursement depeedupon the acceptance of the proposals whiete being submitted to
the funder for consideration.ddnetimes the present leadership deterchihe release ofunds
dependhg upon the etent to which the budget requested tally with ¢tinganizatioml priorities.
But good enough is that project funasre easily disbursed providehat the activityto be done
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related to the objectives of the project. These objectives could be as well relatingptmitses
for implement#on.

1) Sources ofunds for canmunity education programs

This researclsubsequenguestionwas directedo find out the sources of funds for community
education programs. Interview method was used teaahformation fromexpertswhile focus
group discussions were used to collect information ftoameesof the community education
programs. Through intervieswvith experts it was disclosed that themere several sources of

funds for community education prograrbsit the major sarce of fundsvas ownsourcerevenue.

It was revealed by P4 of respondents that most of the funds whigreused forthe provision
of community education programgere from respective City councils, NGQOsnd CBOs. All
these organizations talifferentsources of colléing revenues, thus some amoohfundswere
budgetedfor educatioal prograns. Table 4.8below summarizeghe sources of fund$or

community education programs

Table 4.8: Responses on Sources Funds for CEPs by Interviews (N=41) and FGDs
(N=59)-85% responded to this question

S/ | Sourceof Funds INTERVIEW S FGDs
N1 (By grouped data) 1]2[3[4][5]6][7[8]TOT [oy 1[2]3]4[TOT o
AL AL

1 | Central Government -14|2| 3|3 - 18 | 44 1 1 33
2 | Own Sairce 5/5/5/1/5/-14/4| 29 71 4/4|5-| 13 | 433
3 | Donors 3/2/3/4|2|1 18 | 44 1(3[2[1] 7 |233
4 | Projects -1 20-|-]-12-|-| 3 7 2 1| 3 10
5 | Participants Contributions| 2| - | - | 1| -|4|-|-| ° 12 2 3/1| 6 20

The findings reveal that other than own sourceaasajor source of funds for community
education programshe central government as well suppttCity councils to ensure tha

community education programs ke dfectively implemented. About 44 of respondents
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confirmed that the central governmewbs alsoshowing the cooperation on the exsec
However, some City counadixpers commented that despite the fact thatd¢batral government
was trying its best to support City councils on the exercise, but its effectiveness in funds
disbursementvas discouragig. This discouragemenvas due to the fact thahere was no
guarantee to get money from the Central government. Sometimes very littleverstisbursed

but sometimes not at all. One City tradéagfr when askedboutthis declared:

Generally mostof the funds which are supporting us in providing community education
programsare from own source (local governmergvenug. Thoughsometimesve are
getting support from the central governmednit very minimal about TZS 1,000,000/=
per monthstill somdimes it is not disbursed. Indeed, if you want to quarrel with people
just start asking about that mon@MT. C2, 27.06.2016).
The quote showthat the centrafjovernment sometimegas supportingity councilswith some
amount of funds for community ecatton programs. But the amount beisgpportedvas very
little, and worsendeed is thasometimegheywere not disbursedt all Thequote raiseanother
doubt on the issue of making follow up on such funds, that once you make follow up by asking
the lealers at higher authority means you are getting in trouble cagating unnecessarily

quarrel. This can raise a number of questions that its answers cannot be found easily.

From table 4.8he findings realize that despite the suppotthefcentralandlocal government in
funding educational programs, still ¢éhe wa a support of donoras confirmed by 4% of
respondents Thesedonors are categorized into twaamely internaland external donors.
According to the findingsthere were otherinternal donos who were offering community
education anevere sponsoring educational programs as well. These internal donors among others
include Tanzania Bureau of Standards (TBS), Tanzania Food and Drugs Authority (TFDA),
Energy and Water Utilities Regulatory Authgr(EWURA), National Housing, Twaweza, Child
Support, CRDB Bank and Vodacom.

External donors alsare divided into two categoriesramely bilateral donors and multilateral
donors. Bilateral donors are those countries that support directly to a pactmutdry like Japan
through Japan International Cooperation Agency (JICA), United States of Anteraizgh
USAID, Canada through Canadian International Development Agency (CIDA)nited

Kingdom throughDepartment for International Development (Dfljnd Denmark through
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Danish International Development Agency (DANIDA). Other countries mentionehilateral
donorsinclude Germany, Switzerland, Holland, Norwagnd Australia. Multilateral donors
include the support of many countries through one agermtyding World Bank, TACAIDS,
UNICEF, UNESCO,Red Cross and World Visioill these donorsveresupporing educational

programs in different areas of their interest.

The findings also clearly show thather sources of fundsere from projects andontribution
from individuals/commanity groups as rated at 7% and®4 2espectively. Thesdifferent projects
which were supporting educational programereestablished ahe local government or central
government. These projects includgistrict Agriculture Development Project$DADPS),
Agriculture Setor Development Program (ASDP), ahational Muli-Sectoral Strategic Fund
(NMSF). Others includ@anzania Forest Fund, District Irrigation Development Fund (DIDF) and
Tanzania Social Action Fund (TASAF).

Meanwhile the aspecbf contribution from participants/community groupssamentioned as
anothersourceof funds This was purposelgetto complement some issues for attainment of
objectives by the organizerSxpertsarguedthat when their expected fuls were notdisbursed

as expectedheywererequesing participants to top upo cover the budget deficiDthers went
beyond by arguing thasometimes by paying participationfee, traineesbecome seriougn
taking notesfor applicationin their production activitiesThe researcher sought to hear from

trainees as well about sources of funds for community education programs.

Through focus grau discussions withrainees it was divulged that the major source funds for
community education programgereown source from different City councils, NG@sndCBOs.

These findings were revealed when the researchates to know fromraineesof community
education programs the one wha@s finandng their educationatraining The great percent
(43.3%) ofrespondents replied by mentioning their City councils, NG@dCBOs. However, it

was difficult for them to know who supports those organizations, but they were aware that the
one whowas suppoihg them in educational matters svihe one whancurredthe cost. At the

same time, 3.3% of respondents at least mentionedhbatentral governmenvas finandang
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their educationatrainings. This could be due to the information they were given about some

trainings with respective financial support.

Donors ae other findings that were disclosed tbgineesthat were financing their educational
programs. The aspeof donors was the second r@mked at 23.3% after own source. Different
communities mentioned different internal and exterdahors with respective educational
programs which were supported. Fexample most of the livestock keepers mentioned the
initiatives made by Holland in supporting communities in termgivihg them different breeds
of cows Also, Hollandfinancedinitial education before distributing those cows to different
community groupsOther financers were supporting different educatigmagrams indifferent

communities with regard tiheir socieeconomic activities.

Different projects are other sources of furids community education programs according to
traineesof community education programs. The project which was at least mentiontx by
majority was Tanzania Social Action Fund (TASAF). This is due to the fact that this prsject
operaing to every Distict council and City councilsThe main objective of this project is to
enable poo households to increase inconmend oppomnities around communitiegor
enhancement of their livelihoodsSome projectof this nature have support from different
donors tlhough the central government to ensure that the plans to support poor households are

effectively implemented.

Table 4.8shows thattraineeswere contributingsome amount of money for participation in
educational programs. On this regamjneesconfirmed that theravere educational programs

which were announcedand every participant dato pay the participation fee. But theneere
educationatrainings which participants incuedthe costof travel fare and lunglbut other issues

were covered by the sponsor. Sometimes the organizer of educational traggdgdonly two
representatives from each community group so that after training those representatives could go
back to their groups to teach their colleagues. On this aspect, thpeagrdd decidewho should
represent thepand thus in case of any cost to be incurveascovered by theommunitygroup.
However the issue of contribution was perceived differently by community memaedswas

seen to be an obstacle for some peopfmtticipate in educationéaining
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4. 5. 2 Budgetrend for community education programs

The researchanvestigatedthe budget trend for commupitducation programfor five years.
The related informatin was collected fronexpertsof community educabin programs through
interviews as well as documentary review. During interviewith experts of community
education programs it was revealed that funds for community education progravase

requested only when needed. This kind of responas mainly responded bgxperts of

community education from private organizations like NGOs and CBOs.

About 396 of respondents confirmed that thed not havea planned budggebut therewas a
general annual budget for various services including mongand evaluation. Therefore, when
it comes tathe issue of training, they weseibmiting the request for theequired funds for the
respectiveexercise. They added that sometimes tese not conducting educationahinings if
therewereno funds, thushey conductd training based orthe availability of funds. Figure 4.8

summarizes other responses regarding the budget trend for community education programs.

Budget Trend for CEPs (N=41)

® No Significant Changes in
Budget

® Funds are Requested when
Needed

Budget Decrease when
Sponsorship Ends

m Proposed Budget Differs with
Disbursement

Figure 4.8: Response®f Experts on Budget Trend for Community Education Programs.

Thefindings as per figure 4.&veal that proposed budget differs with wivais being disbursed
as responded by 20 of respondentsDifferent experts of community education programs
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particularly for government departmenksmented thatthey used to prepare dir budget
according to their needs and prioritiedowever most of the timgtheir requestsvere not taken
into consideration to the extent that they usedet very little funds comparing to what they
requestedThey clarifiedthattheywerefaang difficulties since disbursement of funds depead
upon the availability of funds at the City councilThe trend lal to expertsof community
education programs to suffer in terms of implementation of educational prodPamisg an

interviewwith oneexpertfrom oneMinistry, it was confirmedhat

We always plan and submit our buddet all detailed activitiesto be done in the
coming financial year. But aftesubmissiopnwe wait for responses as per our requests.
As per my experience of being here forefiyears,generally what is being proposed
differs with what is being disbursed. For examptau can submit your budgeiut you
just get 43%, 50% or whatevebut not more than 70% of thetab budget requested.
You must experienca hardtime whenyou hase tochoosewhat should be implemented
and what should be postponeutil arother financial yearlt is the point where we face
difficulties in decision making since you find that everything that was included in your
proposed budget is very important ®implemented. But at the end of the day you have
no option you haveto cancel some of ththings whether you like or not (INT. A, 02.
05. 2016).

The findings also divulge that %6 of respondents argued that themre no significant changes
in their budyets which they used to submit. This is due to the fact that sometimeseiteegiven
what is called syringe. This syringe guides all departewiih the amount they should budget
without exceeding theet up limit as per respective departmefithis means that the higher
authority set those limitations without bothering the nebdbwere arising time to time and that
neeckd funds to be addressed including educatidreithing OneCity agriculture officerwho
had27 years of work experiencehen asked this question replied:

We used to plan our budgéut | can say that there is nothing new as the budget trend is
almost the same since we refer to previgesr financialbudget. Since we have
different sources, it is approximately TZS 56,00M68 from own source and TZS 8,
300, 000/= from central government. Worse enough isttieafunds from the central
governmengenerallyarenot disbursedlespite the fact that they dvadgeted (INT. A2,
15.07.2016).

In responding to the same question éwlkeilt education officer supported:
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Budgets are being planned according to our strategic and actions plans from time to
time. But the issue of trend sometimes becomes difficult to answer exactly though in
actual fact it is the same or we can increthgevery small amountfrom the previous
budget Sometimes the previous financial year budget can be taken as it is. For example,
the financial budget for 2015/16 we were not giwexena chance to plan for. They
copied and pasted the last year financial budgety pasted funds for fuel but the funds

for facilities werecanceled Just imagine, therefore our new concerns for the last year
were not taken into consideratianymore(INT. E4, 08.09.2016).

The quotations confirm that most the expertswere planning budgets for community education
programs and other related matters as per their needs but with difficulties. The huelgets
planned with limitations by reflecting the previous financial budget without considering the needs
of the respective epartment. The quotationsdicatethat sometimes funds from some sources
were not disbursedSometimesexpertsfrom departmentsvere not giveneven a chance to
prepare their budget as per their plaibis signifies thatsometimestop leaderswere not
bothering the concerns of their subordinatéhe budgetswere capturinghe new needs and
forgettingthewaved out programs in the previous financial year. This is very dangerous since the

plans and its implementation woub@ worthless.

The findings disadse that funds for community education programee increasing or
decreasing depending upon the availability of sponsorship. It is obvious that whemwéhere
projects or donors, the budget bete stable but after the end @&ponsorshipthe budget

decreasel. To confirm this one Adult education officer explained:

In previous yearsadult education had itsceount as wellas its sponsor whowas
UNESCO. By that time things were so good since we were assurethwdtailability

of funds for implementationf our programs. But now, after the endspionsorshipit

has remained a storyThe alucationbudget isrealy a problemas we depend othe
primary education budge#t least from 2012 2014 we had @ucation offcer who was

a product of Adult ducation. At least when we were pneseg our concerns about
Adult education programs to be implemented; we were listened and assisted financially.
It was a bit a better moment for us (INT. E3, 19.08.2016).

The excerptealizes that during the presendedonors on several programs, its implementation
beamevery easy due tthe availability of funds.The same was explained by otlexpertson
thedecrease afhebudgetas the impact athe collapseof some projects like Distrikgriculture

Developmentrojects (DADPSs). This confirms that sometimes the budget requestadbeing
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approved easily due to the fact tharerefunds for such purpose&dditionally, the quote shows
that sometimes knowledge of somepers on some issuewasa factor forthe support of some
programs to be implementegaene financial supportas well. The vice versa is true that thee
who was not familiar withsome programs with itimportance;there was a possibility of
disapprovng some components in tisetbmittedbudget

During the documendry review, several things were revealed including positivetrend inthe
increaseof the planned budgdor different financial yearsAlso, it was observed that the
approved budget in most casess less than the planned budgetidad the disbursed funds were
very little compared to whatvasplanned and approved respectively. More details can bet@een
one of thebudges for agriculture department from one City counasl presented in tabe9

below:

Table 4.9 Budget Trend for Training (Agriculture Department) in TZS

S/No | Financial Year | Budgeted Approved Disbursed % of Disbursed
1 2011/2012 20,440,000.00| 20,440,000.00]| 3,120,000.00 | 15.3%

2 2012/2013 48,000,000.00| 18,000,000.00| 2,900,000.00 | 6%

3 2013/2014 65,000,000.00| 27,000,000.00| 6,000,000.00 | 9.2%

4 2014/2015 76,000,000.00| 25,000,000.00| 5,000,000.00 | 6.6%

5 2015/2016 92,000,000.00| 45, 000,000.00 10,000,000.0¢ 10.9%

Source Kinondoni MunicipalCouncil Dar es Salaam)

The table shows thathe funds budgetedfor financial year 2011/2012 to 2015/2016 for
educatbnal training in agriculturevere increasng time to time. Buthe amountof funds that
were being approvewereeitherincreasingor decreasing hence no specific trend. This is due to
the fact that in some yearswiasincreasing andh some years ivasdecreasig. From table 4.9
one can find that in the financial year 2012/2013 and 2014/g2@1&mountof funds approved

decreased inomparison to other approved budgets for other financial years.

Indeed, the findingsn the column of disbursed funds confirm that the funds whiehe being

disbursedwere very little in comparisonto the budgetd one. The disbursements of funds



sometines werdancreasing and sometimegredecreasing. Worse indeed, the percenti#ghe
amountof funds whichweredisbursedvas very low. One can finthatthe disbursement of funds
ranges from 6% of the total planned budget to 15.3% of the total plandgdtbirhis range is
very small when comparing tbhe amountof funds whichwereplanned byexpertsto accomplish
their planned activities. Thsspect indicates thakpertsof community education programsre
facing difficulties in implementing their planned activities duefitmncial constraintsThus,

evenattainment of objectives by the respective department in their igldosbtful

During the review ofgeneralbudget allocation for the depiarent & community development,
agriculture and livestock of Mbeya City council for three consecutive yeavgs revealedhat

the budget allocation wascreasingo all three departments. The dé&tacan be seen in figure 4.9
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below:
Financial Budget in Tanzanian Shillings
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Figure 4.9 Budget Trend for three Departments in Mbeya CityCouncil
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The details from figure 4.%how that the trend of budget allocation was increasing to all
departmery, though the rate of increase for the department of community developmenemyas

small compared to othatepartments. Much more, the anmation from the given datshows

that the department of livestookas allocated more funds followed by the department of
agriculture. The data show that in the financial year 2016/2017 the department of agriculture was
allocated a lot of funds athigh increasing rate compared to other departments, this could be due

to planned activities to be conducted to tbgpective financiafear.

During the documentary review of budgetary allocatiorthi® educationsector by education
levels fom 2004/2005 to 2016/201if was disclosed that primary educatiolon-formal
education and supportservices hd the largest share ranging from 50.8% to 69.3%. Technical
and higher educatiowas the secondwith a range of 16% to 27.3%. The third onwas
secondary education with a share of 6.2% to 20mtte the Teacher educationchthe lowest
budgetary share of 1.0% to 2.7%. Mosgdalls can be seen table 4.1Melow:
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Table 4. 10: Budgetary Allocation to Education Sector by Education Levels 2004/05 2016/17

(in Mil.TZS.)

Education Sub-Sectors

Primary, Non

Formal, Other

_ | Total Edu_cat_ion Seconc_lary Teache_r T_echnical _ &

Financial Education Instltuthns and Education Education Higher Education
Year Sector Supportlng

Services

Total OS/ohare Total Z)hare Total Z)hare Total OS/Ohare
2004/05 | 504,745 |322,196 |63.8 |92,045 |18.2 |6,189 |1.2 84,315 |16.7
2005/06 | 669,537 |418,455 |62.5 |104,483 |15.6 |8,540 |1.3 138,059 | 20.6
2006/07 | 958,819 |618,534 |64.5 |119,987 | 12,5 |10,439 |1.1 209,859 |21.9
2007/08 | 1,100,188 | 618,828 |56.2 |174,227 | 15.8 | 19,257 | 1.8 287,876 | 26.2
2008/09 |1,430,372 | 966,633 |67.6 | 133,058 |9.3 25,250 | 1.8 305,431 | 21.4
2009/10 |1,743,900 | 1,211,332 | 69.5 | 108,323 | 6.2 47,586 | 2.7 376,659 |21.6
2010/11 | 2,045,400 | 1,272,584 | 62.2 | 201,147 | 9.8 28,895 | 1.4 542,774 | 26.5
2011/12 | 2,283,000 | 1,159,526 | 50.8 | 465,979 | 20.4 | 35,892 | 1.6 621,603 | 27.2
2012/13 | 2,890,149 | 1,613,346 | 55.8 | 509,783 | 17.6 |47,172 | 1.6 719,848 | 24.9
2013/14 | 3,171,631 | 1,758,840 | 55.5 | 491,753 | 15.5 |55,303 | 1.7 865,735 | 27.3
2014/15 | 3,465,101 | 1,989,490 | 57.4 | 570,976 | 16.5 |63,522 | 1.8 841,113 | 24.3
2015/16 | 3,870,178 | 2,251,275 | 58.2 | 650,467 | 16.8 | 37,239 | 1.0 931,198 | 24.1
2016/17 | 4,768,358 | 3,020,191 | 63.3 | 708,500 | 14.9 |52,518 | 1.1 987,149 | 20.7

Source Basic Educabn Statistics in Tanzania (2017

It should be notedhat the general budget fdhe educationsector and that of primary, Nen

formal, other education institutions and supporting servi@sncreasing except in the financial

year 2011/12vherdy the budgefor basic education decreasdelrther,it was disclosed tht the

budget for Adult and Nofformal educatiorwas very low. During thenterview with Ministry

expers, and review of guidelines for the establishment and management of Adult and Non

formal educationprogramsit was revealed that only 3% of the total budget for basic education

was located to Adult and Neformal educationThe stipulation in the guidelines is as follows:
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The Ministry of Educationand Vocational Training is responsible fonstituting
financial regulations to be used for Adult Eduoat/ Non-Formal Education activities.

The Ministry of Education and Vocational Training shall aside 3% of the Basic
Educdion budget for Adult Education Non-Formal Education activities. The
permanent secretary of thinistry of Education and Vocational Training shall provide
overall strategic leadership for funds set for implementation and development of Adult
Education / NorFFormal EducationRT. 2006, p61)

The passagenpliesthat despite the fact thd&asic Educatiomad a big share compared to other
educatiorsubsectors still the Adult and NofFormal educationvas getting very little amount of
funds of 3% of thedtal budget for basic educationhd rest 97%was mainly allocatedo
primary education and otheducatioml institutions and supporting servicebhis amount of
funds is very littleto accommodate the implementationttoé provisionof adult and Nofformal
educationin which community education programs belong. Tihdicates that the role of adult
and Nonformal education including community education have not been taken into serious
consideration This implication isbased onits little share from the funds budgeted for basic

education.

Likewise duringadocumenary of review oftherecurrentoudget for the Ministry of Community
DevelopmentGender, EldersandChildren,from the financial year 2010/11 #914/2015it was
revealed thathe total recurrent budget was in progressive trend. It was further notateftiotim
the financial year 2013/14 to 2014/15 the estimatee very high compared to other financial
years. Much morean the financial yeaR014/15 therewereonly estimates witbut actual funds
allocated to the Nhistry to serve the purpose. Tablel#.have more details regarding the

financial allocaibn for the Ministry as shown below
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Table 4.11RECURRENT BUDGETS FOR MoHCDGEC 2010/11- 2014/15(In TZS)

2010/11 2011/12 2012/13 2013/14 201445
ESTIMA | ACTUA | ESTIMA | ACTUA | ESTIMA | ACTUA | ESTIMA | ACTUA | ESTIMA
TES LS TES LS TES LS TES LS TES
PE 2,656,622 | 2,656,62 | 2,918,35| 2,904,08 | 8,074,06 | 4,728,65 | 4,449,25 | 4,449,25 | 8,074,06
2,485 2,485 1,000 9,907 2,400 6,534 1,000 1,000 2,400
ocC
1,113,24 | 684,509, | 961,387, | 527,071, | 1,904,97 | 1,026,53 | 1,554,88 | 1,554,88 | 1,904,97
1,571 732 000 509 8,000 5,714 8,200 8,200 8,000
TOT
AL 3,769,86 | 3,341,13 | 3,879,733 | 3,431,16 | 5,161,58 | 5,755,19 | 6,004,13 | 6,004,13 | 9,979,04
4,056 2,217 8,000 1,416 6,000 2,248 9,200 9,200 0,400
PE i Personal Emolument

OC1i Other Charges

Source TheMinistry of Health, Community Development, Gender, EldarglChildren

During the interview with the Ministrgxpert it was disclosed that funds for educatiomaining

were allocated to Other Charges (OC) component. When one looks critically on that aspect can
realize that OC componentas allocatedvery little amount of funds compared t®ersonal
EmolumentgPE) component. Howeveboth components daa lot of funds at tb estimates and

little amount of funds at the actual amoohfunds allocated teachcomponent.

Surprisingly, in the financial year 2012/13 the OC componentahfesv funds at estimates
component, but a lot of funds #e actualcomponent. This couldave happened after emerging

of some urgent matters after submission of the planned budget. Thus extra funds could have been
disbursed for themerged urgenmattes. Good enough is that in the financial year 2013/14, it

was noticed that the amount of fundt estimates component is the same as that of actual
component. This denotes that the amount estimated was disbursed as requesteduvifibout
changesHopefully the implementation of planned activities by the Ministry by that year was of
efficiency and effective This is due to the fact thahe key requirements (funds) for

implementation was allocated as requested. This is recommendable!
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4. 5. 3 Humanresources for community education programs

This researclsub-questionsought toexaminethe availability of human resources for community
education programs at different levels. The related informatioomaady collected fromexperts

of community education through interviewshe findings divulge that human resources for
community educationvere inadequate at 24%. This fer different experts mainly from
government departments. The detailed information as per respectiventepacan be seen in
table 4.12velow:

Table 4.12 Availability of Human Resourcedor CEPs

CATEGORY HEADQUARTER | WARD TOTAL % OF
Present| Needs Present| Needs | Present| Needs| NEEDS
Ministry 13 12 - - 13 12 48%
AgricultureDept | 29 - 63 24 92 24 21%
LivestockDept | 36 - a7 28 83 28 25%
TradeDept 21 - 38 18 59 18 23%
Community Dev.| 29 - 94 19 123 19 13%
Adult Education | 20 8 48 1 68 9 12%
NGOs 4% - : : 4% 3 -
CBOs 22 - - - 22 - 0%
GRAND TOTAL | 174 20 290 90 464 110 24%

Source: Field data 2016

The findings show that theneas a great demanfbr human resources at ward level than
headquarterto almost allcategories. Generallgxpers at ward leveklre closer to communities
andarethose who assist community members at least for some small cases that need immediate
assistanceAs perthis finding, the implication is that communitiegere sufering from several
problems that need immediate assistancEven some implementations as directed from higher
levelswere uncertairto some extents due tbe scarcityof human resources at ward levdiuch

more, community membersere involved intravding some distances to meet diffatexperts



135

There is no doubt that community memberare incurring even some cost follow some
servicedrom experts like communicatiotravel fare and other related cost

The findings show that thergas high demand oéxpert at the Ministry level at 48% followed

by livestock department (25%), trade (23%), and agriculture (2424Lity council level
However, the departmendf communitydevelopmentand adult education at leastdha low
demand okxpets at both headquarter and ward level. The department of adult educatitwe ha
lowest demand oéxpertsat ward level This is due to the fact thahe education sectarsed to
assign ward education coordinator to eversrd and sometimesxperiencedteachersare
appointedo suchposition. The ward education coordinator handles all education related matters
at ward level. That is why one can fitltht adult education departmentdidne lowest demand of

expers at ward level compared to other departisen

The findings on human resources to different NGOs and CBOs were somehow cd&rpkxs
from NGOs had different responses; others argued, tthere were so many employees and
almost evergnewas anexpert to one aspect as per nawfrthe NGOitself. Othes declared that
one employee could work in more than oneegion; therefore to knowexactly the number of
expers dealing with educational provision was a bit difficult. Meanwhile, CE{ppearedo
have adequate human resources since each @B@tHeast five or four leaders as well @3
executivecommittee. However, duringterviews with expertsfrom different CBG;, it was
disclosed that most of CBQsere using experts from theiritg councils But metimes they
were usingexperts fromthe executivecommittee. Thus, the need for human resources to CBOs
was not realized as to other providers of community educatiogdi«ernment departments

4. 5. 4 Trainingbooks/manuals for community education programs

With regard to this researcdubquestion the intention of the researcher wasctweckif the
providers of ommunity education programs hdifferent training books/manuals for community
education programs. Much more, the researcher sought to knbe training books/manuals
were offered to trainees for further referescéor their production activities. The related
information was collected frorexpertsandtraineesof community educatiothrough interviews

and focus group discussions respectively.
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During an interview with different expertsof community education pgrams it was disclosed

that 53% of respondentagreedto have training books/manuals for community education
programs. Much more, whesxpertswere asked about the tendency of giving copies of their
training manualgo traineesfor references; they agreed that they used to do so.eftadsthat
expertsof community education programs realize the importance of supporting community
members by giving them some learning materials for further reference. Other responsé@sgyega

this researcBubquestionare asseen in figure 410 below:

Training Books/Manuals

0
60% 53% n
50%
40% i
0
B EXPERTS (N=41)
30% 27%
3% m TRAINEES (N=59)-88% responde
to this question
20%
9%
10%
0%

YES NOT ALWAYS NO

Figure 4. 10 Responses on Havingnd Support of Training Books/Manuals

The findings show that 38% of respondents replied that the aspect of having training
books/manualsand giving copies to the trainees depsthdpon several factors including the
financial position of the organization. It was revealed that all organizatiahe/ere financially
goodused togive handouts to different communities but othdidsnot. Mudch more, it was noted

that even some programs whitiad donors like HIV/AIDS, giving learning materials like
handoutswverevery normal and itwas being done tall participantsDuring the interview, one

expert from one NG@emarked:
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Giving trainees some learningaterialsdepends upon the farmers and their neEds.
example some ofthe farmerscannot read ahwrite. Thus they do nb need handouts at
all. Therefore, for this kinabf farmers we used to be very close at every stamg laave
them with readymade facilities for spacing and other things. For semiveussually
prepare handouts and brochur&kso, we havecommunitybasedfacilitators; hese are
farmers who have succeed@dagricultural activitiesWe give them thoskandouts for
helping other farmers closely. We also give them bicycles and some alletiaocgh
not a big deal (INT. NGO2, 13.06. 2016)

In supporting thisrgument, another Ciggriculture officer added:

We have a lot of learning materials, but gtyithem to our farmers depends upon the
program. There are some programs we used to give them things like brochures and
handouts depending upon the availability of financial resources. If we have enough
funds to make copies we usually do so, but if we dohawe funds they just write in

their notebooksor for those who need copies they can make copies at their own cost.
However, fortrainings that we offerto wardagricultural officers and othexxpers at

ward level, we always give thematerials. We do seince we know that they have to

usethose materialerhen helping farmers in their wards (INT. A2, 15.07.2016).

The excerptshow thattraineeswere wishing to support communities by givinpem learning
materials but the nature ofhe traineesin termsof ability to read and writeleterminé whether
to give them or not. This entails th#tose participants wheoould notread and writevere on the
side of disadvamigedones when therevas the possibility of supporting them with learnin
materials. Thus, for those whowere not able taead and writewere being supported with
readymade materials depending upon the nature of the traBtimgrwise, theyvere supposetb
be in touch withtheir colleaguesvho could read and write for closeassistance when needs

arcse.

Much more the quotatiordiscloseghat financial status as well deternitbe supply of learning
materials to the communities. If the organizersl le@mough funds to make ces for all
participants they dido  However,if they had nofund meanghat, individuals who neeedthose
materialshad to incur their costo make copies on their own. Indeédr experts atower level

paticularly at ward leveltheywere given copies for assisting communities in thewrds
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From figure 4.10it is evident that 9% of the respondents dedatet theyhad notraining
books/manuals for some programs. They dedlatgat some programs #iano training
books/manualghus; they dd not give their trainees those materials. They argied they
encourage those trainees tarite notes/summary in themotebookssince they used to advise
trainees to come withotebooks Sometimes the organizers prepdmotebooksand pens for

trainees. Duringheinterview, one adult education officeleclared that:

The issue of teaching and learning materials is somehow complex; in actual fact for
Complementary Basic Education and Training (COBET) we have books. These books
are used national wise for all COBET classes. But for the case of Integrated Community
Basic Adult Education (ICBAE) we do not have books for those programs. For Open
and Distance Learning (ODL) we have those books of secondary school syllabus that
have been prepared by the Tanzania InstitditEducation (TIE). @nerally we have
suchsituation;we lack some specific books for sopregrams (INT. E2, 14.06.2016).

The quoteaffirms that although the aspedf teaching and learning materials for community
education programis crucial, stil expertsdid not have some specific books for some progra
During further exploration on howhey were conductingducationalprograms like ICBAE, it
was revealed that thewere preparinghotes from other sources like internet. This is a good

optionsincewhat matters is relevant teaching and learning maseriaf or speci fi c | ea

The researcher was interested to knth& views of thetrainees on the aspect adalning
materials whether they s being provided for further references or not. During the focus group
discussions withraineesit was dsclosed by50% of the respondentbat they wee being given
learning material though not always. Jhaeclared that there we some educational mams
which they wee given handouts or brochures when they particip@teducationatrainings. But

there wae someprograms wherebyraineesdid not get those handouts and brochures. Much
more, they declared that thereresome organizations which prephthose learning materials

in advance for tra@es but other organizatiod&l not.

From figure 4.10the findings revealhtat 226 of respondents disclosed that theyravenot
supplied with learning materials after participating in different educattceiaings. They argued

that expertsof community education programs metezhing them using their handts, but
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trainees wee given nothing for further reading and references. During the focus group
discussionsone of the community members declared:

Learning materials are very important for us since sometimes you cannot manage to
write everything when thiacilitator is teachingBut when youwget handouts it is easy

read (revise)and apply what you have been taught effectively. But since we are not
given those handoutsve sometimes buyhosehandouts depending upon thaiting

itself. If the expertsof educationaltrainings have no handouts rfeselling, we used to
makecopies if you find its necessity. But you cannot manage to do so firaiaings

you are participating, that is why everyone does according to his/her interest (FGD. B4,
21. 09. 2016)

The extract justies thatexpertsof community edcation programs we giving trainees learning
materialsfor further referenceMuch more the trainees appreciate that learning materials are
crucial for making references ithe applicationin their production activitieslts necessity has
been shown due to the fact thatineesusedto buy handoutsvhen they thoughthat theywere
important for their undertakings. And thedmetimes they used to mag&epies to ensure that
they get those merials for future useThis implies that the trainees value the knowledge and
skills being offered with a serious note and intention for adoption.

Really, the findings awell divulge that communities we being given learning materials for free
from their expertsof community educationrpgrams. This was revealed by%23f respondents
during the focus group discussions. Tess confirmed that there veesomeexpertswho were
giving traineeslearning materials particularly Non Governmental Organizati@thers argued
that even fromgovernment organizatienthere wee some educationalprograms which the

organizersvere givingtrainees some learningaterials particularly semars

Thereforg this confirms that trainees webeing given learning aterialsalthoughthe responses
were rated at very small percentage compared to other responses on thisNojadty, the
aspect of financiastandng was the crucial determinant fanaking decisions on preparing the
copies of learning materials for in@es or not. All in all, botexpertsand trainees have shown
the compliance orhe importanceof the supportof learning materials for trainees faoraking
references during application of knowledge and skills in their production aagivithe aspectfo

challenges in provision of community education programs was also explored.
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4. 6Challenges in Provision of Community Education Programs

This research question sought to fmat the challenges ithe provisionof community education
programs. Inteview method was used to @mit information fromexperts of community
education programs while focus group discussions were used to collect information from
trainees Through interview with different expertsof community education programg was
disclosed thainsufficient fundswvasthe mostchallenging issuamong othersThis problem was

aired out by at least emeexpertwho was interviewedhencehaving the highegpercenageof

66% of the total responses.

Most of the expertsof comnunity education programs claimed that financial probleas
affecing the implementationof community education programs for communities. In terms of
organization of educationgbrograms,expertsargued thatfunds wereneededfor reaching
communities to idntify community educational needs, buying teaching and learning materials,
allowance for experts drtrainees as well.lley added that sometimes after educatitnag@hing

they hal to conduct monitoring andvaluation toknow the extenbf adoptionby community
membersandattaimment oftheir planned objectives. All those activities degmoney to ensure

that thingsrun smoothly. Thusinsufficient funds affeed indeed their planshenceineffective
provision of community education progranmBuring the interview, one City trade officer

remarked:

The biggest challenge en insufficient budget for implementation dhe provision of
community education programs. Sometimes we face this challenge due to the fact that
we do not know the prioritiesf the Municipal Council on how to use own source
revenue. You find that we plaour budgetand being approved, but yocome across

with another issue from the higher authority that needs fast action like building
laboratories for secondary schools. Thesegt sometimes do emerge without being in
plars. But we end up being informed on what has been directed from higher aythority
thus leadersat City council level have no optigrihey have to implement as directed
whether they like or nofTherefore, our timgs with allour plansdie automatically (INT.

C1, 28.04. 2016).

One City Adult education officeiwvhen asked the same questi@sponded:
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Generally theforemostof all challenges is financial constraints. We used to plan our
budget but at the end tiie year, you find thatnothing has been implemented. Even in
othercasesit is not easy to make follow up after educational training, no monitaiiclgy

evaluation. Sometimes we use volunteers in teaching some adult education programs, but

they become tied, hence theyuit. We even use primary education teachers who are
employed by the governmeriut they also become tired as theg being overloaded.
Therefore, we face diffulties as the main source o#ll these troubles is financial
constraintINT. E3, 19.08.2016).

One Cityagricultural officer supported:

There are many challenges which we face as agricultural officers; one of them is

insufficient funds. We sometimes get very little but ottiere we do not get it at all.
Although we used to budgebut until atthe end of the seasome getnothing. For

example the last financial year 2015/16 we have not received funds for implementation

of our plannedorograms. Bad indeed, we plannedpteparedemonstration fields for
drip irrigation but we havpostponedWe do not know when we will implement it again
(INT. A3, 22.08. 2016).

The extracts confirm that the issue of financial constrauatsindeedembarrassing challenge in
the implementationof community education programs. Wtas embarrassing rsie theexperts
used to plan their activities withe respective budge, but its implementation became
problematic due to financial constraints. The extracts as well realiza Kegtissue of providing
education programs was really a problemeftwherthey manageéto do sgstill monitoring and
evaluationwas somehowdifficult. These difficultieswere due to interruption by plans from
higher authority and sometimes lack of funds in general that leédetpostponemenof the
implementationof several ppgrams indifferent communities.This leads to persistence of
challenges in production activities in the communagd poverty among communitiegable
4.13 summarize the responses @Xxpertson challenges ithe provisionof community education

programs.



Table 4.13: Summary of Challenges in Provision of CEP¢$N=41) (More than one answer
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was possible

S/IN | Challenges(By grouped data) |1 |2 |3 56 |7 |8 TO~TAL 0
o éeF

1 Insufficient funds 3 |4 |3 213 |4 |4 27 66
2 Lack of transport 1 |4 1 - |3 3 13 32
3 Delay in fund disbursement - 1 - - |- 1 1 4 10
4 Few human resources 1 2 1 1 |- - 1 6 15
5 Poor motivation - - 1 - |- 3 2 7 17
6 Low understanding on ACE - 1 2 - |- 1 2 6 15
7 High rates of loansgepayment |2 |- - -1 - - 3 7
8 Poor collaboratioforganizations| - - 2 1|2 1 |- 6 15
9 Poor adoption of communities | 1 2 |- 314 |3 - 15 37
10 | Demand of allowancesrainees | 1 | - - - - 3 |- 5 12
11 | Impact of politics 1 |- - - |1 3 - 5 12
12 | Norefresher course - - - - - 1 - 2 5
13 | Fake agricultural inputs - - - 11 |- - 2 5
14 | Lack of capital trainees - - - 2 |1 - - 3 7
15 | Too dependencycommunities |1 |- - 3 |- 1 - 5 12

Other than financial constraints, thiedings reveal that delay in fund disbursemeas another

challenge fac# expertsof community education programs. It should be noted that before the

provision of community education progranexpertsplanthe budget for all activities related to

the provision of educational ppgrams. Their plans refleell necessary activities to be dome

respective seagss. But it was claimed bgxpertsthat most of the time, the budgeted funds for

different activitieswere delayng to reach them, hencaffecting theimplementation of the

planned activities.
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It was furtherarguedthat because of the financial delagnost of the programswere being
completed in late moments or being postponed. The delay of fisloursementvas affecting
the performance of teachers who were supposed to be paid allowances for teaching adult
educationclasses. As a result, this lealtherefrain of those teachers in teachexult education
classes.During the interview sessions dhe delay of funds disbursement,ne community

development officer claimed:

We usually prepare our budget on timghnexpectations of getting monégr planned
activities. But you may wonddha funds are sometimes not released. In case they
release it is too little and bad enough it delays. Therefonee face challengeand
difficulties on what we should dwith the amount of fundsve have receivedThis is

due to the fact thatevused to receivi®o little anddisbursedsery late. That is why most

of our planned eivities are not implemented accordingly and timely. We can
implement very few of them while others &e& out. At least funds for HNAIDS we
realy receivet h e m a sfronh domoss NTeD4, 22.09.2016).

The findingsas wellunveil that poor adoption of communities what theywere being taught is
another challenge thatas demoralizingexpertsof community education programBxpertsof
community education argudgdat community membensere taughtseveral times, but to change
their mindsettook a time. They are not aggressive to change and applyatvtheywere taught
thoughnot all of them Otherexpertswent far by saying that some community membetsioa
readiness to learn, as theere not tuming up accordingly when educational programsre
prepard for them. Among the reasons foot attending education#&dainingwas that theywere
busy finding money patrticularly entrepreneufrus after attending education#éiaining their
commitment totake things into actiomvas not impressingOne expert from one CBQOwhen

asked this questionesponded:

Communities are being taught but the problem is their negligence. One day | got some
money fromJapan International Cooperation Agency @JCl wentto Kombe Island. |

made them kitchens falrying small fishes. They made a great business as those fishes
were of good quality. But after a time the kitchens were destroyed to the extent that they
weresupposedo be repaired. When | made a vigifound that all kitchens havbeen
destroyed and none of tiehave been repaired. Wonderful indeedbody cared about

that. | found them drying their fishes on the ground as they were doing previously. |
failed to understand whegywera géting & lot bflmengy?r e p a i
| came to realize thahéy know but just negligence. F@xample you can find that the

small fishes for family use are being dried on the sack but for busssssbeing dried

on the sandWhat is it if not negligencgINT. CBO3, 05. 08.2016).



144

The quote shows that community membesse being assisted to the extehat they were
realizing the benefits, but they fagito make their things to be sustainal#lecordingly, it needs
more effortsto educate them on theext of beingesponsible for their projecthat are being
established in their communitiesThere is a dire need ckeing the necessity of education in
their production activities for better production amgtrease inincome, hence sustainable

developnent.

Table 4.8 shows that 3% of expertsclaimed that lack of transponas one of the challenges
that hindeed expertsto reach community members dlifferent communities. This entails that
lack of transport besmea problem when differenexpertswanted to go to communities who
were scattered to provide educatiortedining Much more, even after educatioriahining,
expertsfaceddifficulties to reach communities for monitoring and evaluatdther government
expertswent beyond by saying that, sometimes theaaar available but no fuel. One agricultural

officer disclosed that:

The govenment should disburse the funds that refldet facilitation needs like

transport. Foexample as a department, we have only aae that is also not reliable.

You can plan to go somewhereasormalprogram that has been planned, but you find

that the car has been assigned other activities like revenue collection, examinations or
routes for political leaderdVe have our assistenat ward level as wardgricultural

officers but as well theyfail to reachall communitieswhen they are neededThey

donot have even mot orcycl es t o reach t h o
accordingly and timelyINT. A2, 15.07.2016).

The preceding excerpt illustrates how the transport problend leen the challenge fahe
effective performance bdifferent expertsin fulfilling their responsibilities. Bad indeeeven
thoseexpertsat lower levels who should assist communities at daily Hasdesdto do so since

they were not able taeach all communities due the transportproblem. This denotethat
communitieswere suffering due to the fact that even those who were expected to assist them
closely by giving them several services includiaducational mattera/ere notreachingthem

This realizes that lack of transpavas affecing their will to support different communities as

expectedhence persistence of production problemdifferent communities.
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The findings reveal that poanotivation toexpertsof community education and other peoplas

one of the challenges thaere hindering these people to perform their duties accordingly. Most
of the expertsdeclared that thewere doinga nice job to ensure that the Citpuncilswere
getting enough funds by colleatj revenugbutfacilitation, motivation andappreciatiorto these
people was poor hence discouragementurther it was revealed that even salaries for
government workerg/ere low to the exterthatmost of thenwere conplaining. Indeedto assist
communites needthe commitmentof expertsin order to ensure thatommunitiesare served

accordinglyfor better production

During an interview with experts of community education programs, several things were
disclosed regarding motivation aspect. It was noted that the issue of poor rmotiestinot only
facing experts but rather evether people whaevere working to serv&ommunities. One adult
educatiorofficer aired out:

We have the committee for adult educatibiat needs to do their esponsibilities as
stipulated. Alhoughthey aredoing fine,still there is a problem of motivation to these
people so that they perform their duties in a better way.example, they need to

conduct several meetings to discuss all matters related to adult education, but they are

not doing so. Those meetings need allowances for committee members. Therefore,
without allowancesthey do not meet and work as they were sgpp to do. This means
that no meetings, no any discussion about the status ofaaguttommunityeducation
hence nothings going on (INT. E4, 08.09.2016)

Another City community development officen this aspect of poor motivatiteamented:

The office does not have facilities like pemstebooksandothers. Much more even if
you try your best to use your own money still no motivation. Just imagine the itilefor
printeris finished even for more than a month but nobody cares. But at the end of the

day, the bosses need a report from us. What do you expect, how do you do then? Means

that you have to print to your colleagoefind out thestationey outside, but whom to
incur that cost? Therefore we find out that a@partment is stigmatized! (IND4,
22.09.2016)

The quotations justify that the aspect of poor motivatieas a bit disturbingexpertswith
respective committees to perform their duties accordirigle. situation of having committee

then not budgeting for allowances, shows the laickeriousnessrhis resultdn some people or
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departments to feel inferior or not valued. Facilitation and appreciafiomorkers are very

important so that they work at heartedly to ensure that their objectives are attained as planned.

Table 4.13shaws that few human resources, low understandingeopleat highe authorityon

adult and community education, as well as poor collaboration among departments/organizations
were other challengeshat were all weighted at 1%. Different experts failed to provide
community educatiomlue to the fact that theyere few to meet the demands by communities.
This denotes that by being few means thay tlaeed difficulties to accomplistiheir duies. As

that the casehey became tired or they dibt serve othepeopleon time and accordingly as

expected.

The aspect of low underswing of higher authorityn adult and community educatitiasthe
implication that requests bexpertsfor the provisionof adult and community educatidrecome
difficult to be understood bgomepeople at higher authorityAdult education officers disclosed
that someofficers had the bad perception that adult education is all about reading, writhmgl
numeracy. Thus, any plan related to the respective deparbreeomes difficult by somefficers

to support the department with their plans including educattomiaing It is thereforeobvious
that, expertswho realy knew the role of adult and community education for community
development providkgoodsuppot to the planson conducing educationatrainings in different

communities.

The finding related to poor collaboratioamong departments/organization emerged as
challenge inthe provision of community education programs. This challenge was disclosed by
Ministry expertsas wellasexpertsat lower levelsThis challenge emerged as a challenge since
therewere manyexpertswho were working internationally, natioally and even at community
level. The problemsirousedvhen these organizatiomgere not communicating and cooperating
with onearother, and sometimes competingth each other while serving the same comityun
This ledto unnecessary conflict asdmetimes unnecessatyplication & educationatrainings.

On this aspect one Ministexpertexplained:






